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No one leaves home unless 

home is the mouth of a shark 

you only run for the border 

when you see the whole city running as well 

 

your neighbors running faster than you 

breath bloody in their throats 

the boy you went to school with 

who kissed you dizzy behind the old tin factory 

is holding a gun bigger than his body 

you only leave home 

when home won’t let you stay. 

 

no one leaves home unless home chases you 

fire under feet 

hot blood in your belly 

it’s not something you ever thought of doing 

until the blade burnt threats into 

your neck 

and even then you carried the anthem under 

your breath 

only tearing up your passport in an airport toilets 

sobbing as each mouthful of paper 

made it clear that you wouldn’t be going back. 

 

you have to understand, 

that no one puts their children in a boat 

unless the water is safer than the land 

no one burns their palms 

under trains 

beneath carriages 

no one spends days and nights in the stomach of a truck 

feeding on newspaper unless the miles travelled 

means something more than journey. 

no one crawls under fences 

no one wants to be beaten 

pitied 

- Home, WARSAN SHIRE 
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INTRODUCTION 

 

New approaches about the management of the refugee’s crisis are necessary in order to 

understand their current situation in their current hosting countries since the arrival of 

refugees to Europe seems an episode in the history which has been forgotten. 

The refugee’s crisis knocked in our doors during 2016, when all the media were talking 

about the humanitarian emergency and the necessity of Europe to give responses to 

them.  

But is the refugee’s crisis a topic in crisis? 

The issue seems to have been delegated to specific countries, the ones that have the 

biggest number of refugees and one of these countries is, without any doubt, Greece.  

For a certain period of time, the word refugee was in all the debates, newspapers and 

informal conversations, and there was a big mobilization of people from every part of 

Europe who decided to go to help in the camps. 

The media, the politicians and even the citizens, included this issue in their agenda and 

there has been a general mobilization in all big cities of people claiming that we wanted 

them in our countries: Refugees Welcome. 

Nevertheless, this has been also the moment when ultra right and xenophobic parties 

have woke up and started claiming slogans and making speeches against the arrival of 

refugees. 

But after all this intense episode of change and reflections in Europe, what is going on 

now? 

We are part and consequence of the current situation of these people who have been 

tagged as refugees, and who are still in Europe. There is still a big necessity of 

implication from the governments and the citizenship. 

Finding a topic to do a research about the refugees’ community is, unfortunately, still 

very easy. Talking about refugees’ children, it is also very common, since they are 
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object of the most sensationalist media coverage; they have always been the face of the 

drama. 

Nevertheless, in this research what we want to study is a specific case of integration. 

Concretely, we aim to analyze and discuss here an example of integration through 

education, in order to claim the basic right to access to education as something that 

should be homogenous with no distinction of legal status, origin, religion or sex. 

To do this, we carried out a research in the area of Central Macedonia, Northern Greece, 

about the process of schooling and attendance to school of refugees’ children who have 

been relocated in the urban areas of Paionia.  

We chose to work a case of children who are already having the opportunity to start a 

new life and to integrate with the local community, hence we aim to study the 

importance that the role of the school has in their integration, as well as which are the 

tools that are being used and the ones that are missing. 

We will therefore use the example of the school as a micro cosmos in order to translate 

the results to the society in general because we believe that the education, as basic right 

for all the children, has an essential paper for the better growth and development of the 

humans, especially uncertain situations like this. 

In this work we aim to transfer to our audience the idea that there is still work to do 

regarding the integration of these new arrivals, so there is still a need of awareness and 

implication of the society. 
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DEFINING CONCEPTS 

 

Asylum: Asylum refers to the protection offered by a country to refugees. Asylum-

seekers are those who have asked to be recognized as refugees, but whose claims have 

not yet been accepted or denied.
1
  

 

Coeducation: This is a term that we found out studying other previous cases. In this 

sense, coeducation makes reference to a system of education which puts in the nucleus 

the family and the school. Both are complementary and necessary for the education of a 

child.
2
 

In our research we will be talking about family and school at the same level, as 

complementary and necessary actors for the development of the education of a child.  

We will therefore study the role of the organizations as essential mediators for the 

communication between these two actors. 

We will then highlight the importance of the implication of these two actors in the 

development of the process of schooling of the children. 

 

Culture: We consider that it is important to clarify what we understand as culture in 

this paper, due to the fact that our work will be carried out in an intercultural 

environment.  

Especially in our research culture and language will be directly linked since those two 

concepts are going to be the main problematic for teachers at the time to work with the 

refugee’s children. 

                                                           
1
 UNHCR and Council of Europe, Protecting Refugees, Introduction. Pages 2 – 3 

 
2
 GÓMEZ MARTÍN-CARO, Lucía. 2017,  Le Droit à l’Éducation des enfants et adolescents réfugiés : 

Un nouvel échec pour l’Union Européenne en situation de crise ? D’après une étude réalisée dans les 

zones urbaines au nord de la Grèce. Présenté dans le cadre de Erasmus Mundus Joint Master’s Degree 

Crossing the Mediterranean Towards Investment and Integration, à Montpellier, France. Page 13 
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Quoting Nathalie Auger, an expert on working with children in multicultural and 

multilingual environments “It has always been admitted that culture is part of the 

language and language is part of the culture”.
3
 

We will therefore focus part of our study in the usage of the language into the 

classrooms by the teachers. 

 

Culture of Democracy: The Culture of Democracy has been defined as a way “to 

emphasize the fact that, while democracy cannot exist without democratic institutions 

and laws, such institutions and laws cannot work in practice unless they are grounded in 

a culture of democracy, that is, in democratic values, attitudes and practices. 

There is, hence, an “interdependence between a culture of democracy and intercultural 

dialogue in culturally diverse societies: in such societies, intercultural dialogue is vital 

to ensure the inclusion of all citizens in democratic discussion, debate and 

deliberation”.
4
 

We decided to include this definition in our research because we think it is an 

interesting concept regarding the topic of our study: The necessity of dialogue in order 

to contribute to a more democratic society, using culture as a way of exchange and 

understanding. 

In the context in which we are going to find each work been carried out, this cultural 

will be extremely necessary in order to make a contribution in this culture of 

democracy, so to create a more democratic environment inside our field of work. 

 

Democratic and Intercultural Competence: This concept is presented as “the ability 

to mobilize and deploy relevant values, attitudes, skills, knowledge and/or 

understanding in order to respond appropriately and effectively to the demands, 

                                                           
3
 AUGER, Nathalie. 11 – 14 December 2003. New directions in the field of intercultural education in 

France. Greek applied linguistics association. Thessaloniki, Greece. Page 435 

 
4
 Council of Europe. March 2016, Competences for Democratic Culture. Living together as equals in 

culturally diverse democratic societies. Executive Summary, Strasburg, France, page 5 
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challenges and opportunities that are presented by democratic and intercultural 

situations”.
5
 

We think it is important to include this concept in our work because this is one of the 

values on which we could support the topic of this study: The responding to the 

demands and challenges presented in an intercultural context.  

In our case of study there is a need of a basic right which is the one of education that 

needs to be developed in an intercultural environment.  

This context is characterized by the current challenge which is to provide to every child 

of situation of refugee or asylum seeker the right to have access to an educational 

system which has been defined in completely different conditions and for a completely 

different social and cultural background. 

 

Interculturality / Intercultural environment: The concept of Interculturality makes 

reference to the process of understanding through a process of exchange. It is also an 

interaction motivated and reciprocal between people or groups from different cultures.
6
 

In this sense, our study will be focused on how the schools have to face the fact of 

having to work with people from different cultural and social backgrounds, if they are 

ready to do it and which are the necessary tools and methodologies that they would need 

in order to work in this context. 

At the same time, we aim to analyze and study the use of the language and the barrier or 

obstacle that this one could suppose for the schools working with the new arrivals. 

Integration: One of the concepts which lead this work is the one of integration¸ which 

will be used as synonym of inclusion in some cases. 

                                                           
5
 Council of Europe. March 2016, Competences for Democratic Culture. Living together as equals in 

culturally diverse democratic societies. Executive Summary, Strasburg, France, page 6 

 
6
 GÓMEZ MARTÍN-CARO, Lucía. 2017,  Le Droit à l’Éducation des enfants et adolescents réfugiés : 

Un nouvel échec pour l’Union Européenne en situation de crise ? D’après une étude réalisée dans les 

zones urbaines au nord de la Grèce. Présenté dans le cadre de Erasmus Mundus Joint Master’s Degree 

Crossing the Mediterranean Towards Investment and Integration, à Montpellier, France. Page 13 
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Following the Protecting Refugees Report from UNCHR and the Council of Europe, we 

could accept the definition which says that “Successful integration is made up of three 

key aspects: the legal aspect, covering the inclusion of refugees in legal processes and 

ensuring access to their rights; the economic aspect, looking at finding sources of 

income, and long-term employment for as many people as possible; and the social 

aspect, including refugees and their families in the society”. 

Apart from that, the report specifies that “Integration is not a simple process, but it is 

essential to protect refugees as it enables those who have lost everything to begin new 

lives”.
 7

 

In this sense, our interpretation of integration will be more related to two main aspects 

of the definition exposed: The assurance of offering an access to their rights to every 

person; and the social aspect.  

Thus, our work starts with the intention of shedding some light on the problematic of 

having access to the basic right of education for every person in situation of refugee or 

asylum seeker.  

Secondly, we understand that the final goal of integrating the refugee’s community 

passes through a social process. As, at the same time, our research aims to work on the 

inclusion of every person in situation of refugee or asylum seeker in the society, starting 

from the analysis of the situation as a local and regional level, in order to project this 

issue to the rest of Europe. 

 

Refugee: The Convention relating to the Status of Refugees of 1951 defines a refugee as 

“someone who has left their country of origin owing to a well-founded fear of being 

prosecuted for reasons of race, religion, nationality, membership of a particular social 

group or political opinion and is unable or owing to such fear is unwilling to avail 

himself or herself of the protection of that country, or to return there, for fear or 

persecution”.  

                                                           
7
 UNHCR and Council of Europe, Protecting Refugees, Introduction. Pages 2 – 3 
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However, in this research we will make a tentative of avoiding the use of the word 

refugee as a noun, since we consider it can carry a connotation of non-capability for the 

person in some contexts.  

As we will be talking about empowering a community, we want to start by using a 

language which corresponds with this aim and to avoid concepts that can express the 

opposite. 

Regarding that critics, the word refugee will be mainly accepted as a way of 

accompanying other words, such as nouns, which means that it will be used as an 

adjective in the majority of cases. 

In some cases we will use other terms as synonyms, such as new arrivals or new 

children, in order to directly avoid the usage of the word refugee.  

 

Right of access to education: Our research is extremely based on the right of access to 

education, especially focusing ourselves on the right of access to education for the 

refugee’s children. 

The access to education for the refugee’s children and teenagers constitutes one of the 

most significant fundamental rights. The education allows restoring and ensuring the 

dignity of people who had to run away from their countries by force. It becomes a tool 

for social change and resilience that aids them on conceiving an encouraging future.  

The Convention of Genève of 1951, the protocol of 1967 regarding the status of the 

refugees and the Convention on the Rights of the Child. In Europe, the rights of the 

Refugee’s Children are guaranteed by the European Convention on Human Rights.
8
 

In this sense, we want to shed some light on the issue of Right of access to education for 

the refugees, especially focusing ourselves in a practical case: The refugee’s children 

who have been relocated with their families in Paionia’s area, Northern Greece. 

 

                                                           
8
 GÓMEZ MARTÍN-CARO, Lucía. 2017,  Le Droit à l’Éducation des enfants et adolescents réfugiés : 

Un nouvel échec pour l’Union Européenne en situation de crise ? D’après une étude réalisée dans les 

zones urbaines au nord de la Grèce. Présenté dans le cadre de Erasmus Mundus Joint Master’s Degree 

Crossing the Mediterranean Towards Investment and Integration, à Montpellier, France. Page 8 
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Statelessness: A statelessness person is someone who is not considered as a national by 

any state. Statelessness can occur in many contexts, for instance, when a country’s 

nationality law excludes certain groups, or in cases of state succession, or when there 

are conflicts of laws between states.
9
 

 

Plurilinguism: We will just mention the concept of plurilinguism making reference to 

the context of the school because we think it is important to understand and to have a 

basis about how the use of languages can be important in the process of schooling and 

during the journey of the new arrivals inside of the schools. 

Plurilinguism represents a combination of competences from different types and levels 

inside of a repertory of uses and linguistic and cultural practices. It integrates the idea of 

linguistic competences, linguistic and intercultural experiences and the different 

knowledge are transferable so they constitute a tool for the learning of a language.
10

 

Summing up, the different usages of languages inside of a classroom (or another 

context) represent richness and a tool to learn other languages and practices. 

Nevertheless, we would add that in some cases the presence of different languages 

inside of a classroom can represent an obstacle for the professionals working on it. 

In this research we want to study in which way the presence of different languages is 

used and how it is manage the learning of a new one. 

The Conseil de l’Europe (2003) recognizes that the access to opportunities in relation to 

the languages it is essential for the participation in the social progress as well as for the 

social inclusion.
11

 

                                                           
9
 UNHCR and Council of Europe, Protecting Refugees, Introduction. Pages 2 – 3 
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 Via GÓMEZ MARTÍN-CARO, Lucía. 2017,  Le Droit à l’Éducation des enfants et adolescents 

réfugiés : Un nouvel échec pour l’Union Européenne en situation de crise ? D’après une étude réalisée 

dans les zones urbaines au nord de la Grèce. Présenté dans le cadre de Erasmus Mundus Joint Master’s 

Degree Crossing the Mediterranean Towards Investment and Integration, à Montpellier, France. Page 21 

 
11

 Via GÓMEZ MARTÍN-CARO, Lucía. 2017,  Le Droit à l’Éducation des enfants et adolescents 

réfugiés : Un nouvel échec pour l’Union Européenne en situation de crise ? D’après une étude réalisée 

dans les zones urbaines au nord de la Grèce. Présenté dans le cadre de Erasmus Mundus Joint Master’s 

Degree Crossing the Mediterranean Towards Investment and Integration, à Montpellier, France. Page 24 
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In this sense, we will analyze as something positive the presence and usage of different 

languages inside of the classroom. 
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Chapter 1: Political and Social Background: The Right of Access to 

Education for the refugees children 

 

Regarding the last data provided by UNCHR (See Figure 1 and Figure 2), in Greece we 

find 46,427 people in situation of refugees, 39,986 asylum seekers and 198 stateless 

persons.  

 

 

Figure 1. Population calculated in Greece in 2016. Via UNCHR 

Figure 2. People in situation of asylum seekers, refugees, stateless persons and others. Via UNCHR 
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Concerning the Regional Plan of December 2016 by UNCHR regarding the data 

registered in 2016 in the Response Plan of UNCHR, “from 1 January until 30 

November 2016, a total of 171,785 new arrivals were registered in Greece. Of these 

arrivals 59% are women and children.”
1
 

With regards to the resources, 525,904,019 US Dollars were planned to be destined in 

total for the management of the situation with the new arrivals in Greece.  

As we can observe in the graphic, the percentage of the resources thought to be destined 

to education was the 10% (See Figure 3). 

 

 

  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Figure 3. Graphic Financial Requirements for the management of the Greece Response Plan 

 

 

                                                           
1
 UNCHR, December 2016. UNCHR Regional Refugee and Migrant Response Plan for Europe. January 

to December 2017. Page 26 
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The Convention of Genève of 1951, the protocol of 1967, regarding the status of the 

refugees and the Convention on the Rights of the Child. In Europe, the rights of the 

refugee children are guaranteed by the European Convention on Human Rights. 

In the Convention of Genève, the article 22 regarding the children establishes that “the 

States must give to the refugees the same treatment that to the nationals concerning the 

primary education as well as a treatment as favorable as possible, and in any case not 

less favorable regarding the one which is established for the people who come from 

abroad in general in the same circumstances regarding categories of education other 

than primary education”.
2
 

The article Solving the Education Crisis of Displaced Children explains education as a 

human right as something “stated as such under Article 26 of the 1948 Universal Declaration 

of Human Rights; the United Nations Convention Relating to the Status of Refugees; the 

Geneva Convention Relative to the Protection of Civilian Persons in Time of War; the Covenant 

on Economic, Social and Cultural Rights; the Dakar World Education Forum Framework for 

Action; and Article 28 of the Convention on the Rights of the Child, which is the most widely 

adopted piece of international law to date.8 Article 26 of the 1948 Universal Declaration of 

Human Rights plainly states everyone has the right to education: ‘education shall be directed to 

the full development of the human personality and to the strengthening of respect for human 

rights and fundamental freedoms. It shall promote understanding, tolerance and friendship 

among all nations, racial or religious groups, and shall further the activities of the United 

Nations for the maintenance of peace.’”
3 

Concerning this issue, the Greece Plan Response presented by UNCHR states that “The 

education sector faces problems with regards to the refugee children’s integration in 

Greek schools. Engagement with civil society for advocacy and sensitization support is 

needed, as well as enhancement of intercultural education and social cohesion among 

Greek and refugee students. 

                                                           
2
 GÓMEZ MARTÍN-CARO, Lucía. 2017,  Le Droit à l’Éducation des enfants et adolescents réfugiés : 

Un nouvel échec pour l’Union Européenne en situation de crise ? D’après une étude réalisée dans les 

zones urbaines au nord de la Grèce. Présenté dans le cadre de Erasmus Mundus Joint Master’s Degree 

Crossing the Mediterranean Towards Investment and Integration, à Montpellier, France. Page 8 

 

3
 CARDARELLI, Rose. Solving Education Crisis of Displaced Children 
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The Response Strategy and Priorities included in the report are divided in six sections: 

Protection (including Child Protection, Sexual and Gender Based Violence and 

Communication with Communities), Basic Assistance (Food and Cash), Health and 

Nutrition (including Sexual and Reproductive Health), shelter and WASH (Water, 

Sanitation and Hygiene), Site Management Support and Education.  

Focusing on what it concerns us, the access to education for children, these are the tips 

which are included in the Report:
4
 

            Figure 4. Sector Specific Priorities (Education) 

 

The Human Rights Watch Report: Greece: No School for Many Asylum-Seeking Kids, 

published in September 2017, states that the problematic of accessing to education is 

especially focused in the islands of Greece: “Greece's Education Ministry should move 

quickly to implement positive new plans for the education of asylum-

seeking children on the Aegean islands and make schools accessible to all of them, 

Human Rights Watch said today. When the school year began on September 11, 2017, 

hundreds of asylum-seeking children who are being prevented from leaving the islands 

due to a European Union deal with Turkey remained out of school.” 

Regarding this report, “Greece was planning to extend a program that provides special 

Greek classes and integration support for non-native speaking pupils to asylum-seeking 

children on the island.”Nevertheless, it claims that “this program excludes children who 

                                                           
4
 December 2016. UNCHR Regional Refugee and Migrant Response Plan for Europe. January to 

December 2017. Page 59 

https://www.hrw.org/europe/central-asia/greece
http://www.refworld.org/cgi-bin/texis/vtx/rwmain?page=search&docid=59bf75664&skip=0&query=access%20to%20education&coi=GRC&searchin=fulltext&sort=date#hit2
http://www.refworld.org/cgi-bin/texis/vtx/rwmain?page=search&docid=59bf75664&skip=0&query=access%20to%20education&coi=GRC&searchin=fulltext&sort=date#hit4
https://www.hrw.org/topic/childrens-rights
https://www.hrw.org/news/2017/03/15/greece-year-suffering-asylum-seekers
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cannot obtain the proof of address required to enroll in school.” In the case of the 

islands, the “Ministry of Education announced it would open afternoon classes at public 

schools in the islands”. 

“The new integration program and the afternoon classes will both exclude children over 

age 15, and a delay in providing vaccinations to asylum-seeking children poses 

problems because vaccinations are required for school enrollment. The ministry 

estimates that both programs will start in mid-October. 

The Education Ministry should extend the programs to make 

formal education accessible to all asylum-seeking children of school-age as soon as 

possible, including for children over 15. It should speed up vaccinations so that the 

vaccination requirement is not a barrier to the right of all children to education. The 

ministry should end the arbitrary exclusion of children in refugee camps on the islands 

from public schools by opening the promised afternoon classes for them as soon as 

possible, and ensuring that they can obtain a proof of address to enroll.” 

Quoting the same report, in the 2016-2017 year, Greece opened the afternoon 

preparatory classes with the aim of integrating the asylum-seeking children into public 

schools on the mainland. These children could attend lessons of Greek, Mathematics, 

English, Sports, Arts and Computer science in the afternoons (between 2 and 6 pm). 

The data that we have regarding this initiative is that 2,643 had enrolled, but the 

program still didn’t cover the islands, where there is the biggest necessity of access to 

education. 

“For the 2017-2018 school years, the Education Ministry has secured funding for 700 

ZEP classes across the country. A UNHCR official told Human Rights Watch that the 

program would be the first opportunity for asylum-seeking children on Chios to go to 

school.” 

With regards to the requirements in order to access to education, the article says: “Greek 

law requires certain vaccinations for school enrollment, but these are not available for 

all asylum-seeking children before the beginning of the school year. According to a 

coordinator for Médecins Sans Frontières, an international medical humanitarian 

organization that provides medical services to asylum-seekers in Greece, a lack of 

coordination between the Ministries of Health, Education, and Migration Policy is 

http://www.refworld.org/cgi-bin/texis/vtx/rwmain?page=search&docid=59bf75664&skip=0&query=access%20to%20education&coi=GRC&searchin=fulltext&sort=date#hit8
http://www.refworld.org/cgi-bin/texis/vtx/rwmain?page=search&docid=59bf75664&skip=0&query=access%20to%20education&coi=GRC&searchin=fulltext&sort=date#hit9
http://www.refworld.org/cgi-bin/texis/vtx/rwmain?page=search&docid=59bf75664&skip=0&query=access%20to%20education&coi=GRC&searchin=fulltext&sort=date#hit10
http://www.refworld.org/cgi-bin/texis/vtx/rwmain?page=search&docid=59bf75664&skip=0&query=access%20to%20education&coi=GRC&searchin=fulltext&sort=date#hit23
https://data2.unhcr.org/en/documents/details/58898
http://www.refworld.org/cgi-bin/texis/vtx/rwmain?page=search&docid=59bf75664&skip=0&query=access%20to%20education&coi=GRC&searchin=fulltext&sort=date#hit24
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causing vaccination delays. While vaccinations were expected to be finalized for all 

children eligible for ZEP (Zone of Educational Priorities) classes on Samos and Chios 

by mid-September, this may take until mid-October on Lesbos, said UNHCR officials 

on the islands.” 

The report concludes: "Greece promised to make public schools accessible to asylum-

seeking children last year, but completely left out children on the islands," Rau said. 

"The new plans are laudable progress, but asylum-seeking children on the islands 

cannot wait any longer for Greece to fulfill their basic right to education."
 5

 

Following the Report Left Behind, Refugee Education in Crisis, from UNCHR 

“Globally, 91 per cent of children attend primary school. For refugees, that figure is far 

lower at only 61 per cent – and in low-income countries it is less than 50 per cent. Even 

so, there is progress to report. The proportion of refugees in primary school in 2016 was 

up sharply on the previous year (from 50 per cent), thanks largely to measures taken by 

Syria’s neighbors to enroll more refugee children in school and other educational 

programs, as well as increased refugee enrolment in European countries that are better 

able to expand capacity.” 
6
 

 

Regarding UNCHR, “There are 6.4 million refugees of school-age amongst the 17.2 

million refugees under UNHCR’s mandate. In 2016, only 2.9 million were enrolled in 

primary or secondary education. More than half of them – 3.5 million – did not go to 

school.” 

Another important issue that we should mention is the difference between males and 

females regarding the access to education: “Refugee girls remain particularly 

disadvantaged. For every ten refugee boys in primary school, there are fewer than eight 

refugee girls.”
7
 

                                                           
5
Human Rights Watch, September 2017. Human Rights Watch, Greece: No School for Many Asylum-

Seeking available at: http://www.refworld.org/docid/59bf75664.html [Accessed the 19 May 2018]  

 

6
 UNCHR the UN Refugee Agency. 2016, Left Behind. Refugee Education in Crisis. Page 5 

 

7
 UNCHR the UN Refugee Agency. 2016, Left Behind. Refugee Education in Crisis. Page 8 

https://refugeesmigrants.un.org/sites/default/files/public_summary_document_refugee_summit_final_11-11-2016.pdf
http://www.refworld.org/cgi-bin/texis/vtx/rwmain?page=search&docid=59bf75664&skip=0&query=access%20to%20education&coi=GRC&searchin=fulltext&sort=date#hit1
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Among other objectives and values, the UN Refugee Agency declares in this report 

“that education must be an integral part of the emergency response to a refugee crisis. It 

can provide a protective and stable environment for a young person when all around 

them seems to have descended into chaos. It imparts life-saving skills, promotes 

resilience and self-reliance, and helps to meet the psychological and social needs of 

children affected by conflict. Education is not a luxury, it is a basic need.” 

 

In this sense “UNHCR calls for sustained, predictable investment and a holistic 

approach to supporting education systems in refugee hosting countries” as well as it 

aims to “ensure that refugee children and youth are included in national education 

systems. Refugees, like all young people around the world, deserve an education of 

value – to follow a curriculum that is accredited, and to take exams that lead to the next 

phase of their schooling.” 

In their first pages, the UNCHR Report also makes reference to their support to the 

teachers working with refugees and asylum seekers children and claims about the 

necessity of providing them a special assistance:  

“Teachers deserve our wholehearted support – suitable pay, the right materials in 

sufficient quantities, and expert assistance.”
8
 

 

The UNCHR Report highlights four statements regarding the right of access to 

education: Education is a Right; Education Protects; Education Empowers; and 

Education Enlightens. 

 

The Council of Europe Action Plan on Protecting Refugee and Migrant Children in 

Europe for 2017 – 2019, contains some recommendations and proposals in order to 

ensure that refugee and migrand children who would remain in Europe are provided 

with education:
9
 

 

                                                           
8
 UNCHR the UN Refugee Agency. 2016, Left Behind. Refugee Education in Crisis. Page 6 

9
 Council of Europe. May 2017, Council of Europe Action Plan on Protecting Refugee and Migrant 

Children in Europe for 2017 – 2019. Pages 17 – 18  
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Figure 5. Proposals included in the Council of Europe Action Plan on Protecting 

Refugee and Migrant Children in Europe for 2017 – 2019  

 

Figure 6. Proposals included in the Council of Europe Action Plan on Protecting 

Refugee and Migrant Children in Europe for 2017 – 2019  

 

The official website of UNCHR Greece provides some useful information for the 

asylum seekers and refugees who are residing, temporally or not, in Greece about how 

the children can access to education. 

The page indicates that “the Greek education system is under the central responsibility 

and supervision of the Ministry of Education, Research and Religious Affairs.”  

To the question “Can my children access to education in Greece?”, concerning the 

asylum seekers, the following definition is provided: 

“Yes, if you are an asylum seeker, or a recognized refugee, or a beneficiary of 

subsidiary protection, your minor children may access the national education system 

under similar conditions as Greek nationals.” 
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While the different documents needed in order to enroll the children in the school are 

indicated: The applicant international card or asylum seeker card or a valid residence 

permit; a health or vaccinations booklet; and a proof of residence. 

In addition, this section exposes the availability of accessing to education for every 

child, without being mandatory to stay in the country even if the children attend the 

school during their staying in Greece. 

At the same time, the guide indicates that it is compulsory for minors to attend school in 

Greece, with no distinction regarding their legal status in the country. This means that 

also asylum seekers and refugees children have to go to school. 

After the age of six years old, thus, attendance to school is compulsory, and they need to 

attend the educational centre which is nearest to their residence: 

“If your child will turn six years old, she or he may be enrolled in the A class of the 

primary school.” 

For children who are older than six years, you must present a relevant certificate or 

declare how many years they previously attended school and in which country. 

If you live in an apartment or hotel or a building in a city, you may register children 

aged between six and fifteen years old in educational classes. Morning classes are 

conducted in Primary schools and in Secondary schools there is a ‘Zone of Educational 

Priorities’ (ZEP) program operated by the Ministry of Education. Children attend school 

together with Greek nationals. Reception classes will be established in order to provide 

additional support, in particular for Greek language comprehension. 

You need to go to the school that is nearest to your residence and say you want to 

register your children at the school. The most important document you need to take with 

you is proof that your children have received relevant vaccinations.”
10

 

                                                           
10

 UNCHR UN Agency Help, Greek official website. Access to Education. Available at: 

http://help.unhcr.org/greece/living-in-greece/access-to-education/ [Accessed the 13
th

 of February 2018] 

 

http://help.unhcr.org/greece/living-in-greece/access-to-education/
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In order to orientate, help and integrate the refugees and asylum seekers families in the 

schooling of their children, the European Commission has created the Multilingual 

Guide for education in Greece. 

Also known as MAZI (Together), the aim of this guide is “to support the actions for the 

educational integration of vulnerable social groups. It is addressed to third country 

citizens and beneficiaries of international protection who mainly speak Arabic and Farsi 

or have basic communication skills in English. It provides, in the form of “Frequently 

Asked Questions”, basic and understandable information regarding the structures, the 

operations and the procedures of formal and non-formal education in Greece”. 

The aim is to facilitate to its users their familiarization with “the basic structural and 

organizational elements of Greek education”, as well as “to develop fruitful 

communication with the institutions that provide educational services and understand 

the requirements for accessing to these services”.
11

 

The guide tries to respond to practical questions about Kindergarten, Primary School, 

High School and other types of educational centers. It includes also information about 

the enrolment of children in schools, the age in which they should be enrolled and other 

particular aspects. 

The main value followed on this guide is “ensuring access to education for groups of 

migration or refugee origins” because it “constitutes a target and a prerequisite for 

strengthening social cohesion”.
12

 

After this exposition of arguments, we could conclude that the role of education is not 

only important, but essential, for a good development of every human being. 

Furthermore, also the educational centers and the schools have an important role in 

people’s life. 

 

                                                           
11

 University of Aegean, Rhodes and the European Comission, 2012.Together. The Multilingual Guide for 

Education in Greece. Page 2 

12
 University of Aegean, Rhodes and the European Comission, 2012.Together. The Multilingual Guide for 

Education in Greece. Page 3 
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The text made by the Council of Europe in 2015, The mediation function of Schools, 

talks about the essential role of the school as something that “must prepare and 

anticipate the future by training new generations. For the states where there are forms of 

public education, it is obviously the school that has the responsibility of inclusion, 

cohesion, social participation and preparation for the exercise of citizenship.”
13

 

“In many European countries, under the authority of the states and their governments, 

the schools of the 19th and 20th centuries had the task of creating, if not a uniformity, at 

least certain homogeneity of citizens. They now have to find the means to contribute to 

living together in society without hearing depriving the social actors of their various 

groups of identification and recognizing and promoting intercultural participation.”
 14

 

 

 

                                                           
13

 COSTE, Daniel and CAVALLI, Marisa. 2015, Education, Mobilité, Alterité. Les fonctions de 

médiation dans l’école. Unité des Politiques Linguistiques, Conseil de L’Europe. Page 7 

 

14
 COSTE, Daniel and CAVALLI, Marisa. 2015, Education, Mobilité, Alterité. Les fonctions de 

médiation dans l’école. Unité des Politiques Linguistiques, Conseil de L’Europe. Page 24 - 25 
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FIRST PART. PRESENTATION OF THE FRAMEWORK AND THE 

RESEARCH 

 

Chapter 2: Description of the Field 

 

Paionia’s region 

Our research will be carried out in Paionia (in Greek: Παιονία), a region located in 

Northern Greece. 

Paionia is a municipality in the district of Kilkis where 1282 refugee’s people (between 

Kilkis and Paionia) have been relocated since November 2016 until May 2018.
1
 

This data has been calculated the 31
st
 of May 2018 and corresponds to the one provided 

by the organization OMNES, so they are part of the Housing Project Circulation and it 

corresponds to the number of refugees relocated by the organization in apartments in 

Central Macedonia’s region. 

The most common country of destination for asylum seekers is Germany, with 99 

people who have been relocated in this country, followed by Sweden (53 people) and 

France (32 people). 

The municipality of Paionia includes the villages of Polykastro, Axioupolis, Evropos, 

Livadia, Gorgopi and Goumenissa. Paionia it is part of the Kilkis regional unit of 

Central Macedonia, Greece and it represents an area of 919.276 km2. The municipality 

of Paionia counted on a total 28,493 of population in 2011. 

This research will be focused on this area and also in the villages surrounding the 

region, where the refugee’s children object of our study have been relocated and are 

attending school (Axioupolis and Gorgopi). 

                                                           
1
 See ANNEX III, OMNES Statistics 

 

https://en.wikipedia.org/wiki/Greek_language
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A total of 44 children from the urban areas are attending Primary School, regarding the 

last data collected from the School Year 2017-2018.
2
 

 

Polykastro (OCC) 

Polykastro (Greek: Πολύκαστρο) is the seat of Paionia’s region and it is a formed 

municipality which includes other 23 villages. The municipality of Polykastro has an 

area of 312.717 km2 and the population registered in 2011 was of 7,065 habitants. 

Polykastro is located 4, 61 km from the closest refugee’s camp, Nea Kavala’s refugees 

camp and is surrounded by the villages of Axioupolis, Gorgopi and Goumenissa (See 

Figures 1 and 2). 

 

 

 

 

 

 

 

 

Figure 1. Polykastro distance from Nea Kavala’s refugees camp and location of 

Axioupolis and Gorgopi. Via Google Maps 

                                                           
2
 See ANNEX III, Data about the schooling of refugees children in Paionia 

https://en.wikipedia.org/wiki/Greek_language
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Figure 2. Location of the refugee’s camp of Nea Kavala and the villages of Polykastro, 

Axioupolis, Gorgopi and Goumenissa. Via Google Maps 

 

We will put especially attention in this village because is where our organization object 

of study (Open Cultural Center) is located. Also because the organization provides 

transportation to the refugee’s people residing in Nea Kavala and in the other villages in 

order to facilitate them their mobility for the assistance to the activities organized in the 

organization, settled in Polykastro.
3
 

A total of 12 children from Polykastro are registered in the organization Open Cultural 

Center), but none of them is attending the School in this village.
4
 

 

Axioupolis 

The village of Axioupolis (Greek: Αξιούπολη) has an area of 284.406 km2 and a total 

of 3,049 habitants registered in 2011. It is located 3.5 km far from Polykastro and it is 

West of the Axios River. 

Axioupolis has one Nursery School, two Primary and two Elementary schools; one 

Secondary and one High School. 

                                                           
3
 See Description of the Actors Section 

 
4
 See Results Section 

https://en.wikipedia.org/wiki/Greek_language
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A total of 9 children in situation of refugees or asylum seekers are attending the school 

in Axioupolis, while ten children who live in this village are registered at OCC. 

 

Goumenissa 

The municipality of Goumenissa (Greek Γουμένισσα) has an area of 208.949 km2 and 

the 2011 census recorded was of 3,609 people residing in the village.  

Three children from Goumenissa are registered at OCC while there are ten enrolled in 

the Primary School. 

In Goumenissa there are two Primary Schools but only one is receiving children in 

situation of refugees or asylum seekers in their classrooms. 

 

Gorgopi 

Gorgopi’s village is the less populated of the four villages of Paionia’s region 

approached in our research, 914 habitants registered in 2014.  

Approximately 10 children are enrolled in the school in Gorgopi but none of them is 

living there. The majority of the children enrolled attending school in this village come 

from Polykastro. 

None children of situation of refugees or asylum seekers are registered at OCC and we 

didn’t find any clue which indicates that children in this situation have been relocated in 

this village. 
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Chapter 3: Description of the actors  

 

OMNES  

 

OMNES is a no governmental organization based on Polykastro and Kilkis, both part of 

Paionia’s region, which offers assistance, support and accompaniment to the refugee 

families who have been and are being relocated in the different urban areas of this 

region. 

OMNES has a team of 9 people among the ones there are social workers, cultural 

mediators, people from the educational field and translators. 

OMNES works with specific families and children and mentors them in every issue 

related to health, transportation, adaptation in the village, education and economy. 

Each family is provided with a credit card with an amount of money regarding the 

members of the family and their situation. OMNES has a house supervisor who is the 

responsible of technical matters regarding each family. 

The social workers team is in charge of visiting the families once or twice per week, and 

has to be always available in case they require something. 

OMNES also provides each family with some useful and practical information (a 

document translated in their language) in which are explained issues like the timetable 

of the buses, the opening hours of the supermarkets and the shops or information about 

the specific Health Center of each village. 

OMNES is cooperating with OCC in Paionia’s region as well as with other 

organizations such as Himaya and ARSIS, both in charge of the relocation of the 

refugees’ families. They also cooperate with the Responsible of the Education of 

Refugees in the Region and, consequently, OMNES also has constant communication 

with the schools of Gorgopi, Goumenissa and Axioupolis, acting as a mediator between 

all the actors. 
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OMNES provides also psychologists and lawyers for more specific issues related to 

psychological and legal support. 

In order to facilitate the communication between the family and the professionals, 

OMNES counts on two translators. 

Apart from the services offered by the organization, OMNES also maintains a constant 

communication with the health centers of Paionia and other institutions, as well as with 

other organizations and can provide some help and support to the schools. 

OMNES is trying to work on the integration of the refugees’ families through helping 

them on their access to health and to the labor sector. 

The organizations works under the objective of schooling all the refugees’ children and 

their main value is to include them and make them feel completely integrated in the 

Greek school, for them “there are not refugees children, only children who go to the 

Greek schools”.
 1

 

 

 

 

 

 

 

 

 

 

 

 

                                                           
1
 See ANNEX I, 4.1.1 Interview with an employee of OMNES, the 15

th
 of April 2018, in Polykastro, 

Kilkis, Greece 
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Open Cultural Center 

 

Open Cultural Center is also a no profit and no governmental organization based in 

Barcelona which works with the refugees’ community in Northern Greece.  

The organization counts on three spaces in the village of Polykastro (located in Paionia 

region) where this organization offers no formal education and leisure activities to the 

refugee’s community residing in Greece. 

OCC was born in the refugees’ camp of Idomeni in 2016, where some independent 

volunteers started carrying out a non formal education project, and it has had presence 

also in Sunio’s and Cherso’s refugee’s camps, in Northern Greece.  

Their founders decided to start a new project in the urban area of Polykastro, after the 

dismantling of the camps, because they observed that some families started being 

relocated in this village and on their surroundings while they wanted to start working in 

a line more related to the Greek Ministry. 

They also chose Polykastro because of their proximity to the Refugee’s Camp of Nea 

Kavala, which is located 4 kilometers far from this village.
2
 

OCC is working in Polykastro since two years ago with the refugee’s people who are 

residing in houses, provided by two organizations: Himaya and ARSIS, and with the 

people coming from Nea Kavala refugee’s camp. 

The three spaces provided by the NGO consist of: 

A learning space, where no formal lessons are carried out for adults in the morning and 

for teenagers and children in the afternoon. 

A community center, where local people who live in the village, people from the 

refugee community and the team who work or volunteer for the organization can spend 

some time playing games, drinking tea or coffee, as well as doing other cultural and 

leisure activities carried out by the organization. 

                                                           
2
 See ANNEX I, 4.2.1 Interview with the Coordinator of OCC Polykastro, Greece, the 25

th
 of May 2018, 

in Polykastro, Kilkis, Greece 
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And a preschool space, where children from 0 to 5 years old go every morning. 

Open Cultural Center operates from Monday to Friday and their timetable changes 

depending on the season: 

On winter OCC activities and lessons start between 9.30 am and 10 am until 1 pm in the 

morning; and from 4 pm until 8 pm in the afternoon. While during summer the 

timetable changes from between 10 or 11 am until 2 pm in the morning and from 5 pm 

to 9 pm in the afternoon. 

All the children, adults and teenagers who are attending OCC are registered in a system 

as individuals and as families, where it has to be indicated the place where they are 

residing (urban areas or Nea Kavala’s refugees camp) and, in case they are allocated in 

apartments, which is the organization in charge (ARSIS or Himaya). 

Also, for every activity there is an attendance list that the responsible of each activity or 

class need to fill up, in order to have a control of who is coming often to the activities 

and who is not. 

The team is composed by one person employed in Greece who works as a Coordinator 

of the organization and between eight and fifteen international volunteers (depending on 

the season and the amount of work). 

The volunteers have to follow a process of selection, based on a Skype interview and 

they need to have a minimum experience on the educational field or on volunteering 

with other projects. They need to have an intermediate level of English and other 

languages, such as German, Arabic, Kurdish or French, are very valued. 

They also have to send their Criminal Record and the expenses of their experience are 

not covered by the organization: Volunteers pay their flight tickets and the 

accommodation in case they are working with the organization for less than 3 months. If 

the volunteers stay for more than 3 months, accommodation is covered by OCC. 

The volunteers have also the option of asking for different scholarships or grants and 

OCC takes part of some European programs such as EuGen or the European Voluntary 

Service. 
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In Barcelona two people are employed, the President of the NGO as full time and 

another person employed at part time that is in charge of coordinating the projects 

carried out in Barcelona. 

The activities developed at OCC Barcelona are being done with the collaboration of 

some people in situation of asylum seekers who are residing in the city.  

These projects are based on awareness, the distribution of a book (My Friend)
3
, done by 

the organization in Sunio’s refugee’s camp with the participation of the refugees 

children, and empowerment of the refugee community residing in Barcelona. 

The general objective of this organization is the integration of the refugees’ community 

and offering accessibility to the people who cannot assist to formal education in Greece. 

They also aim to facilitate support to the children who have the opportunity to attend the 

school and to offer education to the adults who cannot access to education in Greece. 

In Greece, Open Cultural Center works in collaboration with other NGOs, such as 

OMNES (with who they are coordinated on the management of the family issues such 

as health, enrolment in the schools or familiar intervention); or ISRAID
4
 (who provides 

them a psychosocial supporter who works weekly with the children and teenagers).  

As well as, they are coordinated with the Ministry of Education for the enrolment, the 

registration and monitoring of the children and the teenagers in the schools. 

Every day, the NGO provides transportation to the people from the refugee’s camp of 

Nea Kavala and from the villages of Goumenissa and Axiopolis, all of them villages 

located in Paionia’s region. 

To do this, Open Cultural Center counts on two vans and one car in order to facilitate 

their mobility to everyone who wants to visit the three spaces in Polykastro. 

                                                           
3
 The book My Friend The refugee’s journey explained and illustrated by the children, is a new project 

by Open Cultural Center whose objective is to raise awareness and public sensitivity regarding the reality 

of thousands of refugees as a result of war lasting months and years, getting poorer every day and stuck in 

a present with no solution. Via: http://openculturalcenter.org/Home/AmigoMio.html  

4
 IsraAid, founded in 2001, is a non-profit, non-governmental organization committed to providing life-

saving disaster relief and long term support. Via: http://www.israaid.org/  

 

http://openculturalcenter.org/Home/AmigoMio.html
http://www.israaid.org/
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Every morning, OCC drives the adults from the refugee’s camp of Nea Kavala and from 

the different villages of Paionia to the urban area of Polykastro, where they can join the 

non formal lessons carried out by the NGO or spend some time in the community 

center. 

The age of these people varies from 18 to around 65 years old, and most of them are 

single men who have been forced to stay in Greece because they don’t have the option 

of familiar reunification, or people who are still in the process of asking for asylum in 

Europe. 

In this sense, OCC offers them the possibility to volunteer with the organization and to 

join and lead the different activities realized by the NGO every day.  

A total of approximately 8 people from Nea Kavala and refugees who come from the 

urban areas are volunteering with the NGO and are cooperating with them as translators 

(of Arabic and Kurdish), language teachers (mostly Arabic and English) or leisure 

teachers for the children.  

This inclusion of the refugees’ community in the activities of the organization it is seen 

also as a way to empower them and include them in the community.  

At the same time OCC claims the importance of having translators in their organization 

in order to, not only facilitate their work with the children while developing their non 

formal educational program, but also for the mediating part when the organization has 

to intervene in some processes such as the enrolment of the children in the school, their 

de registration when they have to leave the country, their access to the health services 

and other issues related to their daily necessities.
5
 

Their translators are an important figure on the development of these processes but they 

are also seen as a way to break with the barrier between the refugees’ community and 

the organization, offering them a space where they can communicate in their same 

language and express themselves openly and being completely listened and understood.
6
 

                                                           
5
 See ANNEX I, 4.2.1 Interview with the Coordinator of OCC Polykastro, Greece, the 25

th
 of May 2018, 

in Polykastro, Kilkis, Greece 

 
6
 See ANNEX I 4.2.2 Interview with a volunteer at Open Cultural Center Polykastro in situation of 

asylum seeker, the 1
st
 of June 2018 in Polykastro, Kilkis, Greece 

 



33 
 

The role of OCC is, fundamentally, to work as a mediator between the different actors, 

such as the families, the schools, the Ministry of Education and the other organizations 

who are in charge of relocating the families (ARSIS and Himaya) and supporting and 

facilitating their experiences (OMNES).
7
 

The communication and coordination between OCC and the Responsible of the 

Education of Refugees, as well as with the schools and the other organizations, is 

constant and they cooperate together for the different actions and interventions that need 

to be carried out. 

The REC, who works on behalf of the Greek Ministry of Education, needs the 

organizations OCC and OMNES in order to enroll all the children in the schools, for 

instance, because they are the ones who can facilitate him the information about the new 

families and children who arrive to Paionia. 

As well as for the transportation and the interpreters, these organizations are the ones 

who can provide them to the Greek Ministry of Education.
8
 

Regarding the schools of Gorgopi, Axioupolis and Goumenissa, they are also in 

constant communication with Open Cultural Center and OMNES and they require them 

for translation, transportation or mediation with the families of the children.
9
 

Open Cultural Center tries to offer to the refugees’ community, specially focusing 

ourselves in this study on the children, all the tools that the Ministry of Education and, 

consequently, the schools cannot offer because they don’t have the resources. 

This is not only the case of translators and transportation, but also of the psychosocial 

support, which is offered in OCC spaces once per week to the children and teenagers 

members of the organization. 

                                                           
7
 See ANNEX I, 4.2.1 Interview with the Coordinator of OCC Polykastro, Greece, the 25

th
 of May 2018, 

in Polykastro, Kilkis, Greece 

 
8
 See ANNEX I, 2.1 Interview with the Responsible of the Education of Refugees in Paionia’s region, the 

14
th

 of May 2018, in Polykastro, Kilkis, Greece 

  
9
 See ANNEX I, 3.1 Interview with the Teacher of the Reception Classes from Gorgopi’s School, the 30

th
 

of March 2018 in Polykastro, Kilkis, Greece; 3.2 Interview with the Head Masters of Goumenissa’s 

School, the 17
th

  of May 2018 in Goumenissa, Kilkis, Greece; and 3.4 Interview with the Head Masters of 

Axioupolis School, the 17
th

 of May 2018 in Axioupolis, Kilkis, Greece 
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Psychosocial support is provided by an external organization based in Thessaloniki 

called IsraAid. Every Wednesday a psychotherapist visits OCC and organizes a session 

of one hour and a half with the children and one hour and a half with the teenagers. 

The psychotherapist works with the children in order to favor their cooperation, social 

and integration skills, working on every session through games and dynamics with a 

specific goal and through which they have to cooperate and collaborate all together.
10

 

Regarding medical and legal support, OCC tries to facilitate to every refugee access to 

these services through facilitating them some contacts or putting them in touch with 

other organizations. 

Nevertheless, every Friday two organizations, called Advocates Abroad
11

 and 

DocMobile
12

 come to their center in Polykastro and provide the people from the 

refugees’ community with these services. 

Regarding the mobility, Open Cultural Center is carrying out a new project since 2017 

in collaboration with an NGO which works on the refugee’s camp of Nea Kavala - Drop 

in the Ocean
13

- which consists on providing to the refugees community some bikes that 

they can use a maximum of three hours in order to go to the supermarket, to the urban 

areas or where they need. 

This project aims to end up with the isolation to which the refugees people residing in 

the camp are exposed besides the dependence to some NGOs, like OCC, who are the 

only ones who provide them with transportation almost every day of the week. 

                                                           
10

 See ANNEX I, 4.2.3 Interview with the Psycotherapist of OCC, the 10
th

 of May 2018, in Polykastro, 

Kilkis Greece 

 
11

 Advocates began operations in Northern Greece in February 2016, in response to the growing call 

for legal aid from refugees denied entrance at the Idomeni border.  Since then, Advocates has run over 

100 field missions in four countries. These missions of legal and non-legal aid that were provided 

often around the clock, ensured that more than 12,000 refugees in Greece and 2,000 outside of Greece 

have been informed of their rights. Via https://advocatesabroad.org/  

12
 The no profit organization DocMobile helps refugees with medical problems. With two emergency 

vehicles, volunteer doctors and helpers attend to these tasks. Via https://docmobile.org/en/ 

 
13

 Drapen i Have. A Drop in the Ocean aims to provide immediate and direct aid to refugees. A Drop in 

the Ocean was founded in September 2015 and since then they have coordinated more than 4000 aid 

workers In Greece. Via: https://www.drapenihavet.no/  

https://advocatesabroad.org/
https://docmobile.org/en/
https://www.drapenihavet.no/
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At the same time, the project aims to empower the refugees’ community offering them 

trainings related to road safety and fixing bikes. OCC also aims to promote the usage of 

the sharing bikes, not only among their community, but also with the locals. 

Currently, a bike’s parking has been constructed next to the OCC spaces where people 

can leave and take their bikes. A team of around five volunteers is in charge of 

managing and monitoring this project, while offering the trainings to all the people 

interested and registering them on the system.  

This project is being done on collaboration with the organization Drop in the Ocean and 

the following entities and organizations are participating and being part of this project, 

which is still growing:  Athina Theodoropolou, Alsanidi Theodoros & Sia O.E. – Greek 

construction enterprise Get Shit Done Team Col·legi d’Arquitectes de Catalunya and 

Generalitat de Catalunya.
14

 

 

 

The refugee community 

 

Our object of study will be the refugee children between 6 and 12 years old, who have 

been relocated in the urban areas of Paionia’s region in the last two years.  

Most of these people are forced migrants coming from Syria, Turkey, Afghanistan and 

Iraq (among other countries), and the majority of them are Kurdish so they speak Arabic 

and Kurmanji. 

Regarding the data already mentioned
15

 a total of 1282 refugees (between Kilkis and 

Paionia) have been relocated in apartments between November 2016 and until May 

2018. 

All of them are asylum seekers or they already get the asylum and the most common 

country of destination for asylum seekers is Germany, with 99 people who have been 

relocated in this country, followed by Sweden (53 people) and France (32 people). 

                                                           
14

 See ANNEX III 
15

 See Description of the Field and ANNEX III OMNES Statistics 
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Therefore, we are talking about families, who are already residing in flats, but who have 

necessities more related to integration and inclusion in the local community, as well as 

to access to basic services such as Health and Education. 



37 
 

Chapter 4: Objectives and Methodology 

 

We will mainly base our work in a qualitative methodology, which in some cases will 

be also descriptive and explicative and with some explorative aspects. 

We will support our observations on qualitative semi-structured interviews in order to 

better present the context and background of the situation, while they will also be useful 

for our description of the field. 

Some interviews will be carried out with the different key actors which are working on 

the field (organizations, schools and people working on the educational field on the 

region) in order to make us better understand the situation.  

We will also interview experts of the education and integration field, who will help us 

to follow the main aspects which are important to analyze during our research.  

And, finally, we will talk as well with the main target of our object of study: the 

children between 6 and 12 years old and their parents or legal tutors with the aim of 

providing a feedback of all the issues tackled during our work from the ones who are 

most concerned. 

However, an active participant observation will be essential for the development of our 

research, which will be actively supported on the qualitative interviews previously 

conducted.  

For a better development of this role, we will follow semi-structured guide notes where 

we will specify some details such as: Which is the role of the observer, the purpose or 

aims that we want to achieve, the duration of each session and the hypothesis that we 

aim to proof. 

We consider that a qualitative participant methodology will help us in order to achieve 

our goals during our research, which are divided in two general objectives: Studying the 

process of enrolment in the schools and schooling of the refugees children in Paionia’s 

area; and the study of the organization Open Cultural Center, as a mediator and 

supporter in all this process of schooling. 
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These two objectives are divided on three other specific which are more focused on the 

work of the organization that we will study. 

In this sense, what we expect to proof with the hypothesis is that the main actor that we 

are studying is actually helping on the registration in the schools of these children, as 

well as on the communication between the school and the parents.  

Also, we want to proof that the actor that we are studying is backing the school, offering 

to these children extra support lessons as well as working on their integration in the 

schools and in the local community.  

In order to confirm the hypothesis we will attend to the internal meetings carried out in 

our organization of study, as well as to the meetings between the organization and the 

schools, the teachers, the parents and the other organizations. 

On the other hand, we will try to attend as maximum as possible to the different 

activities which can be of our interest, such as those organized by the schools, or trying 

to assist to their classes. 

We will also assist to the non formal support lessons carried out by the organization in 

order to observe the organization and development of those. It is also important for us to 

take part on the different activities which can help for a better integration of the 

refugee’s community, such as the activities related to psychosocial support. 

We pretend to take part on the important steps such as the communication with the 

parents and with the schools as well as on the processes of enrolment and deregistration 

of the children in the schools.  

A guide-note will be indispensable in order to better carry out our observations and 

interviews. 

For the case of the observations, we will divide our notes in different sections in order 

to define which is going to be our role during the observation, our purpose/s and the 

hypothesis that we want to proof, adding as well a section for observations that we want 

to highlight during our work.
1
 

                                                           
1
 See ANNEX II Participant Observation 
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The aim of this way of organization is to explore in a specific way the main hypothesis 

and objectives that we want to proof during our research. 

For the semi-structured interviews there will be different and specific topics in which 

we will specially focus and insist considering that they will be also directly based on our 

initial objectives, such as the role of each actor (why is important in the field and what 

is their work regarding our topic); how is their communication and cooperation with the 

other actors; some data (in case is needed or they can provide it to us); other issues 

which could be of interest for our problematic and objectives or that have to do with it.
2
 

In order to carry out all this work we will have to be also based on some theoretical 

background which will help us on the design and implementation of the different 

methodologies, as well as for contextualizing the problematic and for the definition of 

the important concepts and term that will be used during the development of our study.
3
 

Even though our research is mainly technique, so we will not put a special focus on the 

bibliography, we will base ourselves in previous studies done with regards to our object 

of study as well as on the data which will help us for the presentation of the background 

in order to situate us in the specific context in which we are working. 

 

 

 

 

 

 

 

 

                                                           
2
 See ANNEX I Interviews 

 
3
 See Chapter 1 Political and Social Background: The Right of Access to Education for the Refugees 

children 
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SECOND PART. DESCRIPTION AND ANALYSIS OF THE 

RESULTS 

 

Chapter 5: Results 

 

In order to expose the different results obtained during the development of our work we 

will discuss about how the objectives proposed at the beginning of this research have 

been approached and to which conclusions they have conducted us. 

 

THE SCHOOLING OF THE REFUGEE CHILDREN IN PAIONIA’S AREA. 

OCC AS A MEDIATOR AND SUPPORTER 

 

The general objectives proposed at the start of this paper were, in the first place, “To 

give a background about the situation of the schooling of the refugee children in 

Paionia’s area, Northern Greece”, hence to proof that all the children are being schooled 

and following a process of inclusion and integration in the Greek schools of Paionia’s 

region. 

Regarding the data given by the nongovernmental organization OMNES, in Polykastro, 

Axioupolis, Gorgopi and Goumenissa, we have practically all the children that are 

registered in their organization, as well as in OCC, enrolled in the school. 

In the case of Polykastro, “except of three children, all the children right now are 

attending school, so we have 95% of enrolment of the children in the schools”, in words 

of one employee of OMNES who is also a Primary Teacher.
1
 

With regards to this testimony, we can also talk about Axioupolis, where nine children 

are enrolled in the school and have been followed by two more children who were 

registered in the school recently. 

                                                           
1
 See ANNEX I, 4.1.1 Interview with one employee of OMNES specialized in Primary Education 
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In Gorgopi we have a total of 10 children enrolled in the school while in Goumenissa 

there are 10 children from OMNES and OCC who have been registered in the school. 

Regarding the Ministry of Education, the Responsible of the Education of Refugees 

(REC) in Paionia’s region talks about a total of 210 children registered in the schools 

from Paionia’s area.
2
 

Nevertheless, in this case we have to consider also the children from the refugee’s camp 

of Nea Kavala, in which we are not focusing our study but who are also attending 

school in the afternoons. 

On the words of the REC, “there are up to 16 children” from the refugees camp of Nea 

Kavala going to school every afternoon “from two to six”. 

Concerning the assistance, the REC declares: 

“The majority of the children are attending the school. What we do, as coordinators, is 

to get every week the absence sheet from the schools, and if we find that the child didn’t 

attend for a long period we contact either the organization or sometimes we meet and 

talk to the parents. We are trying to make them clear that education is very important, 

that they should go to school. 

We have very good communication in cooperation with the organizations so we know 

exactly what happens. So, we follow the attendance and if there is something then we 

intervene: We talk to the parents, to the family… In the most of the cases we succeed.” 

- Interview with the Responsible of the Education of Refugees in Paionia’s area 

14
th

 May 2018 

(See ANNEX I) 

 

With regards to this cooperation between the Ministry of Education and the NGOs 

which are working on the field as supporters, we could introduce the second general 

objective that we aimed to tackle in this work, which is more related to our organization 

of study.  

                                                           
2
 See ANNEX I 2.1 Interview with the Responsible of the Education of Refugees from the Greek Ministry 

of Education 
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In this sense, we proposed “To study OCC as a mediator and supporter between the 

schools and the families on the process of schooling of the refugee children in Paionia’s 

area, Northern Greece”. 

Our pretension was to analyze which kind of facilities the NGOs like OCC are 

providing to these children in order to be schooled and if, as a conclusion, they have an 

important role in this process of registration in the educational centers.  

At the same time, we aimed to study the non formal educational support offered by 

some NGOs to these same children; as well as to proof that these NGOs are also 

working on the integration of the new arrivals in the schools. 

The two nongovernmental organizations that we have studied in this paper are OMNES 

and OCC – focusing more on OCC for our participant observations - both working on 

Paionia’s area and settled in the urban area of Polykastro. 

These two organizations are offering facilities to the refugee’s community in the 

processes of integration into the Greek society, hence helping them on the access to 

education and to the health service, for instance.
3
 

 

 

THE PROCESS OF ENROLMENT IN THE SCHOOL OF THE REFUGEE 

CHILDREN RESIDING IN THE URBAN AREAS OF PAIONIA AND THE 

MEDIATION AND SUPPORT OF THE ORGANIZATIONS 

 

Regarding our first general objective, our proposals at the beginning were to study how 

is the process of enrolment of the refugee children residing in the urban areas who need 

to be schooled in the schools of Paionia’s area.  

Therefore, our pretension has been to discover which kind of documents they need to 

provide, as well as the facilities that the schools are giving to them in order to make this 

enrolment possible. 

                                                           
3
 See Description of the Actors section 
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Concerning the registration in the schools, and on the words of OMNES and the REC, 

the people in situation of asylum seekers or refugees need to provide different 

documents in order to enroll in Primary School:  

First of all, with regards to their legal status and residence, they need to provide their 

asylum seeker card and a paper or document which indicates where they are residing 

and the address (in case they are in apartments).  

Secondly, they need a vaccination card and the INZA: a paper provided by the doctor in 

it is said that the children can follow the whole program of the school without problems, 

including subjects such as Gymnastics.  

 

“C: Which documents do the children need to provide in order to enroll in the 

school?  

G: They need to provide a copy of the asylum card, a proof of residence, the medical 

report, a permission signed by the parents saying that they let them assist to the 

reception classes and permission from the doctor that they can participate in all the 

physical activities.” 

- Interview with the Responsible of the Education of Refugees in Paionia’s region 

14
th

 May 2018 

(See ANNEX I) 

 

For Secondary School we find exactly the same process but with an added document in 

which the minors need to declare that they are not Christians so they don’t want to assist 

to activities organized by the school related to religion. 

After our observations on the field we also realized that in Primary School the fact that 

they are not Christians does not avoid them to assist to all the activities related to 

religion because in some cases the school asks for permission to the parents and make 

them sign a paper in order to authorize their children to join activities related to religion. 
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In some cases we observed that the parents of the new arrivals actually want them to 

assist to every activity organized by the school, even to the ones related to religion.
4
 But 

in some other cases the refugees’ children don’t assist to the activities organized by the 

center if they have a religious motive. 

As we already mentioned, in the process of acquisition of the different documents, the 

organizations Open Cultural Center and OMNES are the ones who are in charge of 

helping the families on the acquisition of those.  

The Responsible of Education of the Refugees in Paionia’s area it is in continuous 

communication with those two organizations which provide him the names and transfer 

the basic information about the situation and other important data of the children who 

need to be schooled.   

The REC works on behalf of the Greek Ministry of Education and he is in continuous 

communication and cooperation with the two NGOs in charge of supporting and 

orienting the families on the enrolment of the children. 

Regarding this process of cooperation, we can introduce another of our specific 

objectives, which has been always considerably linked to the second general hypothesis, 

that is to say that the NGOs are the ones who are helping and mediating on the 

provision of these documents between the families, the Ministry of Education and the 

schools. 

On the words of the Coordinator of the organization Open Cultural Center, OMNES and 

OCC are the ones who contact the Responsible of the Education of the Refugees in 

order to inform him about the new children who need to be enrolled. 

 

“G: When there are new children OCC contacts the REC and tells them which are the 

new families and the children who need to be schooled. Also when there are families 

who are leaving. 

I always know about the situation of the children of OMNES because we have a very 

good communication. 

                                                           
4
 See ANNEX I Participant Observation 7 



46 
 

C: How are you helping the families in the process of enrolment to the schools of 

their children? Especially on the acquisition of the documents needed. 

G: We bring them to the Health Center were they do the medical checking and the 

vaccination. We help them on the acquisition or updating of certain documents.” 

- Interview with the Coordinator of Open Cultural Center at Polykastro, Greece 

25
th

 May 2018 

(See ANNEX I) 

 

As one of the employees of OMNES explains, they provide all the documents needed 

for the enrolment to the families which are being monitored by OCC and OMNES and 

they also help them on the process of giving them to the school.  

 

“I have very good cooperation with OCC and OMNES because, first, if there is a new 

enrolment now we want to be the intermediates.  

At the beginning, we were only cooperating with OCC because OMNES had not started. 

OCC had a lot of children for the vaccination. They were bringing them with the vans to 

the camp to have the vaccinations from Red Cross and they were helping us a lot in this 

sense. 

For example, if any document is missing the coordinator of OCC provides it to me, etc. 

Also following and monitoring the attendance of school. For all these things the 

organizations are very important.” 

- Interview with the Responsible of the Education of Refugees in Paionia’s region 

14
th

 May 2018 

(See ANNEX I) 

 

Regarding the organization of the classes Polykastro did not count on space enough in 

order to provide a place where the reception classes could be developed. Nevertheless, 

this school is opened in the afternoons for the children who come to the camp, when 

there are fewer children so they count on more free spaces. 
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The children from Polykastro need to go to Gorgopi’s School, while the ones who live 

in Axioupolis are going to the school in the same village. Only one child from 

Polykastro has to go to Axioupoli’s School. 

With regards to Goumenissa, during the development of our study, only two families 

were living there and their children were going to the School in this village, while 

approximately one family from Polykastro and one from Goumenissa were bringing 

their children to Goumenissa’s School. 

 

“The problem that we had was that we had many children living in Polykastro, in 

Axioupolis…So we had to do a lot of reception classes so that’s the reason why the 

children of the camp are going in the afternoon to the school, because we don’t have 

classes. 

This is the third integration model. Normally all the children should go on the morning 

but last year, for example, when we started with this program in January we had 

hundred and forty children from Nea Kavala and it’s impossible to find classrooms for 

all of them. 

So they thought that the best model could be this: to go on the afternoon, which is not 

the best but it’s something. 

This year we had the same problem, but you cannot send the children who live in 

Polykastro to the afternoon school. So we started to see where we had classes to make 

the reception classes.  

In Polykastro it was impossible. So we found one classroom in the small school of 

Axioupolis, one classroom in the small school of Gorgopi and one in the school of 

Goumenissa. 

The Minister decided to make them be flexible; because normally you don’t have more 

than ten refugees’ children in a village. So the Minister decided to make classes from 

seven up to seventeen children, instead of ten which was the limit before.  
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So we didn’t have so many children here but we decided to make small reception 

classes for a better work. So we made three reception classes for the Primary in 

Paionia. 

In High School they didn’t have reception classes but now, with the refugee’s crisis, the 

Minister decided to put reception classes also for the High School. 

So we have two reception classes for High School, same amount of students (from seven 

to seventeen) but we noticed some problems from the beginning: 

First was that the reception classes on the High School were 15 hours per week, not 20. 

So when they started the refugees’ children felt them like their own teacher, their own 

classroom, and after the three hours per day they refused to follow the normal 

classrooms because they didn’t understand. 

Now in Paionia we have three reception classes for Primary, two reception classes for 

Secondary and in Kilkis we have five reception classes for Primary and two for 

Secondary. In Kilkis we had the same problem than here. 

Another problem that we faced was that, if in Polykastro didn’t have classes, and then 

we had to think about the transportation. There are things that take time… 

Last year was the first year when this program was implemented and we are working on 

it.” 

- Interview with the Responsible of the Education of Refugees 

14
th

 May 2018 

(See ANNEX I) 

 

Concerning this data, another important issue that we should mention before continuing 

with the analysis of the inclusion and integration of the new arrivals in the classrooms is 

the management of the transportation. 

The children who are residing in the urban areas of Paionia and need to go to school 

every day are going by the buses provided by the municipality of the region. 

No escort or person in charge of the children is provided by the Ministry so the children 

travel alone. 
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“C: How do the children who live in the camp go to school every day? 

G: There is transportation provided by IOM (International Organization of Migration), 

so the coordinator (me or my colleagues in the camp) supervises that the children get 

into the bus and one or two escorts from IOM fill up an “absence” sheet, with all the 

children who are travelling. They go to the school, they give this to the teacher and 

when they come back to the camp we are here and we check that all of them are back. 

C: And for the ones who live in the urban areas do they have a bus? 

G: The children from Polykastro and Axioupolis travel with the normal one, with the 

KTEL, the Greek company’s buses.  

C: Do they travel accompanied? 

G: No, they don’t have escort. But even the Greek children don’t. This is something that 

we keep saying all the time and this has been a problem since the beginning because the 

children were not sitting in the bus, the driver was complaining … Now things calmed 

down a little bit.” 

- Interview with the Responsible of the Education of Refugees 

14
th

 May 2018 

(See ANNEX I) 

 

 

 

C: For those who come from other villages, how is the transportation being 

managed? 

HM: They take the bus that comes from Polykastro and passes by Axiopolis and 

Gorgopi. And backwards when they finish the school. 

C: But they travel alone… 

HM: Yes. 

C: And is there anyone from the school who goes with them to the bus stop at least? 
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HM: No, no one goes with them. And that’s a problem I think.” 

- Interview with the Head Masters of Goumenissa’s School 

17
th

 of May 2018 

(See ANNEX I) 

 

 

“C: And are they all (the refugees’ children) coming from the urban areas? 

HM: Yes, one of them comes from Polykastro and the others live here in Axiopolis. 

C: And is the one who is coming from Polykastro coming by bus every day? 

HM: Yes.  

C: With the regular bus who passes by every village… 

HM: Yes.” 

- Interview with the Head Masters of Axioupolis School 

22
nd

 of May 2018 

(See ANNEX I) 

 

For the process of de registration of the children from the schools in case their demand 

of asylum is accepted in another country of Europe they don’t need to show any specific 

document. 

The school only requires the parents or legal tutors of the children to fill up a paper 

declaring that they are leaving in order to give them the certificate of attendance of their 

children.
5
 

 

“C: Which documents do the refugees families need to provide in order to deregister 

their children from the school? 

G: If they have to leave Greece they need to inform the school for sure. They need to 

deregister them. The head masters needs to have a paper saying “Me and my family we 

                                                           
5
 See ANNEX II Participant Observation 6 
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are going to leave because we are moving…” so they have the permission to deregister 

them. 

They must have the system empty because new children and coming.  

They need to fill a declaration saying that they are leaving.  

 

C: I went with the family of N. who was leaving and they needed to provide the flight 

tickets as well. 

G: Yes, but in this case it was because they didn’t get the paper from the asylum service 

saying that they were being relocated to Germany, so we thought that it was better to 

make copies from the tickets. We want to do everything legally.” 

- Interview with the Responsible of the Education of Refugees 

14
th

 May 2018 

(See ANNEX I) 

 

 

 

THE INCLUSION OF THE REFUGEE CHILDREN IN THE SCHOOLS: 

RECEPTION CLASSES 

 

Regarding our second specific objective, “How is the process of inclusion of the refugee 

children in the schools”, we aimed to study how the schools are responding to the needs 

of the children in manners of communication (use of the language), reinforcement of 

their participation in the activities and transmission of values such as cooperation, 

respect and collaboration between them. 

Basing ourselves on the results of the different interviews carried out with the three 

main schools in which these children are schooled: Axioupolis, Goumenissa and 

Gorgopi we could conclude that all of them are following the same integration model, a 

model based on reception classes only for the new arrivals. 
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The REC explains the different integration models thought by the Ministry of Education 

in the past two years, which are the models applied in Europe: 

“We separate the children who live in the camp and the children who live in the urban 

area. 

In Europe the integration models are two: 

If a child who doesn’t speak the language of the country goes to school he must go to a 

separate class to learn the language. 

Here we have preschool and Primary School which is six years, and then three years of 

Junior High School, so nine years of schooling are compulsory. So if a child comes to 

school, the first thing is to put them in a class. If in their country he was going to the 

sixth class, here we put him in the fifth class.  

This is something that happens in whole Europe, because the system gives you the 

opportunity to, first learn the language, and then integrate them to the general classes. 

The next integration model is the one based on reception classes. When we have from 

10 to 20 children in the school it can be established a reception class with a special 

teacher. The children of all ages go to this class and they have their own program. 

For example, in this reception classes they learn Greek and Mathematics, for three 

hours and then they go to their own class for sport, computers, English….or whatever. 

So the children going there have 20 hours per week with their own individual program 

(mainly they do Greek and Mathematics).  

If they follow well this year then they can go to the second year. If they are ok they can 

go to their general class, if not, they can also follow the second year of reception 

classes. 

The reception classes are for two years: The reception class year 1 and the reception 

class year 2. The ones who cannot follow the reception class of the first year have the 

opportunity to follow them the second one.” 

- Interview with the Responsible of the Education of Refugees 

14
th

 May 2018 

(See ANNEX I) 
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Regarding the words of the REC, and after talking with the different schools, we 

observe that the model based on the reception classes is the one which is being carried 

out in the schools of Paionia, this means that all the schools that we studied are working 

with the same integration model. 

In the case of Gorgopi’s school, the children have between one and three hours of 

reception classes every day, with a total of about 25 hours per week. The curriculum of 

the school is 30 hours in total per week. 

 

 “C: Which subjects you do in your reception classes? 

The first hours we only do Greek, we use the book – we have a book - and we write little 

words, sentences, we talk to each other in Greek…We talk in Greek all the time, I try to 

don’t speak in English anymore. 

Then the third hour we do mathematics, the forth we do like the animals, means of 

transport…Stuff like this. And the last hours they have maybe English or other subjects. 

Drawing, making constructions… 

(…) 

 

C: And how many hours do you have of this class 

“They go one hour every day for sure and then maybe two or three. So on Monday, for 

example, they do one hour. On Tuesday they have sports and two hours of the 

receptions class, on Wednesday they do like drawing… and stuff like this. On Thursday 

they have computers and also the reception class and on Friday they have two hours of 

English for the older and two hours for the smaller to make “stuff like this” (reception 

class). 

So we start with Greek language, mathematics and then the other subjects.” 

- Interview with the teacher of the Reception Class at Gorgopi’s School 

30
th

 of March 2018 

(See ANNEX I) 
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In Axioupoli’s school they also count on one reception class of two hours per day, with 

a total of 24 hours per week. With regards to the words of the Head Masters of the 

School, in the reception classes they only teach Greek but, on the word of the teacher of 

the reception classes of the School “they also do Mathematics”.  

In Goumenissa’s school they have the same number of hours for the reception classes 

(two hours per day) and they mainly work on the study of Greek. 

 

“C: Do you count on reception classes? Hoy many hours per week? 

Yes. We have reception classes, the first two hours every day, and after the children go 

to their corresponding grades. If they have to go to another class they go to the class, if 

not, they stay in the reception class. The number of hours that they do per day is the 

same as all the children here, five hours per day. 

This means that all the teachers work with all the children. They have a teacher for the 

reception classes and after they split and they go to their grades. 

- Interview with the Head Masters of Goumenissa’s School 

17
th

 of May 2018 

(See ANNEX I) 

 

However, not all the schools are applying this program in the same way, hence some 

particularities and differences have been found regarding the subjects taught, the level 

of the implication of the teachers and their way of working. 

In the majority of cases studied the reception classes are seen as a support and 

reinforcement for the new arrivals in order to help them on the following of the different 

subjects and specially supporting them on their process of learning the language. 

In the concrete case of Goumenissa, the Head Masters of the school talks about the 

importance of creating a safe space for these children beyond reinforcing the learning of 

the program. 
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“C: Which subjects and how many hours of each one do you do? 

We work mostly on the language. And especially we are trying to give a safe space to 

the children, to make them laugh. We need to include them in this environment, maybe 

they are afraid… So in this time we don’t care a lot about teaching Maths or English or 

whatever… We focus more on making them feel that we want them here. 

C: And how do you work on creating this safe space? 

“Well, it’s the daily routine which is the most important. We touch them, we smile to 

them, they feel safe, they like it… They have a good teacher in the reception class, they 

like the teacher.” 

- Interview with the Head Masters of Goumenissa’s School 

17
th

 of May 2018 

(See ANNEX I) 

 

A specialist on education in diversity talks about the importance of building a 

relationship of trust with the children, as well as informing them about the school 

system and increasing the awareness among the teachers: 

“What could teachers do in order to better connect with the refugees children?  

Well they are not going to be friends with them so the relationship will be different, but 

they need to have a friendly relationship, so the children need to know that they can 

trust the teachers. Maybe through the eye contact, if they are small getting down to their 

level… being firm and consistent because is not something that you can see the results 

very fast. 

(…) 

The refugees’ children themselves would need an understanding of the school setting, if 

they hadn’t been in the school before specially.  

So we would also need to prepare them. Like bringing them to school only in the 

mornings, or only in the afternoons… We should also put someone in their class (maybe 
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to choose a student of the class) in order to show them where the toilet is, where the 

things are… 

I think we could also put the posters in different languages, in all the languages we 

could use in the classroom with useful sentences, expressions…for instance. 

In an ideal world a child would have a pack with pictures of the classrooms, a 

timetable… with a lot of information before they go. 

There are things like, for example, Halal food; or Ramadan, which is starting next 

month… This kind of things the school should know before. At the same time there are 

other things that the refugees need to know, like for example about Easter…or things 

that are going on here. 

But I think they just need to know really with which people they will go and with who 

they can talk, especially with teenagers who go to school and don’t know who cap help 

them, and often feel stupid and left behind because of the barrier of the language. 

Maybe a teacher to check everything with them would be very useful.” 

- Interview with the Education and Training Lead at Refugee Children's Centers 

from Manchester, United Kingdom 

16
th

 of April 2018 

(See ANNEX I) 

 

 

Special support needed in the classrooms: Preparation of the teachers, Translators 

and Psychotherapists 

 

The Responsible of the Education of Refugees recognizes that, despite of some 

preparation that the Ministry and the organizations provided to the teachers, there is no 

a special assistance such as translators or psychologists in the classrooms: 

“C: Does any school count on a translator for Arabic? 

G: No. This is something that only the organizations provide. 
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C: Are the schools implementing a special program for the integration of these 

children or do the teachers count on a special formation? 

G: Yes. The teachers had trainings with the materials that we have, because the 

education with refugees is something different, is not like working with migrants. This 

was another challenge. So, internationally is now when we are starting to produce 

materials with this.  

So with the knowledge that we had land the experience we had from last year the 

refugee’ teachers were trained. What we did as a second step was to train the teachers 

who get one or two refugee’ children in the classes.  

About integrating, the children follow the school in every activity that they are doing. 

The problem is the afternoon school because it is a little bit difficult because we must 

change a lot of things.  

C: Does any school count on special support or psychosocial support for these 

children? 

G: Here the whole mechanism used to work only for one child, is not like before that we 

used to have some children with special needs. Now we have a lot of children with 

special needs.  

The parallel support means that according to any case there is one teacher, with a 

formation on special education, attending the child. For these cases we need 

psychologists accompanying them. But they don’t have in the schools, we can try to 

provide them but they don’t have.” 

- Interview with the Responsible of the Education of Refugees in Paionia’s area 

14
th

 May 2018 

(See ANNEX I) 

 

Regarding the preparation of the teachers, in the case of Goumenissa and Axioupolis, 

the two teachers who are in the reception classes don’t speak English, or any other 

language apart from Greek.  
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The teacher of Goumenissa explains how she is trying to teach them through translating 

to Arabic, but that the majority of the children don’t know how to read or write the 

language: 

“I try to speak more Greek in order to make them learn Greek. I tried to write some 

things in Arabic but they don’t know how to read Arabic. For example, I wrote the days 

of the week, but they don’t know how to read.  

(…) 

She speaks with one child: S. do you know how to read this in Arabic? 

S: No, I don’t know. 

M. and F. know Arabic but the rest don’t. 

I am trying to make them learn the letters, for example the vowels and their sounds, but 

it is very difficult for them.” 

- Interview with the teacher of the Reception Classes at Axioupolis School 

17
th

 May 2018 

(See ANNEX I) 

 

In the case of Gorgopi, the teacher speaks English and Greek, and she communicates 

with them in both languages. Nevertheless, she mostly works through images, 

something that we also find in the cases of the teachers of Axioupolis and Goumenissa. 

“It helps me a lot and also to them the images. Everything I teach them I show them a 

picture of it. I can’t speak generally in Greek because they don’t understand. I have to 

show them in a picture, in a video…To draw it, to make it with the plasteline, to touch 

it, to use all the feelings. It is also very important to work all the feelings together. 

I think that the most important is the technique and the methodology but of course I 

choose words and daily things that they know already and I start from this.  

The things I teach have to have a meaning for them, to be in their daily life.” 

- Interview with the reception classes teacher at Gorgopi’s School 

                                                                                                 30
th

 March 2018 

(See ANNEX I) 
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“C: Do you have any special methodology to teach them…? 

Through images. I have the projector, I use the laptop to show them things, we go to the 

computers and we work there… They understand many things but they cannot speak a 

lot, they need their time.” 

- Interview with the teacher of the reception classes in Goumenissa’s School 

17
th

 May 2018 

(See ANNEX I) 

 

Working through images and using other tools such as games appears as something that 

teachers do almost instinctively; nevertheless, our specialist interviewed recognizes the 

importance of working through images and using other alternative resources: 

“Which tools do you think teachers should use in order to better work with this kind 

of children? (Especially taking into account the barrier of the language) 

They need the awareness; also they need to use pedagogical skills and resources to 

work. They need to coordinate the different teaching styles: visual, kinesthetic… and 

make sure that through these different ways the children are recording the information. 

Maybe they can draw a poster, they can work together…  

I don’t know if the teachers can have a small training, maybe about the language, or to 

work on the cultural differences… 

For example there are things that in some cultures are respectful but for us are 

disrespectful, so we can make the children feel confused. 

So, yes, basically we need to raise the awareness.” 

- Interview with the Education and Training Lead at Refugee Children's Centers 

from Manchester, United Kingdom 

16
th

 of April 2018 

(See ANNEX I) 

 

However, the communication still appears as an obstacle for the teachers on the 

development of the lessons. The teacher of Axioupolis School recognizes that for her it 
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is not easy to communicate with the children and so she needs the help of one specific 

child who translates for her from Greek to English: 

“We began with English, using images. But I had always a lot of help from S. because 

she translates. I say something in Greek and she translates it in English for the rest of 

the children. 

She is helping a lot because many children hadn’t gone to the school before so they 

don’t know English, Greek… 

- Interview with the teacher of the reception classes at Axioupolis School 

22
nd

 May 2018 

(See ANNEX I) 

 

Regarding the preparation of the teachers, we have found that it is not mandatory to 

have any special formation in order to work in the reception classes.  

In the case of the teacher of Gorgopi, she is the only one who has a degree on Children 

with special needs, apart from a Dregree in Pedagogical Studies and a Masters on 

Education in Technology 

Regarding the other teachers, none of them recognizes having any special formation in 

order to work with new arrivals, migrants, refugees or children with special needs. 

 

“Does the teacher have any special formation? 

No, she is a teacher like us. We had a couple of seminars and that’s all. The state is still 

learning from this situation, is really new for everybody so we are trying to do our 

best.” 

- Interview with the Head Masters of Axioupolis School 

22
nd

 of May 2018 

(See ANNEX I) 

 

If we ask to the professionals their opinion about this issue they insist in the importance 

of offering trainings to the teachers who are working with refugees children: 
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“I think that for the teachers we would need to offer them some training. Also to be 

aware of what kind of experiences the children had so that they understand the behavior 

that they see. I think to successfully integrate the children we have to understand a little 

bit their journey, their experience.” 

- Interview with the Education and Training Lead at Refugee Children's Centers 

from Manchester, United Kingdom 

16
th

 of April 2018 

(See ANNEX I) 

 

On the other hand, the majority of the teachers and professionals interviewed assume 

that it is hard to work with the children because of the communication barrier, and they 

assume that it would be very helpful to have a translator in class. 

In the case of the teacher of Gorgopi, she declares that there are two obstacles in their 

classes, regarding the problem of the language and the behavior of the children: 

“I think they need psychological support to control their anger, to show them how to 

behave, how to talk to each other, to respect… I think that is the most important thing.  

A translator would help very much. When A., the teacher, was with me in class he 

helped me a lot, because I don’t speak Arabic so it is very difficult for me to also 

communicate with them. 

So the first is the communication… Also the behavior they have. They must have support 

for this, from the parents… We should talk more to the parents. I called them to give 

them the grades and it was a very important opportunity to talk to them about his, to 

share the rules of the school and also to make them follow them at home. 

Maybe they don’t sleep every time they want; they don’t sit and eat… They must have a 

program.” 

- Interview with the Teacher of the reception classes at Gorgopi’s School 

30
th

 March 2018 

(See ANNEX I) 
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Asking the children about their teachers, we find very different opinions: 

“C: How is the school going? 

Good. 

C: Do you like it? Do you like your teacher K. (reception classes’ teacher)? 

Yes. 

C: Do you like more K. or the other teachers? 

K. 

- Interview with a 9 years old child from Gorgopi’s school 

20
th

 of May 2018 

(See ANNEX I) 

 

“C: So what do you like more, S., when you are with E. (reception classes’ teacher) or 

with the other teachers? 

7 years old child: I prefer E. 

(…) 

C: And you do you like more K. or the other teachers? 

8 years old child: I like more K. But she shouts a lot.” 

- Interview with 11 (School of Axiopolis), 8 and 7 years old children from 

Gorgopi’s School 

17
th

 of May 2018 

 

“Do you like your teacher K.(reception classes’ teacher)? 

Yes. 

Does she shout a lot? 

Yes, sometimes. The other day the teacher came and shouted. 
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And what did she say? 

I don’t know, I don’t remember. But she shouted to us yesterday and the day before 

yesterday, everyday… 

But are you talking about K.? 

Yes. 

And does she scream in English or in Greek? 

Sometimes in English, sometimes she asks us to shut up in Greek. 

But sometimes the teachers ask you to shut up because they need you to pay attention 

in class, not because they are bad… 

Yes.” 

- Interview with an 8 years old child who is in Gorgopi’s School 

22
nd

 of May 2018 

(See ANNEX I) 

 

Some of them complain about the fact that their teachers shouts to them, while the 

majority of them seem happy with their reception classes, teachers and they claim that 

they prefer them among the other teachers. 

Regarding the words of the Gorgopi’s teacher the two main aspects in which the schools 

would need more support or they should work more are on offering psychosocial 

support to the new children and on providing a translator in the centers in order to 

facilitate the work of the teachers.  

Returning to the case of the Axioupolis School, also the Head Masters of the center 

declares that it is easier for them to communicate with the children thanks to the 

translation of a child who speaks English and Greek: 

“This child, S., helps us a lot. Because she speaks very good English and we can 

communicate with her in English, and she translates. 
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If something happens we tell S. and she helps us. I don’t know what we would do 

without her, she helped us a lot.” 

- Interview with the Head Masters of Axioupolis School 

22
nd

 of May 2018 

(See ANNEX I) 

 

“Which special need do you think these children have? How do you try to respond to 

these needs? 

They need support from a psychologist for sure. Maybe every day…I know the situation 

is hard, it depends also on how is their situation at home, if they support the education 

or not…We need someone to explain to them how the education here is and to 

encourage them to bring their children here. But I think they need a lot of support from 

psychologists and people with who they can express themselves. 

Because, for example, in some cultures they don’t touch the children, and here we touch 

them…So this kind of little things that we could improve in order make them want to 

come to school.” 

- Interview with the Head Masters of Goumenissa’s School  

17
th

 May 2018 

(See ANNEX I) 

 

The school of Axioupolis counts also on the organization OMNES in case they need a 

translator for a specific or more complicated issue. 

Concerning the school of Goumenissa, OMNES and OCC are in constant 

communication with the Head Masters of the school who provide them a translator for 

Greek and Arabic every time that is needed it. 
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“C: What do you do at the school when you need a translator? 

We call OMNES or OCC and they come with their translators. They already came two 

or three times. When we have a problem or we need their help for an issue…” 

- Interview with the Head Masters of Goumenissa’s School 

17
th

 May 2018 

(See ANNEX I) 

 

 

“When we want to speak with the parents to let them know how their children are 

doing, that the teacher wants them to study more at home… we call the translator from 

OMNES.” 

- Interview with the Head Masters of Axioupolis School 

22
nd

 of May 2018 

(See ANNEX I) 

 

 

Nevertheless, we assume that some changes are being carried out in the sense of 

including some professionals of psychology and psychotherapy in the classrooms.  

Keelpno, the Hellenic Center for Disease Control & Prevention is a department of the 

Greek Ministry of Health. A psychologist employed specialized in working with 

refugees, who is currently developing his work in the refugee’s camp of Nea Kavala, 

explains that the Ministry is trying to employ psychologists for the future in order to 

include them in the reception classes of the schools that are working with refugees 

children. 

But these professionals are currently participating in the reception classes in a more 

“informal” way, this means that they are going with no regularity to collaborate and 

help in the reception classes, but in the most of cases they are not being paid for it. 

 

“C: So do you work in the reception classes in some schools of Paionia? 

Yes. I am going to Axioupolis and Goumenissa. 
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C: And is the Ministry paying you for that? 

No, I go by my own, for free, but I know that they are thinking about incorporating 

psychologists from next year for the reception classes. 

Sometimes the teachers call me because they need help.” 

- Interview with a Psychologist from KEELPNO organization 

24
th

 of May 2018 

(See ANNEX I) 

 

Their way of working is more related to talking to the teachers when they need some 

support or they don’t know how to deal with certain situations, or certain children. As 

well as they speak with the children when they are called because their behavior is not 

being good or when the schools observe that there is any problem or difficulty in their 

process of learning, for example. 

 

“C: Do you show them some methodologies or tools in order to better work with the 

refugee children? 

Sometimes yes, but I help them more by speaking with them, because they need to speak 

and to share the difficulties that they find every day. 

C: Regarding with the children, which kind of work do you do? 

I also speak with them. When they don’t behave I try to make them seat and talk to 

them.” 

- Interview with a Psychologist from KEELPNO organization 

25
th

 of May 2018 

(See ANNEX I) 

 

The expert on working with children in situation of trauma, interviewed for our 

research, also talks about the importance of having a psychologist in the classrooms and 

she explains why the figure of a translator is important but not in all cases: 
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“I think it is really important to have a space to deal with their own traumas and talk 

about the things that happened to them. It doesn’t have to be vocally so sometimes you 

can have psychotherapist, for example, who plays or does art with the children. 

I think you have to work on how you explain things to the children and sometimes a 

translator is not really helpful in this kind of sessions. 

If there is someone dedicating time to them would be very good. 

Having teacher assistants supporting the children while they are learning would be also 

very important. A translator for sure as well, but they need this support specially. 

Sometimes you don’t need to translate everything.” 

- Interview with the Education and Training Lead at Refugee Children's Centers 

from Manchester, United Kingdom 

16
th

 of April 2018 

(See ANNEX I) 

 

 

 

Integration of the refugee children in the schools and learning of the language 

 

Another important aspect that we wanted to analyze through the study of the integration 

of the children in the schools is their relationship with the Greek children.  

The refugee children who are attending the school in the mornings, thus the ones who 

are living in the urban areas of Paionia, are attending the lessons with the Greek 

children every day after two hours of reception classes. 

In the case of the children who live in the refugee’s camp of Nea Kavala, who go to 

school in the afternoons, they only have the opportunity to integrate with the locals for a 

few minutes every day. 

 

“But these children (the ones from Nea Kavala’s camp who go to school every 

afternoon from 2 to 6 pm) are not “mixed” with the Greek children? 
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No. The Greeks are in the school until four o’clock, so the only time they have to 

interact with the other children is for fifteen minutes during the break.  

At the beginning, in these fifteen minutes the children were playing separately but now 

they are using this time more and more to play together. 

For example, in the Secondary school of Polykastro when the new children arrived the 

Greek children were playing football and they asked them to play football all together. 

This was amazing.” 

- Interview with the Responsible of the Education of Refugees in Paionia’s area 

14
th

 May 2018 

(See ANNEX I) 

 

When we ask about this issue to the different schools we can find different answers, 

while when we asked the children we have found a completely different perspective: 

“How is the relationship between the Greek children and the new arrivals? Do they 

integrate each other? 

We made a big effort to make them play all together but the refugees, most of the time, 

don’t want to, they like to play together, not with the other children. I don’t know why 

but we made some efforts to make them play with the others because they can 

understand other children and they like to play all together. 

Not all of them because for example M. is playing football with the others… But they 

don’t play a lot all together. And they fight between each other.” 

- Interview with the Head Masters of Axioupolis School 

22
nd

 of May 2018 

(See ANNEX I) 

“How is the relationship between the Greek and the refugee children? 

I think it is good. We are a school that promotes the difference. All the children, from 

the first moment, embraced the children. They tried to make them feel comfortable here. 

They don’t fight each other, they play each other… They integrated very easily. 
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How do the Greek children communicate with the new arrivals? 

(Laughs) Well, signals. The majority of them speak through signals. But some of them 

speak English, for example G., F., M. and S. use the language to communicate with 

them. 

Before these children came here, did you speak with them in order to explain them 

how the situation of the new arrivals was? 

Yes, we did. Not in general but the teachers in each class. We did a small preparation 

but we don’t need to speak very much because children have their own tools. They 

didn’t fight even once.” 

-Interview with the Head Masters of Goumenissa’s School 

17
th

 of May 2018 

(See ANNEX I) 

 

 

 

“So, they are with the other children when they don’t have reception classes, right? 

Yes. For English, music, activities like Constructions, Physics…  

And, at the beginning, were they already mixed? 

No, the first months they were less mixed than now. At the beginning they were mixed 

for Gymnastics, sports. 

How is the relationship between the new arrivals and the Greek children? 

It is good. At the beginning the “other children” (the Greeks) they didn’t know how to 

communicate with the refugees and they were asking me all the time “How can we say 

this”, “how can we say that…”. So we started asking the older ones to translate them. 

Then while the months were passing by they started working more together during the 

breaks, in sports, cooperating in the classrooms… 

Do the Greek children know about the situation of these other kids? 
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Yes, they know. They know what happened in Syria. They know it in general terms but 

they know. The teachers talked to them before they started the school, because they 

started the school in November, not in September…It’s in the middle of the year so this 

is was a little hard for everybody.” 

- Interview with the teacher of the Reception Class at Gorgopi’s School  

30
th

 of March 2018 

(See ANNEX I) 

 

Following the results of our interviews, only the School of Axioupolis recognizes that 

the new children don’t play with the Greek children, while the teacher of Gorgopi’s 

School and the Head Masters of Goumenissa’s School declare that the children integrate 

all together.  

At the same time, we have completely different opinions when we ask the schools about 

how is the process of learning the language going for the children: 

“Do the children face any problem with the learning of Greek? Is the language an 

obstacle for them? 

I think they are learning a lot. If they stay here at least one year they will learn. But they 

need to come to school because it is a way to hear the language all the time. You need 

to go to the toilet, to ask for things… So you learn. 

We see that all the time, if the children stay here at least one year they will learn the 

language very well.” 

- Interview with the Head Masters of Goumenissa’s School 

17
th

 of May 2018 

(See ANNEX I) 

 

 

“C: How do you see the children? Are they learning? 

T: Yes, they learn. We explain in Greek and in English and in the end they understand. 

It is a very hard work for me and for the children. 
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C: But are they progressing? 

T: Yes, they are learning very fast. They know at least how to write in Greek. 

But some children don’t come every day." 

- Interview with the teacher of the Reception Classes at Axioupolis School 

17
th

 May 2018 

(See ANNEX I) 

 

“C: Do the children have any problem with the learning of the language? 

Some of them yes, some of them no…S. for example learned a lot. Some of them are not 

interesting on learning, not because they are refugees because there are a lot of Greek 

children who are not interesting on learning either.” 

- Interview with the Head Masters of Axioupolis School 

22
nd

 of May 2018 

(See ANNEX I) 

 

“C: How many hours of each subject do you teach? 

The first year in the school they do basically languages: Greek and English. Through 

Greek we complement other subjects like mathematics, like geography, like music, 

computer, sports… We focus on this the first year in the school so we teach other 

subjects through the Greek language. It is called “curriculum based on content”. Not 

the curriculum that the Greek school follows but something a little bit more special. We 

work on themes. 

We work through different subjects (animals, the body, the feelings…), in units, and we 

call this “curriculum based on content”. 

C: And this is everything in Greek apart from the English class? 

Yes, we have an English class with an English teacher. The younger do one hour per 

week and the older ones two hours per week. This is because it is a small school, in 

bigger schools they do more hours of every subject. 
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(…) 

C: Do all the refugees’ children speak Greek? 

I think that the children that have been in Greece for more than two years and that had 

stayed in the camp, have a very good level. I see a very good level. From eleven they 

were like 3 children that understand when I speak in Greek, but for the smaller ones is a 

little bit more difficult for them because they don’t hear Greek at home and also most of 

them don’t have any experience in Greek. The difference is so obvious, I can see it. 

But I think at first they didn’t have motivation but now they are starting to think that 

they will maybe stay in Greece so I can see more joy and willing to learn and write in 

Greek.” 

- Interview with the teacher of the Reception Classes of Gorgopi’s School 

20
th

 of May 2018 

(See ANNEX I) 

 

Nevertheless, when we ask to the refugees’ children about their relationship with the 

Greeks we find completely different answers: 

“C: So do you have Greek friends in the school? 

N: No…I don’t love them. Because they say crazy, crazy… and I don’t like it. They say 

Arabic is crazy. 

When S. goes to talk to them they say to her Crazy S.! 

C: So in the school you only go with S., S…? 

N: Yes. 

C: So you don’t speak with them? 

N: Yes. 

C: In which language do you speak, in English or in Greek? 

N: In English. But they say to me Don’t look at me, don’t look at me! 

C: Who said this? 



73 
 

N: A Greek girl. 

C: In English? 

N: No, in Greek. 

C: But you speak Greek… 

N: Yes, but I don’t like to talk with her.” 

- Interview with a 9 years old child from Gorgopi’s School 

20
th

 of May 2018 

(See ANNEX I) 

 

“C: And S., do you have Greek friends? 

7 years old child: Yes. 

11 years old child: Me, I have a lot of friends! And they play with me a lot. 

C: Which language do you speak with them? 

7 years old child: I don’t speak with them a lot. 

11 years old child: I speak a little bit of Greek but I don’t speak all the time in Greek 

with them, also in English. 

C: And you, S. do you have a lot of Greek friends? 

8 years old child: No. 

C: Why? 

8 years old child: Because I don’t like to play with them… 

C: But I don’t understand why, if you are very nice and you speak Greek, you don’t 

play with them… 

7 years old child: I play with them a little. Yes, I speak with them in Greek but not all 

the time. 

(…) 
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C: So with who do you play S., with N., with S….? 

8 years old child: Yes. 

C: But not with the Greeks? 

7 years old child: No.” 

- Interview with 11, 8 and 7 years old children from Gorgopi’s School 

17
th

 of May 2018 

(See ANNEX I) 

 

“So you don’t have more Greek friends? 

No, I only have Arabic friends. 

And you don’t speak with the Greeks? 

No.” 

- Interview with an 8 years old child from Gorgopi’s School 

22
nd

 of May 2018 

(See ANNEX I) 

  

After interviewing the children we observe that not all the statements made by the 

schools can be taken into account because, in fact they declare completely the opposite: 

That the Greek children don’t want to play with them and that they only integrate with 

the “Arabic children”. 

 

OCC AS A MEDIATOR AND SUPPORTER FOR THE SCHOOLS AND THE 

FAMILIES 

 

Concerning the second general objective that we considered at the beginning of our 

research: “To work on OCC as a mediator and supporter between the schools and the 

families on the process of schooling of the refugees children in Paionia’s area, Northern 
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Greece”, our pretension was to ask ourselves how essential is the role of NGOs 

specially focusing our work on the organization Open Cultural Center in this process of 

schooling the children and supporting the different educational centers; while giving 

them the facilities to be schooled and through their non formal educational support.  

The specific objectives that we proposed at the beginning of our work, regarding our 

two general objectives, were to study how OCC acts as a mediator in the process of 

enrolment, inclusion and following on the schooling of refugees; so to proof whether 

OCC is helping on the communication between the schools and families for the 

enrolment; on giving them tools in order to facilitate their inclusion; and on monitoring 

their experience in the school, or not. 

In this sense, we wanted to measure how helpful are those NGOs, object of our study, 

on giving the possibilities and facilities to all the children to be schooled, as well as on 

providing them with the educational support that they need.  

We also aimed at the beginning of this work to study if those organizations are also 

working on the integration of the new arrivals in the schools through providing 

psychosocial support or other leisure activities to them. As a result of this approach we 

reached some conclusions regarding the obstacles that the schools find when they need 

to work with the new arrivals.  

 

 

The provision of special formation for the volunteers and teachers 

 

Taking into account that OCC is working with children with special needs, the 

organization offers some trainings (externals to the NGO) to all the volunteers who 

want to take part of them.  

Open Cultural Center emphasizes especially on trainings such as Self Care for 

Volunteers or Teaching in Situation of Trauma, or other trainings which can help the 

volunteers to better develop their skills and improve on working with children with 

special needs, among others. 
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The organization assumes that special tools and methodologies are needed in order to 

work with these children because one of the difficulties that they face is that these kids 

have never gone to school before, so they neither have the discipline nor know the 

behavior rules. 

 

“Which difficulties are you facing on working with the refugee children? 

On the communication issue and also the fact that they never went to school before.” 

- Interview with the Coordinator of OCC Polykastro, Greece 

25
th

 of May 2018 

(See ANNEX I) 

 

The costs of the trainings are covered by the organization who provides the volunteers 

with transportation and facilitates them their inscription and assistance to the different 

trainings. 

Regarding the organization OMNES, different trainings have been and are being offered 

to the teachers, coordinators and other professionals who are working with refugees in 

Northern Greece. One example is the one carried out in April with UNICEF: 

“About trainings… now we will have a seminar, organized by OMNES, the 16
th

 and 17
th

 

of April. It is a seminar together with UNICEF for teachers who are working with 

refugees children. It is called “Education for Integration” and it is in Kilkis. We invited 

also the teachers from Paionia and Kilkis, maximum 30 people, two days from 4 to 

8pm.” 

- Interview with one employee of OMNES specialized in Primary Education 

15
th

 of April 2018 

(See ANNEX I) 
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The provision of psychosocial support by the organization 

 

First of all, regarding the psychosocial support, all the centers that we studied declared 

to they don’t have a professional to help them on dealing with the traumas or the 

behavior of the children, or at least not in a regular way.  

At the same time, neither the teachers have any regular support of professionals in order 

to have some psychological or academic support to better work with these children. 

The team of the organization OMNES is composed of nine members with three in the 

social team, added to some people specialized in the educational field and cultural 

mediation: 

“In Polykastro, we are a team of nine members and we have the social team, composed 

by three girls; two house supervisors; our coordinator, Maria; a driver and two 

translators.  

We have also people from the educational field and two cultural mediators.  

So we provide everything we can, we provide legal support and medical support as 

well. We have communication, now we are working on integration.” 

- Interview with one employee of OMNES specialized in Primary Education 

15
th

 of April 2018 

(See ANNEX I) 

 

In the case of OCC they have a psychosocial supporter who comes from another 

organization, IsraAid, once per week, and who works with the children and the 

teenagers through different dynamic and creative activities.
6
 

The coordinator of OCC claims the importance of having a psychologist who works 

regularly with the children. 

 

                                                           
6
 See Presentation of the Actors Section 
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“The majority of them come from traumatic situations, this is the first thing. Also at 

home they cannot have the support that they would need because their parents have too 

many problems to worry about their education or other basic things…For them these 

are secondary things because they have other problems.” 

- Interview with the Coordinator of OCC Polykastro, Greece 

25
th

 of May 2018 

(See ANNEX I) 

 

The psychotherapist who works for OCC explains how and why they started with the 

process of offering some psychosocial support to the children and why it is important 

for them to have someone who specially teaches them some rules: 

“We were having lot of complains about violence coming from the school, from outside, 

from here (OCC)…So we thought about how we could create rules: We made one 

workshop about who can we create rules, with teachers and all the team here (OCC). 

So I made a workshop with them about how important it is to create rules, to discuss 

these rules with them…You can’t feel sorry, only. You can feel sorry but you need to 

give them some education. You have to give them something with which they can deal 

after. Not only giving everything to them it is ok and then leaving. 

They need to know that rules are everywhere; wherever they go they will have rules. 

You cannot deal with them with “sorry” all the time.  Somebody will say to them “No” 

sometimes to them, sometimes they will also need to ask. 

So they need to have assertive rules, principles and values. So we found that in the 

school and there was a dilemma: The teachers wanted the children to be students but 

when they were going outside they were laughing with them, playing… So for them it 

was confusing to the children because they were like…ok, am I with the teacher or with 

my friend now?” 

- Interview with the Psychotherapist of OCC 

10
th

 of May 2018 

    (See ANNEX I) 

 



79 
 

She insists as well on the importance on giving them some stability, since they are 

children who didn’t live in a stable environment since long time ago: 

“There are people who are living in an environment of a change all the time. They 

didn’t even build anything: they don’t have any familiar, any routine on who or which 

back on (support themselves)… So by the work that I do it is processes on which they 

start something while they are having the knowledge of what they are doing. 

When you know what you are going to do it helps you to regulate your feelings, to deal 

better with the different situations in your life.” 

- Interview with the Psychotherapist of OCC 

10
th

 of May 2018 

(See ANNEX I) 

 

In order to reach this objective, working on the resilience, so helping them to recover 

from some bad situations or experiences in their life is the work that the psychotherapist 

is doing with these children: 

“My work with the children is to, let’s say, restoring the resilience, or building the 

resilience. If they are children they need to build the resilience. This means to let them 

know which are the resources, the strengths and weaknesses that they have… When you 

know your strength you have confidence on yourself you can trust yourself that you can 

handle big difficult traumas. And when you know your weaknesses maybe you can be 

aware of them, and you can ask for help. 

 

If you don’t know your weaknesses it’s when you don’t know why you are having a 

certain behavior, why do you feel in a way…” 

- Interview with the Psychotherapist of OCC 

10
th

 of May 2018 

(See ANNEX I) 

 

Following the words of this psychotherapist, we can assume the importance that 

working with the group as a “micro cosmos” has for her. She claims that even if the 
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group cannot give them everything they need, as individuals; working with them all 

together allows them to develop social skills and to learn values as respect non violence, 

while at the same time it is important to give them some self confidence and to 

empower them: 

“So there is the part of the resilience and there is another part in which I am giving 

them positive tools to work with them. I work on non violence, no judgment… To try to 

create this is very hard but this is what I believe in my work. 

(…) 

So my work with them is to give them a positive experience… To teach them all these 

values that a routine gives you they never had them. So this is what I am working on. 

And I also try to build a relationship between them as roommates, or 

classmates…Whatever. And this is how they can learn about themselves. 

I believe that the group is the micro cosmos of the universe so is where you can practice 

things that are difficult for you.  

For the children is to start trusting people, to know what I love, what I don’t love. Even 

when they pick colors they make a choice, a decision. This is a way of self power, of self 

confidence, of believing on you. 

So this is my approach with them.  

Beyond the traumatic experience maybe there are a lot of children here that for them 

the group is not a good space for them. They also need extra help, individual sessions, 

and the group cannot provide them what they need. 

So the group cannot give you what you need especially for yourself. Because there are 

children who still didn’t deal with their traumas so they don’t feel comfortable with the 

others. They are like a little fire that with only one action can get burnt and they react. 

They lost their stability; they need to create their own life.  

The message that I try to transfer to them is that even if they lost their homes, their 

friends… Now they are here, so I try to create this environment for them again. 
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My aim with the group is to work on their social skills, because they have contact 

between each other. So I work on the language. On how sometimes they shout, they 

hit… I am teaching them how to express their anger firstly, so they can stop first to 

recognize which are their feelings and then to act. 

I am trying to see them as individuals even if there is a group, we sit in groups and it is 

important to create routines as well. It is difficult to create routine in this environment 

so I created it through rules or through dynamics between us, through a dialogue 

between us: non violence, no using hands, no shouting… This is the routine. And then I 

started to learn more and more from them. 

All the time I am in dialogue between what they face in their daily life, between the 

dynamics on the group and what the individuals need.” 

- Interview with the Psychotherapist of OCC 

10
th

 of May 2018 

(See ANNEX I) 

 

In order to reach these objectives it is important to work through dynamic and creative 

activities such as art or games while is also very important to always have a dialogue 

with the children. 

In the case of the psychotherapist interviewed, she is Arab speaker, which allows her to 

break with the language barrier that the rest of the team can find working with the 

children inside the organization. 

 

“I use a lot of dialogue. Every time that something happens I stop. And I don’t stop to 

punish them; I stop to learn from the situation all together. Here and now, we are 

learning from each situation.” 

- Interview with the Psychotherapist of OCC 

10
th

 of May 2018 

(See ANNEX I) 
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In every activity, a mission is brought by her, who acts as the key figure of the 

development of the sessions, since she is the one who moderates, mediates and 

dialogues with the children. 

 

“I am using a lot of art, a lot of movement. Every time I bring a mission. I use a mission 

in my sessions because they don’t have anything finished in their lives. Most of them 

even didn’t start the school. 

So in order for them to go to their home with something that empowers them. 

(…) 

With the missions I think they enjoy from it. Every time in the room I feel that there is 

chaos, I cannot see themselves sometimes as individuals because I am running from one 

place to the other, paying attention on the ones who don’t want to share, who don’t 

want to participate… So I started to see them as individuals.” 

- Interview with the Psychotherapist of OCC 

10
th

 of May 2018 

(See ANNEX I) 

 

 

Also the teacher of the reception classes in Gorgopi, expresses the importance of 

choosing a specific kind of games, more focused on cooperating between them and 

working as a team, than others more based on competition, in order to reach a better 

inclusion of the children in the society: 

C: How can the school help to the children who are in situation of refugee in their 

inclusion in the society in general? 

K: There are many ways to do this. Bringing the languages together, activities related 

to the body, to feel the other (making a circle and games like these) cooperating and 

doing something together. To cooperate for a main goal, for the same goal. I think that, 

for example, football is good but maybe we get angry, we fight…. But other games like 

“make a circle”, “catch the ball”, “tell your name”, to meet each other better…We 

play games like these and it helps very much. 
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Also the theatre: to act like an animal, to act as something that they have in 

common…We try to find their words in common. There are words in common in Greek 

and Arabic. It is important to mention is so they can see that we have things in common 

and also differences.” 

- Interview with the teacher of the Reception Class at Gorgopi’s School  

30
th

 of March 2018 

(See ANNEX I) 

 

Nevertheless, the psychologist interviewed observes that there are some children who 

are not able to work in a group because they need individual and special attention. This 

is due to the fact that they still have a lot of traumatic experiences inside of them so they 

need special individual support: 

“I discovered that there are some children to who working as a group damage them, so 

I started to say “ok, there are noises inside them, and the noises from the outside are a 

reflection of this, so I need to create a silence or to create a space that gives them quiet 

and like this can listen to themselves”. 

So for three or four weeks I started working with them alone, giving them tools 

individually. Each of you will do their work alone. I started to see them asking for this 

silence, working better in this silence and the quiet in the room, this was bringing them 

calm.” 

- Interview with the Psychotherapist of OCC 

10
th

 May 2018 

(See ANNEX I) 

 

Finally, our interviewed also highlights the importance that OCC has on giving 

messages to the children, on being constant in their values and working on the routine 

and the rules as something essential for a better psychosocial development of these 

children. 
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“Also the organization needs to be clear on what we are giving to the people. What they 

can take and what they cannot take from us. What we allow and what we don’t allow. It 

is not OK to keep giving different messages to the people. To give a rule, an idea or a 

value … this says that I will keep my work in front of you no matter what happens. 

So this is what I believe that is important to give rules, routines, principles… in a 

situation which is always changing.” 

- Interview with the Psychotherapist of OCC 

10
th

 May 2018 

(See ANNEX I) 

 

Concerning the organization OMNES, when we ask them about the presence of 

psychosocial supporters in the schools they declare: 

“They don’t have any but if they need it they can ask George, the responsible of 

education, and he can also communicate with us and we can also make a referral to 

ARSIS
7
 or someone who is responsible of providing psychosocial support. 

Also if they need a translator, we have already offered our help, we said to the schools 

“Look, we are here, we can help you”. Probably OMNES will not be here until forever 

but while we are here we can help each other, provide translators… We can go to the 

schools and provide them everything they need.”  

- Interview with one employee of OMNES specialized in Primary Education 

15
th

 of April 2018 

 

                                                           
7
ARSIS - Association for the Social Support of Youth is a Non Governmental Organization, specializing 

in the social support of youth that are in difficulty or danger and in the advocacy of their rights. The main 

target is the prevention of youth marginalisation, the elaboration of policies which defend youth rights 

and the active social support towards disadvantaged young people. 

ARSIS was established in 1992 and since then it operates in Athens, Thessaloniki, Volos, 

Alexandroupoli, Kozani and Tirana due to the active participation of members, volunteers and young 

people. 

Via: http://arsis.gr/en/ 

 

http://arsis.gr/en/
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The provision of translators by the organization 

 

With regards to the translators, they appear as an important figure for the development 

of the reception classes and also for the management of some important issues with 

regards to the new arrivals and their families.  

At the same time, we reach the conclusion that they also should be included as a key 

figure on the integration of the new arrivals with the other children and for their 

inclusion in all the activities carried out by the school. 

In this sense, Open Cultural Center and OMNES count on Arabic, Kurdish and Greek 

translators in order to have a better communication with their children and to also 

facilitate the schools a person who can help them in their communication with the 

refugee children. 

 

“Why do you think it is important that the NGO can count on a translator? 

For a communication matter: If you speak to a child in a language that they don’t 

understand, obviously he will not listen to you. If you are in a class with twenty children 

who don’t understand you, they will not listen to you. 

You need someone to give them orders and they understand them.” 

- Interview with the Coordinator of Open Cultural Center at Polykastro, Greece 

25
th

 May 2018 

(See ANNEX I) 

 

For some important procedures such as enrolling the children or de registering them 

from the school usually a Greek speaker and an Arabic or Kurdish translator (depending 

on the communication language of the family) is required; so OMNES and OCC 

organizations are the ones that procure them.
8
 

                                                           
8
 See ANNEX II Participant Observation 6 and Participant Observation 7 
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Also in the case of any problem or accident, as well as if the schools need to speak with 

the parents for any other important issue, both organizations can attend the meetings 

together with the translators in order to help, not only on the communication, also if 

another kind of intervention is needed it. 

 

“How are you helping the families in the communication with the schools? 

With translators.  

How is OCC helping and supporting the schools? 

If there is a meeting between the school and the parents we bring translators. If there is 

a day that there is no class, for example, the school calls us and we inform the parents. 

If they need a specific document or paper, the same. 

- Interview with the Coordinator of OCC Polykastro, Greece 

25
th

 of May 2018 

(See ANNEX I) 

 

 

The support of OCC to the scholar curriculum through their non formal education 

program 

 

Open Cultural Center aims to support the schools and the children not only in at a 

bureaucratically level but also through their non formal education. 
9
 

Regarding this, OCC offers to the children different classes every afternoon which help 

them in order to follow their scholar curriculum, as well as they offer to the children 

some subjects and knowledge that the Greek school cannot provide to them, such as the 

                                                           
9
 See Description of the Actors Section 
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Arabic language, which is spoken for the majority of the children but they are not able 

to write it.
10

 

 

“Do you try to support the school curriculum? How? 

We only do Greek support at OCC, in this way we try to have constant communication 

with the schools to follow the same curriculum. 

Now in the summer our program will change and we will maybe do more subjects like 

Mathematics, etc.” 

- Interview with the Coordinator of OCC Polykastro, Greece 

25
th

 of May 2018 

(See ANNEX I) 

 

The REC recognizes the importance of the role of OCC in matters of supporting the 

school program: 

“C: And in a matter of educational supporting the curriculum of the schools? 

G: Yes they also have teachers who are supporting the children on the afternoon in 

subjects like English, Greek, and Mathematics… 

They also have mother tongue teachers. It depends on the volunteers but in this sense 

they are helping the schools a lot.” 

- Interview with the Responsible of the Education of Refugees in Paionia’s area 

14
th

 May 2018 

(See ANNEX I) 

 

The fact that during the winter, the organization only focuses her supporting to the 

schools on the learning of Greek requires a cooperation and constant communication 

                                                           
10

 See ANNEX II, Participant Observation 2 
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with the schools. Nevertheless, this collaboration is only being carried only with the 

school of Gorgopi, on the words of the Coordinator of OCC Polykastro. 

 

“C: How is your cooperation with the schools? Do you meet daily, weekly, 

monthly…? 

L: It depends on the center. With Goumenissa every time there is need it we go, they 

receive us and we do the procedures needed.  

We don’t have the constant communication that we have for example with Gorgopi. The 

teacher of Gorgopi calls me at least twice per week and every time that we need to meet 

we meet, we are in constant communication. 

With Axioupolis, now we only have one child but at the beginning we used to have a lot 

of communication because there was not any bus to bring the children to the school, so 

I used to bring them every morning: one child of OMNES and one from Himaya. 

I only saw the teacher of the reception classes once and with the Head Masters I used to 

see her more but we didn’t use to speak a lot.” 

- Interview of the Coordinator of OCC Polykastro, Greece 

25
th

 of May 2018 

(See ANNEX I) 

 

The results that we found after our Participant Observations during the development of 

the classes show that the organization is dealing with children who, even if in the 

schools are following the Greek educational system, never had gone to school before.
11

 

We noticed this problematic observing their behavior in class and sharing our 

impressions with the Coordinator of the Project, who assumes that it would be needed to 

have professionals from the special education sector. 

 

                                                           
11

 See Participant Observation 1, Participant Observation 2 and Participant Observation 3 
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“Taking into account that we mainly work with volunteers, there are people who are not 

ready or professionalized enough to work with this kind of children… 

So they cannot face the situation that we have here. For example sometimes we presume 

that the children know the basic rules of behavior but we don’t have to forget that they 

never went to school. 

We cannot expect from the team that we have what we would like to have, so this is an 

obstacle that I find as a coordinator of the project.  

With the adults it’s much easier to work with them because they already know how the 

system works and for the volunteers maybe is easier to work with them. 

 

 

Which kind of figures do you think would be indispensable in a team to do the work 

that you are doing? So which kind of people do you think should be employed at 

OCC? 

We would need a psychologist, a pedagogue, a teacher of special education, a pre-

school teacher and a primary teacher. 

Also we would also need a Project Manager, someone as Communication Manager, 

Human Resources, etc. 

But for me it would indispensable to have people from the education sector.” 

- Interview with the Coordinator of OCC Polykastro, Greece 

25
th

 of May 2018 

(See ANNEX I) 

 

This fact complicates even more the instauration of a specific methodology because, as 

our interviewed states, every child has completely different needs: 

“I don’t think there is a defined methodology for these children. There are things that 

work with certain children and don’t work with the others. Usually the curriculum we 
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follow is the one that they have in the school. Actually with the children it is very easy to 

work in this sense because we meet with the schools and we try to follow the same 

methodology and rules of the schools. 

When we do lessons or activities we always try to take into account the background of 

the children: if they went to school before, where were they living, if they were in a 

conflictive city or country and they had to experience difference situations…  

So in the end I think that the best is to apply an inclusive methodology, generally 

speaking. But for every child it depends on their particular necessities.” 

- Interview with the Coordinator of OCC Polykastro, Greece 

25
th

 of May 2018 

(See ANNEX I) 

 

Scholar absenteeism and communication with the parents: The intervention of the 

organizations 

 

One of the most common problems that we observed that the schools and organizations 

are facing in some cases is the scholar absenteeism.  

Part of our interviews have been carried out during the starting of Ramadan, period in 

which the absenteeism, not only in the school, but also regarding the attendance to the 

activities organized by OCC, have been evident with some children. 

 

“C: Do you have any problem of absenteeism in your school or are all the children 

attending regularly? 

Some children are coming almost every day. Some of them come two or three days per 

week, there are some that don’t come… There are some weeks when there is nobody. 

Today there is no one here. 
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C: Did they inform you that they will stop coming because of Ramadan? 

Yes.” 

- Interview with the Head Masters of Axioupolis School 

22
nd

 of May 2018 

(See ANNEX I) 

 

“For example today we have four children. There is the case of S. who comes often to 

class, but there are other children who don’t. Then we have the case of A. who doesn’t 

come very often neither, when he comes he enjoys but he doesn’t come very often. 

The numbers are changing every day.  

Yes, we have much absenteeism, every day.” 

- Interview with the Head Masters of Goumenissa’s School 

17
th

 of May 2018 

(See ANNEX I) 

 

In the only school where we could assume that there is not a problem of absenteeism, 

regarding the words of the reception class teacher, it’s in Gorgopi’s school: 

“Is there a problem of scholar absenteeism? Or do the children attend the school 

every day? 

No. The majority of them come. Maybe some days they stay at home because they are 

sick, the loose the bus… I have four children that missed a lot of lessons but it wasn’t 

their fault, I don’t think the parents kept them at home, there was always a reason.   

There are always one or two children that are missing, that don’t attend the class, but 

there is always a reason.” 

- Interview with the teacher of the Reception Class at Gorgopi’s School  

  30
th

 of March 2018 

(See ANNEX I) 
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In order to avoid the problem of absenteeism the organizations and the REC claim that 

it is essential to have constant communication between the families and / or the parents 

of the children, the organizations and the schools. 

When a child presents a recurrent problem of absenteeism the organizations intervene in 

order to discover which is the reason of the absenteeism and if there is any problem 

within the familiar nucleus.  

 

“C: How do you try to intervene when there are special cases? (E.g. parents that don’t 

want their children to go to the school) 

We have many steps for this also because we face many problems like this so the first 

thing that we must do is that a sciences social worker discuss with the parents about the 

problem or the things that they want to ask. Maybe they are afraid or the children don’t 

want to attend… 

The second step if they still don’t want to “send” the children we communicate with the 

education team, with George, and then we have a discussion all together: George, 

OMNES and the family. If this is something that cannot be solved then also the school 

will intervene.  

If we face any problem we try to solve them, otherwise the head master needs to inform 

also the authorities to find out where is this child, why if they are already enrolled is not 

attending the school for so long… But until now we didn’t pass the third step. 

But this is something that we need to do because we face problems with parents and 

children sometimes. So these are steps that we have to follow to proof that everything is 

ok in their houses.” 

- Interview with one employee of OMNES specialized in Primary Education 

15
th

 of April 2018 

(See ANNEX I) 
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“If there is a case of absenteeism usually is the Ministry of Education who intervenes. 

We can tell the Ministry that there is a problem with a certain children but they are the 

ones who need to speak with the family. 

If there is negligence of caring of the children we inform the focal point of intervention 

which is ARSIS and they do the intervention that they consider. 

And obviously we are in constant contact with the children so we can easily detect this 

kind of things.” 

- Interview with the Coordinator of OCC Polykastro, Greece 

25
th

 of May 2018 

(See ANNEX I) 

 

Communication with the parents appears in this manner as essential for the 

organizations and the REC. Something which we could affirm is not as habitual as it 

should be if we base ourselves on the interviews carried out on the different schools: 

“The only meeting I had it was for the grades. I think it would be helpful to have more 

meetings with the parents. But anything I ask them, through the different organizations 

because I don’t talk to them directly, they don’t have any problem, they respond very 

well.” 

- Interview with the teacher of the Reception Class at Gorgopi’s School 

30
th

 of March 2018 

(See ANNEX I) 

“Do you have constant communication with the parents? 

No. 

Do you need the organizations as a mediator in order to have this communication? 

Yes. We don’t have a lot of communication with the parents. We talked to them, the 

parents came one day, they saw the school, etc. That was all, once. 

If we want to speak with the parents we let OMNES or OCC know and they provide us 

translators or whatever is necessary. 
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For example for the family who live here if we see them on the street we say hello to the 

mother and we try to speak with her even if she doesn’t know a lot of English.” 

- Interview with the Head Masters of Goumenissa’s School 

17
th

 of May 2018 

(See ANNEX I) 

 

Nevertheless, the organizations, like OMNES, insist on the fact of keeping a constant 

communication with the parents in which they explain them that their major aim is to 

help them, as well as involving them on all the decisions regarding their children: 

“If their child has a problem we want them (the parents) to be the firsts who know. We 

provide them a translator as well.  

We also had the “grades day”, in October, when we went to the school with the parents 

to take the grades.  

We told them “Probably the things now, also Greece, weren’t ready to have this, not 

only as a country but also in education”. And we told them, that maybe the education 

for Greeks now is in a highest level than the one for the refugees, but we will make our 

best to be at the same level.  

In this sense, we offered them all our help, the opportunity to communicate and to go to 

the school whenever they need. 

We are talking about children. For example if there is an accident the teacher calls 

straight to us and to the parents. We communicate straight with the family in case there 

is a need to pick up the child or to bring them to the hospital. So everything is the same, 

we are in the same level with the refugees families. 

Also the teachers ask us. They wonder also, they care. If for example they don’t do the 

homework, the teacher calls us and we call the family.” 

- Interview with one employee of OMNES specialized in Primary Education 

15
th

 of April 2018 

(See ANNEX I) 
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Also the Coordinator of OCC defends the importance of keeping a constant 

communication with the parents and she also claims that they are involved on the 

education of their children, especially at OCC. 

 

“How are your communication and cooperation with the parents? Do they implicate 

themselves on what their children are doing at OCC? 

When there is a meeting and we ask them to go, they all go. If they don’t go more it is 

because they cannot communicate better with the school or because we don’t ask them, 

but everytime that there is something they come.” 

- Interview with the Coordinator of OCC Polykastro, Greece 

25
th

 of May 2018 

(See ANNEX I) 

 

Our expert interviewed also insists on the importance of the communication between 

the schools and the families: 

“C: How to better connect with the parents of the children as well in order to, for 

instance, reduce the scholar absenteeism? 

You need to work in the relationship with the parents. They need to have a lot of 

communication with the parents. They need to do meetings with them at the beginning, 

to welcome them on the school. 

The parents hadn’t had a good experience in the school, so they might not like teachers, 

because they think that all of them are rude. So it’s important to talk to them, and create 

a good relationship between the schools and the parents by inviting them in, by 

speaking with them… Saying positive things about the children to them and not always 

negative.” 

- Interview with the Education and Training Lead at Refugee Children's Centers 

from Manchester, United Kingdom 

16
th

 of April 2018 

(See ANNEX I) 
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As well as the psychotherapist interviewed states that it is important to involve and 

inform the parents in their children’s academic and personal experiences, our 

psychotherapist believes that it is important that they are actively part of their children 

daily life and that they take part on the different activities that they do: 

“Another thing that I believe is that we need to involve the parents. I am not responsible 

of all the children needs, I am not responsible of their needs, and their parents are. 

Still the parents need to be the first responsible of their children. If the child comes here 

the parents need to know what their children are doing here and to have this channel of 

dialogue. 

So it is needed to build something with the parents about their children.” 

- Interview with the Psychotherapist of OCC 

10
th

 May 2018 

(See ANNEX I) 

 

The centers state that every time that one of the children who come from OCC or 

OMNES have an special need, or when there is a problem related to them, they call 

directly the organizations who are the ones in charge of bringing a translator, a 

psychologist, or going to pick the children up. 

 

 

OCC as integrator for the refugee community 

 

Finally, the last specific objective that we wanted to tackle is the study of OCC as an 

integrator through cultural, educational and leisure activities. This means, to proof how 

OCC is also working on the integration and inclusion of the refugee children in the 

schools through some activities thought to work on these values. 
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“How do you work on the integration of the children in the society? 

Taking into account that local people are not helping us a lot we use the tools that we 

have. When there are activities organized by the town hall of Polykastro we try to assist, 

we go to the library, theatre and all the places which are public when there are 

activities. 

We always thought that having Greek volunteers the integration would be easier but 

actually it is not like that. There is a wall between the local community and the refugees 

and it is very difficult to break this. 

Anyway we have very good relationship with the municipality and with the schools, but 

the integration in the village is still very difficult. 

And why do you think there is this problem with the people of the village? 

I think it is because this is a very small village, with a lot of very conservative people 

and we don’t have to forget that the majority of people of this town are of an extreme 

right party (Golden Dawn).  

Also, there is a minority who were also refugees in the 20’s and for them this is not a 

new situation, they know what is being a refugee, having to work on integration… 

But anyway, generally speaking, at the beginning when we arrived here they were very 

scared and for them it was very strange to have these people in their streets.” 

- Interview with the Coordinator of OCC Polykastro, Greece 

25
th

 of May 2018 

(See ANNEX I) 

 

The Coordinator of the Open Cultural Center Polykastro talks about the difficulties that 

their organization is finding especially with regards to the integration of the refugee 

community.  

Nevertheless, she also recognizes that if it wasn’t for organizations like OCC, 

Polykastro would never have the resources to work with the refugee community: 

“How do you think you are contributing to the village? 
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Well, I would say economically, and not only us, also the refugees. Also we are 

facilitating them the opportunity that the refugees have a place to go. They are not in 

the street fighting, stealing… 

Even if it seems that we are creating a ghetto with the refugees, because they are always 

at OCC, at least I think they have something to do and somewhere to go, because the 

City Council of Polykastro does not have the capacity to do that.” 

- Coordinator of OCC Polykastro, Greece 

25
th

 of May 2018 

(See ANNEX I) 
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Chapter 6: Discussion of the Results and Proposals 

 

After the results exposed we will proceed to the discussion of them, as well as to the 

proposition of some recommendations. 

Regarding the first hypothesis proposed at the beginning of this work and the results 

obtained, we could affirm that all the children, or the majority of them, who are residing 

in the urban areas of Peonia’s region are enrolled and attending the schools. 

Following the results obtained from the interviews with the Responsible of the 

Education of Refugees
1
 and the organization OMNES

2
, the attendance numbers are 

being followed and those are currently positive. 

We also observed that these numbers of enrolment and attendance are being monitored 

by some organizations, like OCC and OMNES, and by the REC himself.  

Nevertheless, the main actors implied on the process of enrolment and assistance of the 

refugee’s children residing in the villages of Polykastro, Gorgopi, Goumenissa and 

Axioupolis, are the organizations OCC and OMNES. 

These two actors are giving some facilities to the families such as translators and 

transportation. In this way, our second hypothesis based on analyzing “which kind of 

facilities the NGOs like OCC are providing to the refugee’s children in order to be 

schooled and if they have an important role in the process of registration in the 

educational centers”, appears confirmed. 

Regarding the documents that the families need to provide to the schools in order to 

enroll their children, OMNES and OCC are in charge of helping the families in the 

acquisition and translation of those.  

As well as they are having some orientation for the medical mandatory processes of 

vaccination and medical revision. 

                                                           
1
 See ANNEX I 2.1 Interview with the Responsible of the Education of Refugees from the Greek Ministry 

of Education, the 14
th

 of May 2018, in Polykastro, Kilkis, Greece 

 
2
 See ANNEX I 4.1.1 Interview with one employee of OMNES specialized in Primary Education, the 15

th
 

of April 2018, in Polykastro, Kilkis, Greece 
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For the process of de registration of the children from the schools, the families also have 

a mentor from OCC or OMNES who informs them about how is the process of de 

registering their children from the schools, while they translate to them the two 

documents that they need to fill (one about attendance and another one declaring that 

they are leaving the school) and they follow this process with the families and with the 

implication of the REC
3
. 

What we observed during the development of our work is that, in fact, the NGOs are the 

ones who better know about the case of each family and each child, while the REC is 

their reference person for the bureaucratic issues. 

Both organizations are in constant communication and cooperation with the REC, but 

especially when they need an update or some orientations regarding legal and 

administrative processes. 

For the monitoring of the attendance or when the organizations detect some problems 

with certain families or children, they need to inform and contact the REC, but the two 

organizations are the ones who better know about specific cases and who, therefore, 

transfer this information to the REC, not the opposite. 

A constant and regular cooperation between the organizations and the REC, so then 

with the Greek Ministry of Education’s representative, is evident. We evaluate this fact 

as something positive because we consider that it is important to keep a very good 

communication between the organizations, who are directly intervening in the field, and 

the Greek Ministry. 

Regarding the structural issues, such as the transportation to school, the results of our 

interviews show that the majority of the children are not studying in the same village 

where they live so they need to travel to another village in order to go to school.  

There is no specific transport provided to these children so they are being benefit from 

the public buses provided by the region to travel from their village of residence to the 

school. 

We also note that no escort is provided, so consequently every day children from 6 to 12 

years old are going and coming back from school without being accompanied. 

                                                           
3
 See ANNEX II Participant Observation 6 
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We would like to make our first proposal regarding this issue because we consider that 

the Ministry or the Municipality should provide a person in charge of accompanying the 

children every day from Polykastro (where the first group of children take the bus) to 

Goumenissa (the last village where the bus stops after passing by Axioupolis and 

Gorgopi). 

We should also consider the option of asking a teacher of each school to wait for them 

in the bus stop since, in the majority of cases, the children need to walk alone from the 

bus station to the center. 

Regarding our analysis of the inclusion of the new arrivals in the schools, we observed 

that the established model, so the “reception classes’ model” is being followed 

approximately in the same way by all the schools interviewed. 

Nevertheless, some differences and special needs appeared during the development of 

our research: 

Regarding the language, we consider that a translator for Arabic and / or Kurdish should 

be provided by the Ministry in each school, since all the teachers complain about their 

frustration facing the barrier of the language. 

Analyzing the work that the NGOs, such as OMNES and OCC, are doing and how 

important is their intervention in this sense, we consider that a team of specialists 

employed should be in the schools in order to help and support the work of the teachers 

who are in the reception classes. 

Concerning the methodologies and tools used by the teachers in the reception classes, 

no specific methodology is being defined so every teacher has to develop their strategy 

and own way to work with the children. 

In the majority of the cases studied, the teachers are working trough images and games, 

while also using kinesthetic methodologies
4
. 

These kinds of methodologies are proposed by some experts, in order to work with the 

refugee’s children, as good ways to transmit to the information to them
5
. 

                                                           
4
 See ANNEX I 3.1 Interview with the teacher of the reception classes of Gorgopi’s School and 3.3 

Interview with the teacher of the reception classes of Goumenissa’s School 
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However, we claim that a defined methodology or specific tools should be proposed and 

taught (through seminars or trainings) to the teachers who are working with the new 

arrivals in the classrooms. 

In fact, when we ask the schools and the organizations in charge of offering some 

formation to the teachers we don’t find a clear answer regarding this issue.  

Some of them claim that different trainings have been offered for the teachers who are 

working with the refugees, while some of them declare that they never had any specific 

formation. 

A specific preparation should be provided for the teachers, otherwise the Greek 

Ministry of Education should employ people specialized on Inclusive Education, 

Special Education or Working in Intercultural environments.  

Concerning the usage of the language, in some cases we observed that the teachers 

speak English, while in other cases the teachers are only able to speak Greek. Both 

languages are understood by some children, especially by the ones who have been 

living in Greece since long time ago and also for the ones who are frequently attending 

the OCC non formal lessons. But for most of the children, these languages are very 

difficult to understand. 

We also found that the teachers are facing some problems, not only to communicate 

with the children, but also to control their behavior in class. Consequently, we observed 

that some children complain about the fact that their teacher “shouts on them”, while 

some teachers assume that is the behavior of the children what obstructs their work the 

most. 

After our observations we could proof that when the children work with a translator in 

class or with someone who speaks the same language as them, they tend to listen more 

to the teacher so they become more motivated and, consequently, they also behave 

better
6
. 

                                                                                                                                                                          
5
 See ANNEX I 1.1 Interview with the Education and Training Lead at Refugee Children Centres from 

Manchester, United Kingdom, the 16
th

 of April 2018 in Polykastro, Kilis, Greece 

 
6
 See ANNEX II Participant Observation 1, 2 3 and 5 
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Nevertheless, having a translator in the schools does not appear as the most important 

issue to be solved, but also it would be important to include a psychotherapist or a 

psychologist specialized on working with migrants o refugees.  

Some schools and professionals of the sector recognize the importance of including a 

specialist on working with this kind of children in the classes, and also to have them at 

their disposal in the schools in case the teachers or the children need some tools or 

psychological support
7
. 

An idea of a team had been proposed in one of the interviews that we carried out by one 

of the Head Masters of the schools
8
 and, in fact, the specialists and actors involved in 

our work claim the importance of including psychologists or psychotherapists and 

translators in the schools. 

With regards to the integration of the children in the schools, after the different 

interviews realized, not only with the schools but also with the children, we could 

conclude that the “integration model” applied in the different educational centers is not 

showing all the results expected until the moment, at least at short term. 

Interviewing the teachers and the Head Masters of the schools, the majority of them 

assure that the children are playing all together, and that the new arrivals were well-

welcomed by the locals since the beginning. 

Nevertheless, when we ask the children themselves, only one of them declares that they 

like to play with the Greek children. The majority of them state that for them is difficult 

to integrate with them and that the Greek children don’t want to play with them. 

Despite of these declarations, we didn’t reach a final conclusion in this work regarding 

this issue because it has been very difficult to define the results with a clear affirmation.  

Our observations have not been enough to reach an explicit conclusion, but we assumed 

that the problem of the language and the lack of attention that these children can have 

during their journey in the schools can be obstacles for their better integration with the 

other children. 

                                                           
7
 See ANNEX I 1.1 Interview with the Education and Training Lead at Refugee Children Centres from 

Manchester, United Kingdom, the 16
th

 of May 2018 in Polykastro, Kilkis, Greece 

 
8
 See ANNEX I 3.2 Interview with the Head Masters of Goumenissa’s School, the 17

th
  of May 2018 in 

Goumenissa, Kilkis, Greece 
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Nevertheless, we consider that the idea of cooperative and collaborative works that 

some of the teachers are using is positive in order to reach the perfect integration 

between the new arrivals and the Greek children. 

Putting special attention on the learning of the language, we already mentioned the fact 

that some children are able to understand and communicate in Greek, because they have 

been in Greece since more than one year ago
9
.  

Therefore, some children still present some problems regarding the learning of the 

language
10

.  

We could assume that their problems on the learning of the language can be also related 

to a problem of behavior or psychological status, so we would insist again on the 

necessity of including some specialists in the classrooms (psychologists or teachers who 

have some tools and knowledge in order to deal with these children). 

The learning of Greek appears as the most important subject in the schools, but this 

doesn’t seem enough for the children who – as we detected – in most of the cases 

present some problems like lack of motivation or incapability to concentrate and learn 

the language. 

In some other cases, on the other hand, the children seem motivated and progressing on 

the learning of the language. 

Apart from the fact that for these children the process of learning is difficult because 

they had never went to school before, we also detected that in some cases the families 

are transmitting to them this lack of motivation because they don’t want to stay in 

Greece, so they don’t see the importance of learning the language. 

In front of this problematic, we would propose to better inform the parents or legal 

tutors of the children, in order to make them understand the importance and richness of 

learning a new language, especially for their children, trying to make them understand 

that this opportunity will also help their children in the future. 

                                                           
9
 See ANNEX I 3.1 Interview with the teacher of the reception classes at Gorgopi’s School, the 30

th
 of 

March 2018 in Polykastro, Kilkis, Greece 

 
10

 See ANNEX I 3.4 Interview with the Head Masters of Axioupolis School, the 17
th

 of May 2018 in 

Axioupolis, Kilkis, Greece 
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In this sense we would propose to organize regular talks and meetings and a more 

exhaustive monitoring of these families in order to better detect if the problems of 

learning of the children come from the situation in their house, whether they come from 

their own psychological situation. 

Following the results of our second general objective we could conclude that the role of 

the organizations working on the field, such as OMNES and OCC, is very important for 

the process of schooling, monitoring and support for the schools and the children. 

We already talked about the facilities that these organizations give to the families in 

order to enroll their children. However, we would need to add that these NGO are, in 

fact, the ones who are providing the tools that are currently lacking in the schools, such 

as psychosocial supports and the translators already mentioned. 

Focusing on the work of OCC (our organization of study), regarding the translators they 

are not only in the process of enrolment or de registration of the children from the 

schools, but they also intervene in some other specific cases such as familiar 

intervention or when there is any specific problem in the school or into the organization 

itself. 

Apart from this kind of support, the translators in OCC are also cooperating and 

collaborating in the non formal education offered by the organization. This means that 

they are in the classrooms as teacher assistants, in order to help the teachers in their 

work with the children. 

This appears as the ideal of a classroom for the teachers who are working with the new 

arrivals. 

Regarding the psychosocial support, OCC counts on a psychotherapist who comes from 

another organization every Wednesday and works with the children, in a session of one 

hour and a half.  

After observing her work and talking to her
11

, we assume that an activity like that 

should be also included in the schools in order to give a space to the children, where 

they can deal with their own traumas and work on their resilience. 

                                                           
11

 See ANNEX I 4.2.3 Interview with the Psycotherapist of OCC, the 10
th

 of May 2018 in Polykastro, 

Kilkis, Greece and ANNEX II Participant Observation 5 
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Concerning the non formal education offered by the organization OCC, the results of 

our work show us that is perceived as something very positive by the schools, the 

children and their parents, and also by the representative of the Greek Ministry of 

Education (REC), because the general feeling is that OCC is providing to this children a 

space where they feel listened, understood and where they have the opportunity to learn 

in with people who speak their same language. 

After our observations on the field, and despite the fact that it is actually very difficult 

to work with these children
12

, we also conclude that the children find a place where they 

integrate between themselves and where they can learn with the special tools that are 

needed in a classroom with new arrivals like them (with the provision of a translator, for 

example). 

Nevertheless, it still appears very difficult for the organization to work with the new 

arrivals, regarding the fact that the people who are working with them are nor 

professionals neither specialists, but volunteers. 

We found, in this sense, a handicap inside of the organization, which would need a team 

of professionals of the educational sector and especially qualified to work in an 

intercultural environment or in diversity
13

. 

On another hand, the cooperation between the organization and the schools seems 

regular and effective but, in the reality, only one of the schools is completely involved 

and in constant communication with the organizations, the one of Gorgopi. 

The consequences of this factor could be an excessive implication of the organization 

with some children while a lack of this attention on the children who are attending the 

other schools.  

We consider that it is important that all the children who are attending OCC every 

afternoon have a special monitoring in order to better contribute to their progress in the 

schools and to work in cooperation with the educational centers, because this could be 

more beneficial for the children. 

                                                           
12

 See ANNEX II Participant Observation 1, 2 and 3 

 
13

 See ANNEX I 4.2.1 Interview with the Coordinator of Open Cultural Center Polykastro, Greece, the 

25
th

 of May 2018, in Polykastro, Kilkis, Greece 
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With regards to the communication with the parents, either the organization OMNES or 

OCC are in constant communication with the families since they are the ones who are in 

charge of helping them in other issues apart from the education of their children 

(especially the organization OMNES). 

Nevertheless, with the schools we didn’t find this communication so regularly. 

When talking to experts, they claimed about the importance of assuring a good 

communication with the families, and assuring the implication of the parents on what 

their children are doing, as a way to help the children.
14

 

While OCC states that the parents have always been involved with their children and 

actively part of every activity or meeting that the organization proposed to them, part of 

the schools interviewed state practically the opposite: That they don’t have a regular 

communication with them and so this fact makes more difficult their implication with 

the children. 

In some schools, they point on the problem of the language, because in fact, they claim 

that they find the opportunities to talk to the families, but they are not able to 

communicate with them; other schools assume that the parents only come when they are 

called, or that they only met once, at the beginning of the school course; while other 

centers say that all the information they know is through the organizations, but that they 

don’t have communication with the families at all. 

We assume that the fact that the schools don’t have a translator at their disposal every 

time that is needed, but they have to call the organizations, can obstruct having a regular 

communication with the parents, but also with the children themselves. 

In this sense, we claim again about the importance of providing some translators in the 

schools in order to also reach a better communication and, consequently, a major 

integration of the parents in the education of their children. 

But on the other hand, a major implication and constancy from the schools would be 

also necessary. The schooling centers must understand that they are working with 

people coming from different social and cultural backgrounds, and so they need to 

emphasize more with them. 

                                                           
14

 See ANNEX I 4.2.3 Interview with the Psychotherapist of OCC, the 10
th

 of May 2018 in Polykastro, 

Kilkis, Greece 
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Some seminars and lectures for all the schools who are working with refugees’ children 

might be necessary in order to make them more conscious about which is the social and 

cultural situation of the new arrivals and how to deal with them.  

In this way, the schools would be also capable to transmit this knowledge to the other 

children and would be more helpful on the integration of the new arrivals. 

If the communication between parents and school improved, we could help the children, 

not only with their behavior and motivation, but also to reduce the scholar absenteeism 

that is detected in some specific cases. 

Concerning the assistance, despite the fact that this absenteeism is not constant, in some 

specific cases, the children stop attending the school. 

For example, during Ramadan, most of the children don’t attend school at all. This is 

something that should be respected but, at the same time, considered, because maybe 

the parents need to know about the importance of their children to go to school and 

adapting themselves into another social and cultural environment. 

With this, we don’t want to say that we don’t have to respect their traditions or religious 

practices, but that maybe the parents don’t understand the consequences that for their 

children can have to don’t attend the school for one month, so this is something that 

they should also be informed about. 

In conclusion, communication appears as the most important thing in order to avoid 

problems such as absenteeism or lack of motivation of the children.  

In the specific cases of absences, the organizations intervene and try to understand 

which kind of internal problems do the families have, but in some cases this absence 

have more to do with the communication with the schools and with the parents future 

expectative. 

To end with these proposals, we will tackle the role of OCC as integrator in the 

community for the refugee’s children. 

Regarding this issue, the results of our observations and interviews show that, not only 

the integration in the schools is difficult, but also in the local community of the village. 
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Open Cultural Center has the aim of contributing to the integration of the refugees’ 

community in the village of Polykastro, where the organization is placed. Nevertheless, 

the difficulties for this integration appeared evident and during the development of our 

research
15

 we could proved it. 

Even the attempts of the organization to integrate the children with the Greek 

community, the barriers are still very clear:  

The organization is facing some problems on their acceptance into the local community, 

since, as we observed, it is not easy for the people from the village of Polykastro to 

understand which the role of OCC is and why it is necessary to have organizations like 

this in the village
16

. 

Despite the fact that the organization and especially their coordination has a very good 

relationship and it is in constant communication with the municipality, regarding the 

people from the village, we could proved that there is not a lot of interaction between 

the locals and the people from the organization. 

We could assume that the population of Polykastro doesn’t participate in the activities 

organized by the organization, even if OCC tried to involve the Greek community in 

more than one occasion: Through promoting the events on the street, trying to do some 

activities in the square, etc. 

This is translated in some difficulties also for the new arrivals to integrate in the village. 

We observed that the children try to participate to the activities with the Greek children, 

for example when the municipality organizes an event for the children, but that it is in 

fact very difficult for them because of the communication barrier. 

Also, the fact that these children never went to school before and never had the real 

opportunity of having “a normal life” obstructs them because they are not able to play 

                                                           
15

 See ANNEX I 4.2.1 Interview with the Coordinator of Open Cultural Center Polykastro, Greece, the 

25
th

 of May 2018, in Polykastro, Kilkis, Greece and ANNEX II Participant Observation 10 
 
16

 See ANNEX I 4.2.1 Interview with the Coordinator of Open Cultural Center Polykastro, Greece, the 

25
th

 of May 2018, in Polykastro, Kilkis, Greece 
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as the other children can do, since they also present some problems with their motor 

skills
17

. 

Our proposition regarding this issue would be asking the government to provide to the 

different municipalities some activities or talks related to awareness about the current 

situation. 

This awareness must be giving information to the village about the refugee community, 

about their situation and explaining why it is important that these villages welcome 

them and try to help them as much as possible. 

In most of the cases we have found that there was a big acknowledgment about the real 

situation of the refugees’ people, and this acknowledgment usually brings fear to the 

community towards a new situation that they don’t know how to control. 

The fact is that, thanks to the organizations working in villages like Polykastro, the 

integration of these new arrivals appears easier, as well as it ameliorates their 

psychological situation: They find a place where they can learn and interact with other 

people, where they feel safe and accepted.  

But a work of consciousness about the importance of the presence of these 

organizations is missing because, as we observed, most of the people don’t understand 

why it is important the role of OCC in Polykastro, so they don’t give any value to the 

work that this NGO is doing. 

The municipalities of the different villages where projects like this can be found, should 

help on the awareness of the importance of these organizations and push on their 

integration in the local community, encouraging the residents to take part of their 

activities. 

This does not appear as an easy issue, but it is necessary because in most of the cases 

we are talking about small villages that don’t have the capability and resources to 

integrate these people in their community so, in the end, the work of these organizations 

becomes something essential. 

 

                                                           
17

 See ANNEX II Participant Observation 9 
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CONCLUSION 

 

There is not that much to add about the situation of the new arrivals in the Greek region 

of Central Macedonia. However our final statement would be a proposal of 

consideration of our work as a small and particular example of the integration of 

refugees through something as basic as is their right to access to education. 

In this sense, what we aimed with this study is to find a meaning to the work that some 

NGOs are doing in the field and to proof that without these small organizations, the 

procedures and development of the schooling of every particular child in this region 

would be more difficult. 

We chose this topic and this particular field because we wanted to approach ourselves as 

maximum as possible to the actors and to the refugee community in order to get more 

detailed information about the current situation of the refugee’s children in the schools. 

What we wanted to proof with our research was that, in the end, thanks to some 

organizations which are still working on the field, even if the situation is not cataloged 

as an “emergency” anymore, these children are still having access to their basic right of 

education. 

This means to proof that, even if it seems that the refugee’s crisis is not something 

primordial in the political agendas anymore, here are still many things to do regarding 

the assurance of certain rights for the refugee’s community. 

This work wanted also to proof that, even the difficulties that Greece is facing because 

of their economical situation; the country is working in order to provide to the refugee’s 

families their basic rights with the help and support of the organizations working in the 

area.  

While, at the same time, in some specific places and areas it is still very difficult for 

these NGOs to carry out their work because the xenophobic discourses penetrated into 

citizens lives. 

We were not able to reach the main point of this research because we had to be very 

precise on delimitating our field work, so we could only study the concrete municipality 
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of Paionia, but it would be very interesting to take advantage of this study and continue 

expanding our research to the different areas of Northern Greece, until we are able to 

make a judgment about how is the situation being managed in the country by the 

government. 

We encourage all the researchers interested in this topic to continue investigating and 

giving the opportunity to the refugee community to have a voice, further of victimizing 

them and showing them as vulnerable people incapable to take decisions. 

As well as to all the actors working in the field, in order to give them a better present, 

and a better future, to have a voice and talk about their current situation, because this 

can help us a lot to don’t commit the same mistakes in the future that we have been 

making until now. 
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1. INTERVIEWS WITH EXPERTS AND PROFESSIONALS ON 

THE FIELD 

 

1.1 Interview with the Education and Ttraining Lead at Refugee 

Children's Centres from Manchester, United Kingdom 

16
th

 of April 2018 

Polykastro, Kilkis Greece 

 

C: How can we work to better integrate the new arrivals in the schools? 

L: I think that for the teachers we would need to offer them some training. Also to be 

aware of what kind of experiences the children had so that they understand the behavior 

that they see. I think to successfully integrate the children we have to understand a little 

bit their journey, their experience.  

The refugees’ children themselves would need an understanding of the school setting, if 

they hadn’t been in the school before specially.  

So we would also need to prepare them. Like bringing them to school only in the 

mornings, or only in the afternoons… We should also put someone in their class (maybe 

to choose an student of the class) in order to show them where the toilet is, where the 

things are… 

I think we could also put the posters in different languages, in all the languages we 

could use in the classroom with useful sentences, expressions…for instance. 

In an ideal world a child would have a pack with pictures of the classrooms, a 

timetable… With a lot of information before they go. 

There are things like, for example, halal food; or Ramadan, which is starting next 

month… This kind of things the school should know before. At the same time there are 

other things that the refugees need to know, like for example about Easter…or things 

that are going on here. 
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But I think they just need to know really with which people they will go and with who 

they can talk, especially with teenagers who go to school and don’t know who cap help 

them, and often feel stupid and left behind because of the barrier of the language. 

Maybe a teacher to check everything with them would be very useful. 

 

C: Which tools do you think teachers should use in order to better work with this 

kind of children? (Especially taking into account the barrier of the language) 

L: They need the awareness,; also they need to use pedagogical skills and resources to 

work. They need to coordinate the different teaching styles: visual, kinesthetic… and 

make sure that through these different ways the children are recording the information. 

Maybe they can draw a poster, they can work together…  

I don’t know if the teachers can have a small training, maybe about the language, or to 

work on the cultural differences… 

For example there are things that in some cultures are respectful but for us are 

disrespectful, so we can make the children feel confused. 

So, yes, basically we need to raise the awareness. 

 

C: What could teachers do in order to better connect with the refugees children?  

L: Well they are not going to be friends with them so the relationship will be different, 

but they need to have a friendly relationship, so the children need to know that they can 

trust the teachers. Maybe through the eye contact, if they are small getting down to their 

level… being firm and consistent because is not something that you can see the results 

very fast. 

 

C: How to better connect with the parents of the children as well in order to, for 

instance, reduce the scholar absenteeism? 
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L: You need to work in the relationship with the parents. They need to have a lot of 

communication with the parents. They need to do meetings with them at the beginning, 

to welcome them on the school. 

The parents hadn’t had a good experience in the school, so they might not like teachers, 

because they think that all of them are rude. So it’s important to talk to them, and create 

a good relationship between the schools and the parents by inviting them in, by 

speaking with them… Saying positive things about the children to them and not always 

negative. 

 

C: Do you think it is important to include psychosocial support and a translator in 

the classes?  

L: I think it is really important to have a space to deal with their own traumas and talk 

about the things that happened to them. It doesn’t have to be vocally so sometimes you 

can have psychotherapist, for example, who plays or does art with the children. 

I think you have to work on how you explain things to the children and sometimes a 

translator is not really helpful in this kind of sessions. 

If there is someone dedicating time to them would be very good. 

Having teacher assistants supporting the children while they are learning would be also 

very important. A translator for sure as well, but they need this support specially. 

Sometimes you don’t need to translate everything. 
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1.2 Interview with a Psychologist from the Hellenic Center for Disease 

Control & Prevention is from the Greek Ministry of Health (Keelpno) 

cooperating in the reception classes of the schools 

Polykastro, Kilkis, Greece 

25
th

 of May 2018 

 

 

C: So do you work in the reception classes in some schools of Peonia? 

Yes. I am going to Axiopolis and Goumenissa. 

C: And is the Ministry paying you for that? 

No, I go by my own, for free, but I know that they are thinking about incorporating 

psychologists from next year for the reception classes. 

Sometimes the teachers call me because they need help. 

C: And do you work mainly with the teachers or with the children? 

With the teachers, sometimes they need some orientation, some help…in order to deal 

better with some situations. 

C: Do you show them some methodologies or tools in order to better work with the 

refugee’s children? 

Sometimes yes, but I help them more by speaking with them, because they need to 

speak and to share the difficulties that they find every day. 

C: Regarding with the children, which kind of work do you do? 

I also speak with them. When they don’t behave I try to make them seat and talk to 

them. 

C: How do you communicate with them? 

Usually I bring with me one of the translators of the organizations, OMNES or OCC. 
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2. INTERVIEWS WITH THE GREEK MINISTRY OF EDUCATION 

 

2.1 Interview with the Responsible of the Education of the Refugees 

from the Greek Ministry of Education 

14
th

 May 2018 

Polykastro, Kilkis, Greece 

 

NUMBERS 

C: How many children are enrolled in the school in this moment? 

G: In Peonia, for all grades, we have around 210 children enrolled in the school.  

C:Are all the refugees’ children living in the urban areas enrolled on the school in 

this moment? 

G: Yes they are all enrolled, we have only one or two cases that they don’t. 

C: And from Nea Kavala. How many children are attending the school right now?  

G: There are up to know 16 children going on the afternoon from two to six. 

C: But these children are not “mixed” with the Greek children? 

G: No. The Greeks are in the school until four o’clock, so the only time they have to 

interact with the other children is for fifteen minutes during the break.  

At the beginning, in these fifteen minutes the children were playing separately but now 

they are using this time more and more to play together. 

For example, in the Secondary school of Polykastro when the new children arrived the 

Greek children were playing football and they asked them to play football all together. 

This was amazing. 

C: Are all the refugees’ children attending to school in this moment? 
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G: Yes, the majority of them. What we do, as coordinators, is to get every week the 

absence sheet from the schools, and if we find that the child didn’t attend for a long 

period we contact either the organization or sometimes we meet and talk to the parents. 

We are trying to make them clear that education is very important that they should go to 

school, etc. 

We have very good communication in cooperation with the organizations so we know 

exactly what happens. So, we follow the attendance and if there is something then we 

intervene: We talk to the parents, to the family… In the most of the cases we succeed. 

C: Which kind of integration models are the schools following? 

G: First we separated the children because they followed different models of integration 

in the school system. We separate the children who live in the camp and the children 

who live in the urban area. 

This is something that happens in the whole Europe. The integration models are two: 

If a child who doesn’t speak the language of the country goes to school he must go to a 

separate class to learn the language. 

Here we have preschool and Primary School which is six years, and then three years of 

Junior High School, so nine years of schooling are compulsory. So if a child comes to 

school, the first thing is to put them in a class. If in their country he was going to the 

sixth class, here we put him in the fifth class. This is something that happens in whole 

Europe, because the system gives you the opportunity to first learn the language and 

then integrate them to the general classes. 

The next integration model is the one based on reception classes. When we have from 

10 to 20 children in the school can be established a reception class with a special 

teacher. The children of all ages go to this class and they have their own program. 

For example, in this reception classes they learn Greek and Mathematics, for three hours 

and then they go to their own class for sport, computers, English….or whatever. 

So the children going there have 20 hours per week with their own individual program 

(mainly they do Greek and Mathematics).  
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If they follow well this year then they can go to the second year. If they are ok they can 

go to their general class, if not, they can also follow the second year of reception 

classes. 

The reception classes are for two years: The reception class year 1 and the reception 

class year 2. 

The ones who cannot follow the reception class of the first year have the opportunity to 

follow them the second one. 

The problem that we had was that we had many children living in Polykastro, in 

Axioupolis…So we had to do a lot of reception classes so that’s the reason why the 

children of the camp are going in the afternoon to the school, because we don’t have 

classes. 

This is the third integration model. Normally all the children should go on the morning 

but last year, for example, when we started with this program in January we had 

hundred and forty children from Nea Kavala and it’s impossible to find classrooms for 

all of them. 

So they thought that the best model could be this: to go on the afternoon, which is not 

the best but it’s something. 

This year we had the same problem, but you cannot send the children who live in 

Polykastro to the afternoon school. So we started to see where we had classes to make 

the reception classes.  

In Polykastro it was impossible. So we found one classroom in the small school of 

Axioupolis, one classroom in the small school of Gorgopi and one in the school of 

Goumenissa. 

The Minister decided to make them be flexible; because normally you don’t have more 

than ten refugees’ children in a village. So the Minister decided to make classes from 

seven up to seventeen children, instead of ten which was the limit before.  

So we didn’t have so many children here but we decided to make small reception 

classes for a better work. So we made three reception classes for the Primary in Peonia. 
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In High School they didn’t have reception classes but now, with the refugee’s crisis, the 

Minister decided to put reception classes also for the High School. 

So we have two reception classes for High School, same amount of students (from 

seven to seventeen) but we noticed some problems from the beginning: 

First was that the reception classes on the High School were 15 hours per week, not 20. 

So when they started the refugees’ children felt them like their own teacher, their own 

classroom, and after the three hours per day they refused to follow the normal 

classrooms because they didn’t understand. 

Now in Peonia we have three reception classes for Primary, two reception classes for 

Secondary and in Kilkis we have five reception classes for Primary and two for 

Secondary. In Kilkis we had the same problem than here. 

Another problem that we faced was that, if in Polykastro didn’t have classes, and then 

we had to think about the transportation. There are things that take time… 

Last year was the first year when this program was implemented and we are working on 

it. 

C: And is this something that only happened on the High Schools? 

G: Yes, but in all the High Schools. Now is going better… 

Everyone was complaining about the fact that the three hours per day were not enough. 

They suggested doing the same as in Primary School, 20 hours per week. 

 

TRANSPORTATION 

C: How do the children who live in the camp go to school every day? 

G: There is transportation provided by IOM (International Organization of Migration), 

so the coordinator (me or my colleagues in the camp) we supervise that the children get 

into the bus and one or two escorts from IOM fill up an “absence” sheet, with all the 

children who are travelling. They go to the school, they give this to the teacher and 

when they come back to the camp we are here and we check that all of them are back. 
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C: And for the ones who live in the urban areas do they have a bus? 

G: The children from Polykastro and Axioupolis travel with the normal one, with the 

KTEL, the Greek company’s buses.  

C: Do they travel accompanied? 

G: No, they don’t have escort. But even the Greek children don’t. This is something 

that we keep saying all the time and this has been a problem since the beginning 

because the children were not sitting in the bus, the driver was complaining … Now 

things calmed down a little bit. 

 

ENROLMENT 

C: Which is the process of registration in the school for asylum seekers? 

G: Before there was an organization in the camp of Nea Kavala, the Red Cross, which 

was in charge of the vaccination of the children, which is an important step for their 

enrolment. They had a pediatrician who was in charge of vaccinating the children and 

filling up a physical report, which is another paper that they need in the school in order 

to let them participate in the class (to be sure in the school that the child can participate 

in the physical activities). 

Now it is a little bit complicated, we are ready, we have everything, all the papers that 

the families need to sign (for the transportation…for everything) but we are waiting for 

the vaccines.  

C: Which documents do the children need to provide in order to enroll in the 

school?  

G: They need to provide a copy of the asylum card, a proof of residence, the medical 

report, a permission signed by the parents saying that they let them assist to the 

reception classes and permission from the doctor that they can participate in all the 

physical activities. 
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C: Which documents do the refugees families need to provide in order to 

deregister their children from the school? 

G: If they have to leave Greece they need to inform the school for sure. They need to 

deregister them. The head masters needs to have a paper saying “Me and my family we 

are going to leave because we are moving…” so they have the permission to deregister 

them. 

They must have the system empty because new children and coming.  

They need to fill a declaration saying that they are leaving.  

C: I went with the family of N. who was leaving and they needed to provide the 

flight tickets as well. 

G: Yes, but in this case it was because they didn’t get the paper from the asylum service 

saying that they were being relocated to Germany, so we thought that it was better to 

make copies from the tickets. We want to do everything legally. 

 

CURRICULUM 

C: I know that in Gorgopi they have special classes where they do 25 hours per 

week of languages, mathematics… Do you know if all the schools have these 

reception classes? And how many hours do they offer? 

G: Gorgopi is an special kind of school. I don’t know if you have this in Spain…There 

are three classrooms so the children are not separated by grades because it’s a very 

small village. So we have first and second together, third and fourth and fifth and sixth 

together, then they have more hours. 

 

SPECIAL SUPPORT 

C: Does any school count on a translator for Arabic? 

G: No. This is something that only the organizations provide. 
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C: Are the schools implementing a special program for the integration of these 

children or do the teachers count on a special formation? 

G: Yes. The teachers had trainings with the materials that we have, because the 

education with refugees is something different, is not like working with migrants. This 

was another challenge. So, internationally is now when we are starting to produce 

materials with this.  

So with the knowledge that we had land the experience we had from last year the 

refugee’ teachers were trained. What we did as a second step was to train the teachers 

who get one or two refugee’ children in the classes.  

About integrating, the children follow the school in every activity that they are doing. 

The problem is the afternoon school because it is a little bit difficult because we must 

change a lot of things.  

C: Does any school count on special support or psychosocial support for these 

children? 

G: Here the whole mechanism used to work only for one child, is not like before that 

we used to have some children with special needs. Now we have a lot of children with 

special needs.  

The parallel support means that according to any case there is one teacher, with a 

formation on special education, attending the child. For these cases we need 

psychologists accompanying them. But they don’t have in the schools, we can try to 

provide them but they don’t have. 

 

COMMUNICATION WITH THE OTHER NGO’s 

G: Organizations can do a lot, we make mistakes and good things but the important 

things are happening in the classrooms and every time that I visit the classrooms I see 

how beautiful they work, how happy are the children with their children. And for most 

of them this was there first time doing this, some of them had masters on working in 

intercultural environments and so on but the majority of them worked instinctively, and 

they really made miracles. And this is the important, what happens in the classrooms. 
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These three of four hours per day that the teacher is with the children it’s all. And this is 

my personal satisfaction, which makes me see that I am not working for anything. 

 

C: With which organizations are you working together? 

G: In Polykastro there are two organizations, OCC and OMNES. In Kilkis we only 

have OMNES. 

First of all, the coordinators (who work for the Ministry) don’t know which families live 

in Polykastro for example. 

Second, OMNES, which is bigger of course, can provide interpreter. Me for example I 

don’t speak Arabic, or Farsi, or Kurdish…So they can provide us this. 

Also the transportation, to bring the parents or the families to the hospital for the 

vaccinations, or to the doctors… 

C: How is your relationship/communication with this NGO’s? 

G: I have very good cooperation with OCC and OMNES because, first, if there is a new 

enrolment now we want to be the intermediates.  

At the beginning, we were only cooperating with OCC because OMNES had not 

started. OCC had a lot of children for the vaccination. They were bringing them with the 

vans to the camp to have the vaccinations from Red Cross and they were helping us a 

lot in this sense. 

For example, if any document is missing L. (OCC) provides it to me, etc. Also 

following and monitoring the attendance of school. For all these things the 

organizations are very important. 

C: And in a matter of educational supporting the curriculum of the schools? 

G: Yes they also have teachers who are supporting the children on the afternoon in 

subjects like English, Greek, and Mathematics… 

They also have mother tongue teachers. It depends on the volunteers but in this sense 

they are helping the schools a lot. 
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3. INTERVIEWS WITH THE SCHOOLS 

 

3.1 Interview with the reception class Teacher in Gorgopi’s School 

(Degree in Pedagogical Studies; Masters Education on Technology; 

Degree in Children with Special needs) 

30
th

 of March 2018 

Polykastro, Kilkis, Greece 

 

INCLUSION IN AND THROUGH THE SCHOOL 

C: When did you start having children in situation of refugees or asylum seekers in 

your class? 

K: It’s my second year teaching refugees but this is the first time that I worked all the 

year in the school, so it’s my first time.  

C: So, when you started in the school these children were already there? 

K: I hadn’t previous experience in teaching this kind of program, before I was a teacher 

for a “general” class. 

C: Are they “mixed” with the other children or they are in another class? 

K: They have a special class, called “reception class”, but for some subjects then they 

go to the other class and are mixed with other children. This is the main idea of the 

integration program in Greece. 

C: Since when do you have this program in Greece? Is it something knew that 

started with the refugee’s crisis?  

K: No, this is happening since a lot of years. Since 2000, I think, we have this program. 

So we follow this program to help them in the inclusion at the beginning and then, 

gradually, to be in the mixed class. 

C: How many refugees’ children do you have in your class in this moment? 
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K: Now I have nine. We were eleven but two children left to Germany. 

C: So, they are with the other children when they don’t have reception classes, 

right? 

K: Yes. For English, music, activities like constructions, physics…  

C: And, at the beginning, were they already mixed? 

K: No, the first months they were less mixed than now. At the beginning they were 

mixed for gymnastics, sports. 

C: How is the relationship between the new arrivals and the Greek children? 

K: It is good. At the beginning the “other children” (the Greeks) they didn’t know how 

to communicate with the refugees and they were asking me all the time “How can we 

say this”, “how can we say that…”. So we started asking the older ones to translate 

them. 

Then while the months were passing by they started working more together during the 

breaks, in sports, cooperating in the classrooms… 

C: Do the Greek children know about the situation of these other kids? 

K: Yes, they know. They know what happened in Syria. They know it in general terms 

but they know. The teachers talked to them before they started the school, because they 

started the school in November, not in September…It’s in the middle of the year so this 

was a little hard to everybody.  

C: Why do you think the school is important in order to create a bridge between 

these kids who are in situation of refugee and the Greek children? 

K: I think the school is very important. It is the most important think: That the school 

and all the teachers, with the appropriate support and the whole team, to manage the 

language, the habits, the civilization of the refugees in Greek school. I think only school 

can do this, apart from the organizations which are also working on that here. 
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C: How can the school help to the children who are in situation of refugee in their 

inclusion in the society in general? 

K: There are many ways to do this. Bringing the languages together, activities related to 

the body, to feel the other (making a circle and games like these) cooperating and doing 

something together. To cooperate for a main goal, for the same goal. I think that, for 

example, football is good but maybe we get angry, we fight…. But other games like 

“make a circle”, “catch the ball”, “tell your name”, to meet each other better…We play 

games like these and it helps very much. 

Also the theatre: to act like an animal, to act as something that they have in 

common…We try to find their words in common. There are words in common in Greek 

and Arabic. It is important to mention is so they can see that we have things in common 

and also differences. 

 

CURRICULUM 

How many hours of each subject do you teach? 

The first year in the school they do basically languages: Greek and English. Through 

Greek we complement other subjects like mathematics, like geography, like music, 

computer, sports… We focus on this the first year in the school so we teach other 

subjects through the Greek language. It is called “curriculum based on content”. Not the 

curriculum that the Greek school follows but something a little bit more special. We 

work on themes. 

We work through different subjects (animals, the body, the feelings…), in units, and we 

call this “curriculum based on content”. 

And this is everything in Greek apart from the English class? 

Yes, we have an English class with an English teacher. The younger do one hour per 

week and the older ones two hours per week. This is because it is a small school, in 

bigger schools they do more hours of every subject. 

The new arrivals that you are teaching are in different grades? 
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Yes, I think they are all in the same age so they are in the same grade. For the reception 

classes the refugees are all together and then they get mixed with the other children. 

In my class I try to teach in two different levels in the same class. So I based myself in 

the smaller ones but then the older go further and I give them more exercises. 

Some children come from Polykastro or other villages… How do they go to school 

every day?  

They live all in Polykastro and they come by bus. 

Which subjects you do in your reception classes? 

The first hours we only do Greek, we used the book – we have a book - and we write 

little words, sentences, we talk to each other in Greek…We talk in Greek all the time, I 

try to don’t speak in English anymore. 

Then the third hour we do mathematics, the forth we do like the animals, means of 

transport…Stuff like this. And the last hours they have maybe English or other subjects. 

Drawing, making constructions… 

And how many hours do you have of this class? 

They go one hour every day for sure and then maybe two or three. So on Monday, for 

example, they do one hour. On Tuesday they have sports and two hours of the 

receptions class, on Wednesday they do like drawing… and stuff like this. On Thursday 

they have computers and also the reception class and on Friday they have two hours of 

English for the older and two hours for the smaller to make “stuff like this” (reception 

class). 

So we start with Greek language, mathematics and then the other subjects. 

How many hours per week they dedicate to the reception class? 

They have 25 hours per week in the special class. But the children they are in the school 

30 hours per week. 

Are you always with them in the reception classes? 

Yes. 
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LANGUAGES 

Do all the refugees’ children speak Greek? 

I think that the children that are in Greece since more than two years and that had stayed 

in the camp, have a very good level. I see a very good level. From eleven they were like 

3 children that understand when I speak in Greek, but for the smaller ones is a little bit 

more difficult for them because they don’t hear Greek at home and also most of them 

don’t have any experience in Greek. The difference is so obvious, I can see it. 

But I think at first they didn’t have motivation but now they are starting to think that 

they will maybe stay in Greece so I can see more joy and willing to learn and write in 

Greek. 

Do you have any translator in the school?  

No 

Do you think that they are facing any problem in learning Greek? 

They confuse how to write because in Arabic they write from right to left and also on 

writing the letters and the numbers because they write them in the opposite direction. In 

Greek we have one letter for one sound so maybe the smaller have difficulties also with 

this, they have to practice more. But honestly I don’t think there is a problem that we 

cannot face right now. 

They don’t have any mental problem to learn all these things. 

In which language/s do the Greek children communicate with the refugee’s 

children? 

 

NEEDINGS AND SITUATION OF THE CHILDREN 

Which special needs, in your opinion, do these children have? 

I think they need psychological support to control their anger, to show them how to 

behave, how to talk to each other, to respect… I think that is the most important thing.  
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A translator would help very much. When A., the teacher, was with me in class he 

helped me a lot, because I don’t speak Arabic so it is very difficult for me to also 

communicate with them. 

So the first is the communication… Also the behavior they have. They must have 

support for this, from the parents… We should talk more to the parents. I called them to 

give them the grades and it was a very important opportunity to talk to them about his, 

to share the rules of the school and also to make them follow them at home. 

Maybe they don’t sleep every time they want, they don’t sit and eat… There must be a 

program.  

Then, regarding how to write and read…Of course it is very difficult for them to know 

the Greek letters, to write them, to recognize them… They need a lot of practice so 

that’s why the class continues for two years, they stay in this class, and then they have 

the inclusion in the mixed class for the whole program. 

So the Greek government follows for two years – minimum- this system and then they 

can follow the general class. 

Is there a problem of scholar absenteeism? Or do the children attend the school 

every day? 

No. The majority of them come. Maybe some days they stay at home because they are 

sick, the loose the bus… I have four children that missed a lot of lessons but it wasn’t 

their fault, I don’t think the parents kept them at home, there was always a reason.   

There are always one or two children that are missing, that don’t attend the class, but 

there is always a reason. 

 

SPECIAL SUPPORT 

Do you provide any psychosocial support for these children? 

Yes, a psychologist came to us but he came only once. Of course they asked us if we 

wanted them to come again so maybe sometimes we call them, maybe once a week… 

But I don’t think it is necessary, it’s important, of course, but not necessary.  
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After holidays we will have two – Greek- organizations that will come to the school and 

we will do some activities, like fairytales… 

Which kind of organizations? 

They are Greek organizations which cooperate with the Ministry of Education.   

Do you have any special methodology to teach these children in a specific way? 

It helps me a lot and also to them the images. Everything I teach them I show them a 

picture of it. I can’t speak generally in Greek because they don’t understand. I have to 

show them in a picture, in a video…To draw it, to make it with the plasteline, to touch 

it, to use all the feelings. It is also very important to work all the feelings together. 

I think that is the most important technique in the methodology but of course I choose 

words and daily things that they know already and I start from this.  

The things I teach have to have a meaning for them, to be in their daily life. 

Do you think that the teachers should count on a special training or preparation in 

order to teach these children? 

Of course, I believe this. I think it is very important. 

And which is your personal experience regarding this? 

I have made seminars, by my own; I had two or three lessons in the university about 

refugees…. I was in a multicultural school in Athens, so I have a little bit of previous 

experience. 

But I think that a teacher who does not have a previous experience and none basic 

notions it would be very hard for them.  

I think that the teachers who are in the mixed class they should have a special training 

on that. 
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RELATIONSHIP BETWEEN THE PARENTS AND THE SCHOOL 

Which is your communication with the parents of the children? Do you meet daily, 

weekly, monthly…? 

The only meeting I had it was for the grades. I think it would be helpful to have more 

meetings with the parents. But anything I ask them, through the different organizations 

because I don’t talk to them directly, they don’t have any problem, they respond very 

well. 

 

OCC AND OTHER NGO’s AS MEDIATORS 

How the different NGOs, as OCC, are helping you in the school and support of 

these children? 

OMNES and OCC are the organizations which are helping us the most. They help us 

first of all for the communication. They organize the transportation of the children to the 

school; how we can talk to the parents about anything….I feel that they are supporting 

us very much. I think that without these organizations we could not do anything in the 

school. 

They gave me all the information from the beginning about all the families... This was 

very useful for me. 

Also we communicate with them about the health of the children, each time I call them 

because a child is sick they come very fast to pick them up and bring them to home, 

that’s very important for me. 

I think they are very supportive. 

Which kind of communication do you have with the different NGO’s? (Do you 

meet every day, every week…)? 

I didn’t participate in any meeting, we are constantly in contact, they come to school 

sometimes…And we talk in the school I show them the class, the school, the way how 

we work. So they came to the school several times. 
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So are you also in contact in order to better organize the educational curriculum 

that, for example OCC, is offering? 

No. Of course there has to be cooperation but I think OCC has to do their work and in 

the school we do our work. I think we have to follow the same lines but each of us has 

to teach in our way. 
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3.2 Interview with the Head Masters of Goumenissa’s School 

17
th

 of May 2018 

Goumenissa, Kilkis, Greece 

 

NUMBERS 

C: How many refugees’ children do you have in your school? 

HM: 10 

C: Are they all coming from the urban areas? 

HM: Yes. Five of them are living in Goumenissa (two of them are not coming now, I 

don’t why); and the rest are coming from the other villages (Polykastro, Gorgopi…). 

C: Is this the only school that has refugees’ children in their classes? 

HM: Yes. It is the only school which has the reception classes. 

C: When did you start having children on situation of refugees or asylum seekers 

in your class/es? 

HM: This year. 

C: Are they all living in Goumenissa or they come from other villages? 

HM: They come from Polykastro as well. 

C: For those who come from other villages, how is the transportation being 

managed? 

HM: They take the bus that comes from Polykastro and passes by Axiopolis and 

Gorgopi. And backwards when they finish the school. 

C: But they travel alone… 

HM: Yes. 

C: And is there anyone from the school who goes with them to the bus stop at 

least? 
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HM: No, no one goes with them. And that’s a problem I think. 

 

CURRICULUM 

C: Do you count on reception classes? Hoy many hours per week? 

HM: Yes. We have reception classes, the first two hours every day, and after the 

children go to their corresponding grades. If they have to go to another class they go to 

the class, if not, they stay in the reception class. The total of hours that they do per day 

is the same as all the children here, five hours per day. 

This means that all the teachers work with all the children. They have a teacher for the 

reception classes and after they split and they go to their grades. 

 

C: Which subjects and how many hours of each one do you do? 

HM: We work mostly on the language. And especially we are trying to give a safe 

space to the children, to make them laugh. We need to include them in this 

environment, maybe they are afraid… So in this time we don’t care a lot about teaching 

Maths or English or whatever… We focus more on making them feel that we want them 

here.  

C: And how do you work on creating this safe space? 

HM: Well, it’s the daily routine which is the most important. We touch them, we smile 

to them, they feel safe, they like it… They have a good teacher in the reception class, 

they like the teacher. 

C: Does the teacher have any special formation? 

HM: No, she is a teacher like us. We had a couple of seminars and that’s all. The state 

is still learning from this situation, is really new for everybody so we are trying to do 

our best. 

C: Do you also have a subject about Greek Language and which other subjects? 
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HM: They join every subject, they do History, Geography, Computers, Physical 

Education, English and German if they are in the fifth or sixth grade; they paint (this 

kind of things) and Music. They all join also these lessons. 

C: Do the children face any problem on the learning of Greek? Is the language an 

obstacle for them? 

HM: I think they are learning a lot. If they stay here at least one year they will learn. 

But they need to come to school because it is a way to hear the language all the time. 

You need to go to the toilet, to ask for things… So you learn. 

We see that all the time, if the children stay here at least one year they will learn the 

language very well. 

C: Do you count on any translator in the school? 

HM: No. 

 

INTEGRATION 

C: How is the relationship between the Greek and the refugee’s children? 

HM: I think it is good. We are a school which promotes the difference. All the children, 

from the first moment, embraced the children. They tried to make them feel comfortable 

here. They don’t fight each other, they play each other… They integrated very easily. 

C: How do the Greek children communicate with the new arrivals? 

HM: (Laughs) Well, signals. The majority of them speak through signals. But some of 

them speak English, for example G., F., M. and S. use the language to communicate 

with them. 

C: Before these children came here, did you speak with them in order to explain 

them how the situation of the new arrivals was? 

HM: Yes, we did. Not in general but the teachers in each class. We did a small 

preparation but we don’t need to speak very much because children have their own 

tools. They didn’t fight even once. 
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NEEDINGS AND SUPPORT FOR THE CHILDREN 

C: What do you do in the school when you need a translator? 

HM: We call OMNES or OCC and they come with their translators. They already came 

two or three times. When we have a problem or we need their help for an issue… 

C: Which special need do you think these children have? How do you try to 

respond to these needs? 

HM: They need support from a psychologist for sure. Maybe every day…I know the 

situation is hard, it depends also on how is their situation at home, if they support the 

education or not…We need someone to explain to them how the education here is and 

to encourage them to bring their children here. But I think they need a lot of support 

from psychologists and people with who they can express themselves. 

Because for example in some cultures they don’t touch the children, and here we touch 

them…So this kind of little things that we could improve in order make them want to 

come to school. 

C: What would you ask to have in the future? If you could ask for something to the 

Ministry of Education…What do you think it the school needs the most? 

HM: I already suggested that we must have a team, here or in Polykastro or wherever, 

which has to be available all the time. And if we need them here they would come here, 

if they need them in Axiopolis, they have to go to Axiopolis…This team must have a 

psychologist, a teacher, a translator. 

So this committee, this helping group should be in alert all the time so if something 

happens you call them and they can come here. This would be perfect. 

The second thing is that we need to make a better infrastructure in the classes. For 

example we need to react fast, if we need photocopies we need to have the photocopy 

machine in the class, computers… 

It would be also nice if the teachers knew how to communicate with the children in their 

language, I know that is very hard but it would be great. 
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PARENTS AND SCHOOL 

C: Do you have constant communication with the parents? 

HM: No. 

C: Do you need the organizations as a mediator in order to have this 

communication? 

HM: Yes. We don’t have a lot of communication with the parents. We talked to them, 

the parents came one day, they saw the school, etc. That was all, once. 

If we want to speak with the parents we let OMNES or OCC know and they provide us 

translators or whatever is necessary. 

For example for the family who live here if we see them on the street we say hello to the 

mother and we try to speak with her even if she doesn’t know a lot of English. 

C: Is there any problem of absenteeism? 

HM: Mmm… For example today we have four children. There is the case of S. who 

comes often to class, but there are other children who don’t. Then we have the case of 

A. who doesn’t come very often neither, when he comes he enjoys but he doesn’t come 

very often. 

The numbers are changing every day.  

Yes, we have much absenteeism, every day. 

 

NGOs AS MEDIATORS 

C: How are OCC and other NGOs helping you to deal and to communicate with 

the families of the children? 

HM: They are responding very fast when we need them. We work very well with them. 

I am very satisfied about the collaboration with the NGOs. 
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3.3 Observation of the reception classes in Goumenissa’s School and 

Interview with the Teacher  

17
th

 of May 2018 

Goumenissa, Kilkis, Greece 

 

Before entering there is a signal in Greek in the door of the class which says 

“Reception classes”.  

The children are sitting around some tables which are disposed all together in the 

center of the class.  

There are approximately five children and four of them and from the same family. 

They are doing a work sheet about Mathematics and they are working individually 

while they ask to the teacher to correct them and help them when they have any 

doubt. 

 

C: How many children do you usually have? 

E: Ten. 

C: Do you always have ten? 

E: No. There are children who come very often, but there are children who don’t. 

 

She speaks with the children in Greek. 

 

C: What are you doing now, Mathematics? 

E: Yes, yes. They are good! 

C: Do they learn Greek fast? 

E: Mmmm… 
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C: Can you communicate with them in Greek? 

E: Sometimes… I am learning Arabic with them! 

C: Do you have any special methodology to teach them…? 

E: Through images. I have the projector, I use the laptop to show them things, we go to 

the computers and we work there… They understand many things but they cannot speak 

a lot, they need their time. 

C: Do you have any tool in order to communicate better with them or to make 

them learn things faster? 

E: I try to speak more Greek in order to make them learn Greek. I tried to write some 

things in Arabic but they don’t know how to read Arabic. For example, I wrote the days 

of the week, but they don’t know how to read.  

Everything I can I do it in Arabic, for example the seasons: Winter, Summer… 

But I think they don’t know how to read Arabic. 

She speaks with one child: S. do you know how to read this in Arabic? 

S: No, I don’t know. 

E: M. and F. know Arabic but the rest don’t. 

I am trying to make them learn the letters, for example the vowels and their sounds, but 

it is very difficult for them. 

C: Do you also play some games? 

E: Yes, we play some games! 

She shows me some games with cards to learn vocabulary that they have. 

C: And do you have two hours of reception class every day, or it depends? 

E: It depends… 

She shows me the timetable with all the subjects. 
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E: For example now S. has German, so she will go to her class…Now I will have only 

G., the rest will go to their class. But it is everyday different, I do a total of 24 hours per 

week. 

C: Ok, I will leave you with the children.  

E: Yes, ok! They are very good, very intelligent. 

C: (to the children) I will see you later at OCC! 
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3.4 Interview with the Head Masters of Axioupoli’s School 

17
th

 of May 2018 

Axioupolis, Kilkis, Greece 

 

C: How many refugees’ children do you have in your school? 

HM: 9. 

C: And are they all coming from the urban areas? 

HM: Yes, one of them comes from Polykastro and the others live here in Axiopolis. 

C: And the one who is coming from Polykastro comes everyday by bus? 

HM: Yes. 

C: With the regular bus who passes by every village… 

HM: Yes. 

C: When did you start having people in situation of refugees or asylum seekers in 

your school? 

HM: Since the beginning, the 11
th

 of September (2017). 

C: Last year you didn’t have any refugee? 

HM: I was not here but I know that there were children, not the same ones, but I know 

that they were also doing reception classes. 

C: Do you have reception classes? 

HM: One. 

C: And how many hours per week are you doing? 

HM: 24 hours per week but the children don’t stay all the time in this class. Some of 

them change class, they go to another one…Some of them stay in the reception class. 

After some hours they change.  
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C: But are they all together? 

HM: Yes, for the first two hours. 

C: And what do you teach in the reception classes? 

HM: Only Greek. 

C: And the other subjects, they do them with the other children? 

HM: Yes. They do computers, German, Gymnastics…when they go with the rest of the 

group, to their regular classes. 

C: Do they always have the same teacher in the reception class? 

HM: Yes. 

C: Does this teacher have any special formation? 

HM: I think she has Education with refugees, but I am not sure. 

C: Do the children have any problem on the learning of the language? 

HM: Some of them yes, some of them no…S. for example learned a lot. Some of them 

are not interesting on learning, not because they are refugees because there are a lot of 

Greek children who are not interesting on learning neither. 

C: And do you have any translator in the school? 

HM: No. But this child, S., help us a lot. Because she speaks very good English and we 

can communicate with her in English, and she translates. 

If something happens we tell S. and she helps us. I don’t know what we would do 

without her, she helped us a lot. 

C: And when she is not here…? 

HM: One day that she wasn’t here I phoned…I don’t remember his name, who speaks 

Arabic and English and he helped us with a girl who was calling. 

C: But from any organization? 

HM: From OMNES. 
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C: So usually you work with OMNES or you count also on OCC? 

HM: We only have one child from OCC, the others are from OMNES. So I have some 

phone numbers… L. for example is from OCC, right? 

C: Yes. 

HM: Yes I spoke with her. Sometimes with OCC, sometimes with OMNES…But most 

of the children are from OMNES. 

C: And when you want to speak with the parents, how do you manage it? 

HM: When we want to speak with the parents to let them know how their children are 

doing, that the teacher wants them to study more at home… we call the translator from 

OMNES. 

C: So OMNES is being the mediator when you have any issue regarding the 

refugees’ children? 

HM: Yes. But the majority of times the one who helps us is S. 

C: So do you usually cooperate with OCC and OMNES organizations? 

HM: From OCC I didn’t need anyone, only L. 

But OMNES helped me a lot with the doctors, when the children fight and we need 

someone to speak with the parents…  

C: How is the relationship between the Greek children and the new arrivals? Do 

they integrate each other? 

HM: We made a big effort to make them play all together but the refugees, most of the 

time, don’t want to, they like to play together, not with the other children. I don’t know 

why but we made some efforts to make them play with the others because they can 

understand other children and they like to play all together. 

Not all of them because for example M. is playing football with the others… But they 

don’t play a lot all together. And they fight between each other. 

C: In which language do they communicate with you and with the Greek children? 



38 
 

HM: Sometimes in English, sometimes in Greek, sometimes with gestures… 

C: Do you have any special tools or methodologies in order to work with these 

children? 

HM: I don’t know… I think their teacher works with them through some books that we 

have, images… 

C: Do you have any problem of absenteeism in your school or all the children are 

attending regularly? 

HM: Some children are coming almost every day. Some of them come two or three 

days per week, there are some that don’t come… There are some weeks when there is 

nobody. Today there is no one here. 

C: Did they inform you that they will stop coming because of Ramadan? 

HM: Yes. 
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3.5 Interview with the Teacher of the reception classes of Axiopolis 

School 

17
th

 of May 2018 

Axioupolis, Kilkis, Greece 

 

C: How do you work with the children? Do you speak in Greek all the time with 

them, you use images…? 

T: We began with English, using images. But I had always a lot of help from S. because 

she translates. I say something in Greek and she translates it in English for the rest of 

the children. 

She is helping a lot because many children hadn’t gone to the school before so they 

don’t know English, Greek… 

C: Which is your formation?  

T: I don’t understand you. 

C: I mean, if you are a Primary teacher or you have any other special formation to 

work with these children. 

T: I don’t understand your question because I don’t understand English. 

C: How do you see the children? Are they learning? 

T: Yes, they learn. We explain in Greek and in English and in the end they understand. 

It is a very hard work for me and for the children. 

C: But are they progressing? 

T: Yes, they are learning very fast. They know at least how to write in Greek. 

But some children don’t come every day. 

C: And how many hours do you have per day? 

T: It depends on the day. From 2 to 4 hours. 
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C: And do you do mostly Greek? 

T: Yes, Greek and Mathematics. But we do more Greek. 
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4. INTERVIEWS WITH THE ORGANIZATIONS  

 

4.1 OMNES 

 

4.1.1 Interview with one employee of OMNES specialized in Primary 

Education 

15
th

 of April 2018 

Polykastro, Kilkis, Greece 

 

ROLE OF OMNES  

C: What is the work that OMNES does as a mediator and supporter of the 

refugees families in Peonia’s area? 

G: When the families are relocated to the urban areas we give them a paper which says 

that each family has a card provided by UN, in proportion to the number of members of 

the family, and they are responsible of the management of the money that they have in 

this card. The association OMNES is not involved at all. The amount provided is 

corresponded to the needs of each family beyond the expenses of the house. The 

members of OMNES will support them as much as they can in, for example, clothing 

and other items. 

We have also something called Kaziko, which is a shop in Kilkis so we can transfer the 

people to our shop in Kilkis where we also have our main office. 

Then, for every house there is a person responsible for the technical matters, the house 

supervisor, a social scientist (from our social team) which is responsible of every 

family; and for the communication of each family there is a translator. 

Also for the support of each family needs, OMNES has a psychologist and an advocate 

for legal support. So we can offer legal support and we can provide also psychological 

support. We have psychologists but we are also in communication with other teams and 

organizations of psychologists. 
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The social scientists will visit the families twice or once per week. 

In the same paper we also provide them timetables for the transportation (buses) in 

Kilkis, about the timetable of the markets in Polykastro, Kilkis… and for each village. 

We talk about the commercial opening hours. 

We also provide medical support, we arrange appointments with the doctors when they 

need it and we also provide transportation in case they need to go to the doctor or the 

hospital. 

We want to provide a safe environment to them. We want to make them feel that their 

lives can be the same here than they were when in Syria. 

C: How is your team composed? 

G: In Polykastro, we are a team of nine members and we have the social team, 

composed by three girls; two house supervisors; our coordinator, Maria; a driver and 

two translators.  

We have also people from the educational field and two cultural mediators.  

So we provide everything we can, we provide legal support and medical support as 

well. We have communication, now we are working on integration. 

C: And how are you working on this integration? 

G: Now we started with Amka, which is about medical support. You can pay 25% less 

for one medicine through having the prescription… We will provide also support for 

Afmi, for jobs… 

These are the first steps that we are doing and we want to provide some seminars and 

more things I the future that I cannot tell you now. 

C: What do you prioritize on your work as an organization? Which is your main 

value? 

G: The most important thing for us is to don’t have refugee students, only to have 

students in the Greek schools. 
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EDUCATIONAL PLANS 

C: Are there children in Nea Kavala? Are they attending to school? 

G: Yes, there are, and they are attending to school. 

C: Which is the school time for the children and adolescents who are living in the 

Refugees’ camps (if there are)? 

G: For the children who live in urban areas the time is exactly the same as Greek 

Children, so in the morning: From 8 till 1 o’clock (it can change depending on the 

school… 8.15 to 1.15…). It depends on the school. 

C: How many hours per week do the children have of each subject? 

G: The only thing that I know for sure is that for the first three hours they attend just 

Greek. We have Greek lessons with a teacher only for them; we have reception classes, 

this is the “magic” thing. For Axioupolis, Gorgopi and Goumenissa we have reception 

classes. We don’t have reception classes in Goumenissa for secondary school but we 

have also reception classes for the primary school in Axioupolis. So we are in a perfect 

moment, we could say, in this sense. We have everything. 

Then they go to their classes. The first three hours they are all together and then they go 

to their class. The first three hours they have class of everything they need, for example 

also Maths. 

 

CHILDREN ATTENDING THE SCHOOL 

C: How many children who live in Polykastro that are in schooling age are 

attending the school? 

G: Except for 3 children (who will be attend the school) right now in Polykastro all the 

children are attending the school (95 %). To primary school are all attending the school 

every day. In secondary school there is not a lot of absence, where we have 5 children 

enrolled. 

C: How many children who live in Axiopolis that are in schooling age are 

attending the school? 
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G: Primary school: 8 (OCC and OMNES). In Monday we will have 12, now we have 9 

but because we are in holiday so in Monday 12 children will attend the school. 

Secondary school: 12 children. 

C: How many children who live in Goumenissa that are in schooling age are 

attending the school? 

G: Primary school: 9 children (from OMNES) 10 (with OCC).  Ten children attend 

school in Goumenissa.  

C: How many children who live in Gorgopi that are in schooling age are attending 

the school? 

G: Primary School: 10 children (OCC and OMNES). Secondary school:  

C: Is there any case of absenteeism?  

G: For primary school all the children are attending every day. It is ok, it is normal that 

sometimes there is an absence but in any case in primary school we are “perfect”. In the 

case of secondary school is not the same actually in Axioupolis the things are better and 

in Polykastro…well, we have five children and four of them are attending, so “we are 

ok”, again, we don’t have many absences. 

 

ENROLMENT 

C: Which is the process of registration in the school for asylum seekers? 

G: The procedure is the same that for Greek children.  

[For asylum seekers they require: Their applicant for international card or 

asylums seeker’s card or valid residence permit; a health of vaccinations booklet; a 

proof or residence] 

G: We need for sure their asylum seeker card; also we need the paper which says that 

“Me – the father or the mother – I give my OK in order to create a reception class”. 

Also we need vaccination card; someone to confirm their address… For example if we 

have four schools here we need to know in which we will enroll each child. For 
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example if you live in Polykastro, in this area, and you have two schools you need to 

attend the closest one. 

We need also ADIM, it is a paper that you can get only from the doctor and in which it 

says that you can follow the whole program of the school and you do gymnastics 

without problem. 

This is for primary school. For secondary school we have the same process but we also 

have other papers. For example the one which declares that “we are not Christians so we 

don’t want to attend the lessons where we talk about Christians and religion and so 

on….” 

C: What happens if they cannot provide one of these documents? Do they have the 

option to enroll and provide them later…? 

G: We provide all these documents, for OMNES and OCC children, and we give them 

to the school. 

C: Do they usually go to the same grade or it depends on the age? 

G: Yes, after the three hours of reception classes. The first three hours they are all 

(refugees’ children) together and then each child goes to their class with the other 

children. 

All the children must attend the first hours of class (reception classes). Also in 

Secondary School. 

 

CURRICULUM 

C: Do the schools count on special professors or special trainings to work with the 

refugees children? 

G: About trainings… now we will have a seminar, organized by OMNES, the 16
th

 and 

17
th

 of April. It is a seminar together with UNICEF for teachers who are working with 

refugees children. It is called “Education for Integration” and it is in Kilkis. We invited 

also the teachers from Peonia and Kilkis, maximum 30 people, two days from 4 to 8pm. 
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C: So do you think the government is trying to implement new actions or to offer 

more formation and trainings to the teachers? 

G: Probably they could do more things, but I am not sure because I am not a teacher. 

C: Which “Plan of Action” did you implement in order to better integrate these 

children in the schools? 

G: Not really, this situation is very new so we are improving day by day. 

C: Does any school count on a translator for Arabic? 

G: They don’t have any. 

C: I guess you also had to do a good job on awareness for the teachers about these 

new arrivals, right? 

G: Yes, for sure. But we are very glad because we have perfect teachers, for Primary 

and Secondary school.  

C: Does any school count on special support or psychosocial support for these 

children? 

G: They don’t have any but if they need it they can ask George, the responsible of 

education, and he can also communicate with us and we can also make a referral to 

ARSIS or someone who is responsible of providing psychosocial support. 

Also if they need a translator, we have already offered our help, we said to the schools 

“Look, we are here, we can help you”. Probably OMNES will not be here until forever 

but while we are here we can help each other, provide translators… We can go to the 

schools and provide them everything they need.  

 

RELATIONSHIP WITH THE PARENTS 

C: Which is your communication with the parents of the children? Do you meet 

daily, weekly, monthly…? 

If their child has a problem we want them to be the firsts who know. We provide them a 

translator as well.  
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We also had the “grades day”, in October, when we went to the school with the parents 

to take the grades.  

We told them “Probably the things now, also Greece, weren’t ready to have this, not 

only as a country but also in education”. And we told them, that maybe the education 

for Greeks now is in a highest level than the one for the refugees, but we will make our 

best to be at the same level.  

In this sense, we offered them all our help, the opportunity to communicate and to go to 

the school whenever they need. 

We are talking about children. For example if there is an accident the teacher calls 

straight to us and to the parents. We communicate straight with the family in case there 

is a need to pick up the child or to bring them to the hospital. So everything is the same, 

we are in the same level with the refugees families. 

Also the teachers ask us. They wonder also, they care. If for example they don’t do the 

homework, the teacher calls us and we call the family. 

 

C: How do you try to intervene when there are special cases? (e.g. parents that 

don’t want their children to go to the school) 

G: We have many steps for this also because we face many problems like this so the 

first thing that we must do is that a sciences social worker discuss with the parents about 

the problem or the things that they want to ask. Maybe they are afraid or the children 

don’t want to attend… 

The second step if they still don’t want to “send” the children we communicate with the 

education team, with George, and then we have a discussion all together: George, 

OMNES and the family. If this is something that cannot be solved then also the school 

will intervene.  

If we face any problem we try to solve them, otherwise the head master needs to inform 

also the authorities to find out where is this child, why if they are already enrolled is not 

attending the school for so long… But until now we didn’t pass the third step. 
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But this is something that we need to do because we face problems with parents and 

children sometimes. So these are steps that we have to follow to proof that everything is 

ok in their houses. 

 

RELATIONSHIP WITH OTHER NGO’s 

C: How do you cooperate with the other NGO’s? 

G: We cooperate with OCC, with ARSIS and with the responsible of education. We 

don’t have contact with other NGO’s. 
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4.2 OPEN CULTURAL CENTER 

4.2.1 Interview with the Coordinator of Open Cultural Center 

Polykastro, Greece  

25
th

 May 2018 

Polykastro, Kilkis, Greece 

 

OCC 

C: When and how did OCC start? 

L: OCC started in April 2016 in Idomeni when a group of independent volunteers met. 

When they closed Idomeni we decided to go to work to other refugees’ camps like 

Sunio and Cherso. 

C: Why did you decide to establish in the area of Polykastro two years ago? 

L: Because the camps where we were working were closed and we wanted to start 

working in a line more related to the Greek Ministry. 

C: Why Polykastro? 

L: We knew Polykastro since when we were in Idomeni and we knew that some people 

were going to be relocated in this village. Also because Nea Kavala’s camp is 4 

kilometers from here. 

 

ROLE OF OCC 

C: What is the work that OCC does as a mediator and supporter of the refugees 

families in Peonia’s area? 

L: We work as mediators for all the families who are relocated by the organization 

Himaya. Here there are two organizations: Himaya and OMNES. The children who are 

in apartments provided by Himaya are in our charge. We enroll them in the school; we 

assist and mediate in the meetings between the parents and the schools, when we need 
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to do any special intervention with any family and when there are meetings with the 

Minsitry. 

C: What does OCC offer to the refugee’s community in Northern Greece? 

L: We offer no formal education, cultural activities and educational support in the case 

of the children. We also offer mediation between the families and the schools.  

C: Which is the general objective of OCC?  

L: The integration of the refugees’ community and to offer accessibility to the people 

who cannot assist to formal education in Greece. 

Facilitate support to the children who have the opportunity to attend the school and to 

offer education to the adults who cannot access to education in Greece. 

 

NUMBERS 

C: How many children from Nea Kavala refugee’s camp do you have? 

L: 0 

URBAN AREAS 

C: How many children from Polykastro do you have? 

L: 12 

C: How many children from Gorgopi do you have? 

L: 0 

C: How many children from Axioupolis do you have? 

L: 10 

C: How many children from Goumenissa do you have? 

L: 3 
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DEVELOPMENT OF THE CLASSES 

C: Which kind of methodology you think it is important to use with these 

children? 

L: I don’t think there is a defined methodology for these children. There are things that 

work with certain children and don’t work with the others. Usually the curriculum we 

follow is the one that they have in the school. Actually with the children it is very easy 

to work in this sense because we meet with the schools and we try to follow the same 

methodology and rules of the schools. 

When we do lessons or activities we always try to take into account the background of 

the children: if they went to school before, where were they living, if they were in a 

conflictive city or country and they had to experience difference situations…  

So in the end I think that the best is to apply an inclusive methodology, generally 

speaking. But for every child it depends on their particular necessities. 

C: And which kind of obstacles do you find in your daily routine working with the 

children? 

L: Well, taking into account that we mainly work with volunteers, there are people who 

are not ready or professionalized enough to work with this kind of children… 

So they cannot face the situation that we have here. For example sometimes we presume 

that the children know the basic rules of behavior but we don’t have to forget that they 

never went to school. 

We cannot expect from the team that we have what we would like to have, so this is an 

obstacle that I find as a coordinator of the project.  

With the adults it’s much easier to work with them because they already know how the 

system works and for the volunteers maybe is easier to work with them. 
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C: Which kind of figures do you think would be indispensable in a team to do the 

work that you are doing? So which kind of people do you think should be 

employed at OCC? 

L: We would need a psychologist, a pedagogue, a teacher of special education, a pre-

school teacher and a primary teacher. 

Also we would also need a Project Manager, someone as Communication Manager, 

Human Resources, etc. 

But for me it would indispensable to have people from the education sector. 

 

INTEGRATION 

C: How do you work on the integration of the children in the school? And in the 

society in general? 

L: Taking into account that local people are not helping us a lot we use the tools that we 

have. When there are activities organized by the town hall of Polykastro we try to assist, 

we go to the library, theatre and all the places which are public when there are activities. 

We always thought that having Greek volunteers the integration would be easier but 

actually is not like that. There is a wall between the local community and the refugees 

and it is very difficult to break this. 

Anyway we have very good relationship with the municipality and with the schools, but 

the integration in the village is still very difficult. 

C: And why do you think there is this problem with the people of the village? 

L: I think it is because this is a very small village, with a lot of very conservative people 

and we don’t have to forget that the majority of people of this town are of an extreme 

right party (Golden Dawn).  

Also, there is a minority who wer also refugees in the 20’s and for them this is not a 

new situation, they know what is being a refugee, having to work on integration… 
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But anyway, generally speaking, at the beginning when we arrived here they were very 

scared and for them was very strange to have these people in their streets. 

C: How do you think you are contributing to the village? 

L: Well, I would say economically, and not only us, also the refugees. Also we are 

facilitating them the opportunity that the refugees have a placec to go. They are not in 

the street fighting, stealing… 

Even if it seems that we are creating a ghetto with the refugees, because they are always 

at OCC, at least I think they have something to do and somewhere to go, because the 

City Council of Polykastro does not have the capacity to do that. 

  

SUPPORT 

C: Why do you think it is important that these children have some psychosocial 

support? 

L: The majority of them come from traumatic situations, this is the first thing. Also at 

home they cannot have the support that they would need because their parents have too 

many problems to worry about their education or other basic things…For them these are 

secondary things because they have other problems. 

C: Why do you think it is important that the NGO can count on a translator? 

L: For a communication matter: If you speak to a child in a language that they don’t 

understand, obviously he will not listen to you. If you are in a class with twenty children 

who don’t understand you, they will not listen to you. 

You need someone to give them orders and they understand them. 
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ENROLMENT IN THE SCHOOLS 

C: How is the communication between OCC and the REC? 

L: When there are new children OCC contacts the REC and tells them which are the 

new families and the children who need to be scholarised. Also when there are families 

who are leaving. 

I always know about the situation of the children of OMNES because we have a very 

good communication. 

C: How are you helping the families in the process of enrolment to the schools of 

their children? Especially on the acquisition of the documents needed. 

L: We bring them to the Health Center were they do the medical checking and the 

vaccination; We help them on the acquisition or updating of certain documents.   

C: How are you helping the families in the communication with the schools? 

L: With translators.  

 

SUPPORT TO THE SCHOOLS 

C: How is OCC helping and supporting the schools? 

L: If there is a meeting between the school and the parents we bring translators. If there 

is a day that there is no class, for example, the school calls us and we inform the 

parents. If they need an specific document or paper, the same. 

C: How is your cooperation with the schools? Do you meet daily, weekly, 

monthly…? 

L: It depends on the center. With Goumenissa every time there is need it we go, they 

receive us and we do the procedures needed.  

We don’t have the constant communication that we have for example with Gorgopi. The 

teacher of Gorgopi calls me at least twice per week and every time that we need to meet 

we meet, we are in constant communication. 
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With Axioupolis, now we only have one child but at the beginning we used to have a lot 

of communication because there was not any bus to bring the children to the school, so I 

used to bring them every morning: one child of OMNES and one from Himaya. 

I only saw the teacher of the reception classes once and with the Head Masters I used to 

see her more but we didn’t use to speak a lot. 

C: Do the schools share their curriculum with you? 

L: Yes, only in Gorgopi. 

C: Do you try to support the school curriculum? How? 

L: We only do Greek support at OCC, in this way we try to have constant 

communication with the schools to follow the same curriculum. 

Now in the summer our program will change and we will maybe do more subjects like 

Mathematics, etc. 

C: In this case will you try to communicate more with the schools in order to know 

what they have been teaching and follow the same line? 

L: Yes, probably. 

C: Do the schools communicate with you when they have any special need? (E.g. 

enrolment or de registraton of a child; when there is an accident or a child is 

sick…) 

L: Yes, they call us. Also Axioupolis used to call us at the beginning, now she calls 

directly OMNES. 

C: How are your communication and cooperation with the parents? Do they 

implicate themselves on what their children are doing at OCC? 

L: When there is a meeting and we ask them to go, they all go. If they don’t go more it 

is because they cannot communicate better with the school or because we don’t ask 

them, but everytime that there is something they come. 
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C: How is your communication / cooperation with the other NGOs of Northern 

Greece or Peonia’s region? 

L: With all the ones who are in charge of the education of the children. With Himaya, 

ARSIS, OMNES… 

 

DIFICULTIES 

C: Which difficulties are you facing on working with the refugee’s children? 

L: On the communication issue and also the fact that they never went to school before. 

C: How do you try to intervene when there are special cases? (E.g. parents that 

don’t want their children to go to the school) 

L: If there is a case of absenteeism usually is the Ministry of Education who intervenes. 

We can tell the Ministry that there is a problem with a certain children but they are the 

ones who need to speak with the family. 

If there is negligence of caring of the children we inform the focal point of intervention 

which is ARSIS and they do the intervention that they consider. 

And obviously we are in constant contact with the children so we can easily detect this 

kind of things. 
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4.2.2 Interview with a Volunteer of Open Cultural Center in situation 

of asylum seeker  

1
st
 of June 2018 

Polykastro, Kilkis Greece 

 

C: When did you arrive to Greece and where did you stay before? 

H: I Arrived in Greece in 2017/8/11 and I was in Jordan before I came to Greece. 

C: Now you are living in Axipolis with your family… 

H: Yes, I live with my family now in Axioupolis. 

C: When did you start voluntering with OCC? 

H: I started volunteering with occ four months ago. 

C: Which kind of work are you doing at OCC? 

H: The work I do is to translate and sometimes I teach the basics of English. Sometimes 

I also help the teachers translating in class. 

C: Do you like it? 

H: Yes. For me, volunteering is important, because I see people in need of help, and 

when I do this I feel very happy because I see my work as a positive benefit for 

refugees. 

C: Do you think the children like to come to OCC? 

H: Yes, kids are happy to come to OCC because there are people who speak to them in 

all the languages they want. 

And because there are some activities they like that we do after lessons daily. 

C: You are one of the only who can entirely communicate with the children, why 

do you think it is important to have a translator in the classes? 
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H: I think it is important to have an interpreter in the class because there is no language 

to communicate between the teacher and the students, and for the children it is annoying 

because they feel it is difficult for them to understand, especially if they are new here or 

weak in language. 

C: So do you think it would be important to add a translator in the schools as well? 

H: Yes, in the school I think it is important for the new students.  

C: Which kind of problems do you think these children are facing and how could 

the organization help them? (E.g. trauma, non stability at home, problems on the 

learning…) 

H: For the children's problems that I see, they are having difficulties learning, they need 

teachers with experience in education. 

We need also people to help with psychological support because there are a lot of 

problems they have them, they miss one of the parents, or psychological and social 

strikes because of the past. 

C: How do you think the organization could help more the children in a 

psychosocial and educational level? 

H: I think it is important that volunteers take training in dealing with children. 
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4.2.3 Interview with the Psycotherapist of Open Cultural Center 

10
th

 of May 2018 

Polykastro, Kilkis, Greece 

 

C: Which is the aim of the activities that you are doing with the children? 

W: My work with the children is to, let’s say, restoring the resilience, or building the 

resilience. If they are children they need to build the resilience. This means to let them 

know which are the resources, the strengths and weaknesses that they have… When you 

know your strength you have confidence on yourself you can trust yourself that you can 

handle big difficult traumas. And when you know your weaknesses maybe you can be 

aware of them, and you can ask for help. 

If you don’t know your weaknesses it’s when you don’t know why you are having a 

certain behavior, why do you feel in a way… 

There are people who are living in an environment of a change all the time. They didn’t 

even build anything: they don’t have any familiar, any routine on who or which back on 

(support themselves)… So by the work that I do it is a process on which they start 

something while they having the knowledge of what they are doing. 

When you know what you are going to do it helps you to regulate your feelings, to deal 

better with the different situations in your life. 

So there is the part of the resilience and there is another part in which I am giving them 

positive tools to work with them. I work on non violence, no judgment… To try to 

create this is very hard but this is what I believe in my work. 

I saw what is happening to the children since the first time and at the beginning it was 

exhausting me to work with them. Now they trust me, I trust them and now the children 

started to express themselves with more confidence. Because at the beginning I could 

see in their eyes that they didn’t understand anything, they were lost. 

They have a lot of adults around them and they are in a huge mass of information: Who 

is close to me, who is far to me, in who I can trust… 
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So my work with them is to give them a positive experience… To teach them all these 

values that a routine gives you they never had them. So this is what I am working on. 

And I also try to build a relationship between them as roommates, or 

classmates…Whatever. And this is how they can learn about themselves. 

I believe that the group is the micro cosmos of the universe so is where you can practice 

things that are difficult for you.  

For the children is to start trusting people, to know what I love, what I don’t love. Even 

when they pick colors they make a choice, a decision. This is a way of self power, of 

self confidence, of believing on you. 

So this is my approach with them.  

Beyond the traumatic experience maybe there are a lot of children here that for them the 

group is not a good space for them. They also need extra help, individual sessions, and 

the group cannot provide them what they need. 

So the group cannot give you what you need especially for yourself. Because there are 

children who still didn’t deal with their traumas so they don’t feel comfortable with the 

others. They are like a little fire that with only one action can get burnt and they react. 

They lost their stability; they need to create their own life.  

The message that I try to transfer to them is that even if they lost their homes, their 

friends… Now they are here, so I try to create this environment for them again. 

My aim with the group is to work on their social skills, because they have contact 

between each other. So I work on the language. On how sometimes they shout, they 

hit… I am teaching them how to express their anger firstly, so they can stop first to 

recognize which are their feelings and then to act. 

I am trying to see them as individuals even if there is a group, we sit in groups and it is 

important to create routines as well. It is difficult to create routine in this environment 

so I created it through rules or through dynamics between us, through a dialogue 

between us: non violence, no using hands, no shouting… This is the routine. And then I 

started to learn more and more from them.  
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All the time I am in dialogue between what they face in their daily life, between the 

dynamics on the group and what the individuals need. 

And the level in which they are in the group and in their lives. Because I cannot provide 

them a lot of things, they will not take their attention. If their attention is not with me 

means that I have a problem on my side. So I am really doing assessment all the time… 

Every session I reassess myself. 

The change is happening here. Some of them realize, some of them not… But the 

change is happening here, in the group. 

They are all together to create a routine and a safe space. To provide them an 

environment in which I can express myself freely and I can develop my personal and 

social skills. 

C: Which kind of activities are doing with the children in order to reach this aim? 

Which kind of values do you work on with them? (Cooperation between each 

other, respect, integration…) 

W: I am using a lot of art, a lot of movement. Every time I bring a mission. I use a 

mission in my sessions because they don’t have anything finished in their lives. Most of 

them even didn’t start the school. 

So in order to make them go to their home with something that empowers them. 

I use a lot of dialogue. Every time that something happens I stop. And I don’t stop to 

punish them; I stop to learn from the situation all together. Here and now, we are 

learning from each situation. 

With the missions I think they enjoy from it. Every time in the room I feel that there is 

chaos, I cannot see themselves sometimes as individuals because I am running from one 

place to the other, paying attention on the ones who don’t want to share, who don’t want 

to participate… So I started to see them as individuals. 

I discovered that there are some children to who working as a group damage them, so I 

started to say “ok, there are noises inside them, and the noises from the outside are a 

reflection of this, so I need to create a silence or to create a space that gives them quiet 

and like this can listen to themselves”. 
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So for three or four weeks I started working with them alone, giving them tools 

individually. Each of you will do their work alone. I started to see them asking for this 

silence, working better in this silence and the quiet in the room, this was bringing them 

calm. 

After this we could work on social skills, on how to share, how to work as a group, etc. 

At the beginning they were like “I don’t like this, I don’t like that”… That’s why I 

always let them choose, I give them possibilities and choices. 

I started to do movement with them because children have a lot of energy inside. To 

make a story with them; talking with them….Is not the strong side of them. Also the 

competition factor is very warning.  

And there is no negative punishment, I always choose the positive way. I also give them 

warning. I don’t kick them out as soon as they do bad things; I am still talking to them. 

I am here close to 5 months so now I decided that I want to keep this environment safe, 

so every child who is not able to regulate their feelings cannot join us. Is not that I want 

to kick them out, because they need more help but for the moment I cannot provide 

them this. 

Now I started to bring art and to work with art for two goals: Because it is a way of 

expression and also because it brings them a lot of quiet to them. 

Today for example no one was feeling bad about their work, they were all really happy. 

Two children started bothering the others but since the others didn’t pay attention on 

them they started fighting between themselves. In this case I started a dialogue with 

them: “What’s going on? What is really bothering you?” They didn’t know what to say 

so in the end they joined the group.  

It is also very significant that no one destroyed their work. And this is something which 

comes after a very long process. They have more awareness about how much strength 

they have in themselves, how special and clever is each of them. So they don’t judge 

each other. 

Art, stories… Making things with their hands, collecting from the outside…They are all 

metaphors on how we can restore our resilience and this is my work. 
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C: Since the schools don’t provide this psychosocial support, what would you 

recommend to the teachers to work on with them in order to teach them these 

values that we were talking about? 

W: We started a process in which we wanted to talk to the parents, to put some rules… 

I am the only one who can see when it is necessary to talk to the parents, to create a 

routine, to put some rules… 

We were having lot of complains about violence coming from the school, from outside, 

from here (OCC)…So we thought about how we could create rules: We made one 

workshop about who can we create rules, with teachers and all the team here (OCC). 

So I made a workshop with them about how important it is to create rules, to discuss 

these rules with them…You can’t feel sorry, only. You can feel sorry but you need to 

give them some education. You have to give them something with which they can deal 

after. Not only giving everything to them it is ok and then leaving. 

They need to know that rules are everywhere; wherever they go they will have rules. 

You cannot deal with them with “sorry” all the time.  Somebody will say to them “No” 

sometimes to them, sometimes they will also need to ask.  

So they need to have assertive rules, principles and values. So we found that in the 

school and there was a dilemma: The teachers wanted the children to be students but 

when they were going outside they were laughing with them, playing… So for them it 

was confusing to the children because they were like…ok, am I with the teacher or with 

my friend now? 

So, for example, to sit in the car in the front without seat bell it is not OK, no matters 

how difficult is your life, it is not safe so it is wrong, so we will not do it. Even if now 

we are laughing, etc. So we have to be serious on what is good for them and what is not 

good for them. 

Another thing that I believe is that we need to involve the parents. I am not responsible 

of all the children needs, I am not responsible of their needs, and their parents are. 

Still the parents need to be the first responsible of their children. If the child comes here 

the parents need to know what their children are doing here and to have this channel of 

dialogue. 
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So it is needed to build something with the parents about their children. 

And also the organization needs to be clear on what we are giving to the people. What 

they can take and what they cannot take from us. What we allow and what we don’t 

allow. It is not OK to keep giving different messages to the people. To give a rule, an 

idea or a value … this says that I will keep my work in front of you no matter what 

happens. 

So this is what I believe that is important to give rules, routines, principles… in a 

situation which is always changing. 

C: How do you think the communication skills that the children are working with 

you could help them in the school or when they have to interact with the other 

children? 

W: To communicate you need the language, but the children don’t have a lot of words 

in their dictionary. For them there is verbal and there are pictures.  

So, me myself when I talk to them firstly I assure myself that they are focused on sitting 

with me, that we are having eye contact. If they look at my eyes they know that I am 

speaking with them; and I am clear with them since the beginning and I always present 

them two choices, I don’t take what they offer to me since the beginning. I show them 

different ways to decide (for example by colors). 

And then when they go outside they will have some ways to communicate how they are 

feeling. 
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5. INTERVIEWS WITH CHILDREN AND PARENTS 

 

5.1 Interview with 11 (School of Axiopolis), 8 and 7 years old children 

from Gorgopi’s School 

17
th

 of May 2018 

Polykastro, Kilkis, Greece 

 

C: So, when are you going to Germany? 

8 years old child: We are going the 9
th

 of July.  

C: And you too are happy that you are going to Germany? 

7 years old child: Yes. 

C: So today I saw you in the school in Goumenissa, are you happy with your 

school? 

7 years old child: Yes. 

C: Do you like your teacher? 

C: 7 years old child: Yes. 

8 years old child: I am not going to the school anymore because of Ramadan. 

C: But do you eat during Ramadan, or you fast? 

7 years old child: No, I eat. 

8 years old child: Me too. 

11 years old child: I do Ramadan, but my sister doesn’t because she is too small. 

C: So what do you like more, S., when you are with E. (reception classes teacher) or 

with the other teachers? 

7 years old child: I prefer E. 
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C: So do you prefer to stay with the other children? 

7 years old child: Yes. 

C: And you do you like more K. or the other teachers? 

8 years old child: I like more K. But she shouts a lot. 

C: And S., do you have Greek friends? 

7 years old child: Yes. 

11 years old child: Me, I have a lot of friends! And they play with me a lot. 

C: Which language do you speak with them? 

7 years old child: I don’t speak with them a lot. 

11 years old child: I speak a little bit of Greek but I don’t speak all the time in Greek 

with them, also in English. 

C: And you, S. do you have a lot of Greek friends? 

8 years old child: No. 

C: Why? 

8 years old child: Because I don’t like to play with them… 

C: But I don’t understand why, if you are very nice and you speak Greek, you 

don’t play with them… 

7 years old child: I play with them a little. Yes, I speak with them in Greek but not all 

the time.  

C: And which is the subject that you like the most? Maths, Greek, Computers… 

11 years old child: My favorite subject is German! 

7 years old child: German. 

8 years old child: Me, English… 

C: So with who do you play S., with N., with S….? 
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8 years old child: Yes. 

C: But not with the Greeks? 

7 years old child: No. 

C: Is it difficult the school here in Greece, S.? 

8 years old child: No. 

C: How many languages do you speak? 

7 years old child: Arabic, Greek, English and I am learning German. 

C: So today when I saw you in the school you were doing Maths… You didn’t do 

Greek today? 

7 years old child: Yes, but she is very good… 

C: But do you do every subject with Estela? How many hours do you do with her? 

7 years old child: 2 hours. 

C: And you, with Katerina, how many hours do you do? 

8 years old child: 2 hours and then another class. 

C: With the Greeks? 

8 years old child: Yes. 

C: How many languages do you speak S.? 

12 years old child: Arabic, Kurdish, German, English, Greek and a bit of Spanish. 

C: And also your sister? 

8 years old child: No. I speak 5 languages: Arabic, Kurdish, German, English and 

Greek. 

C: Why don’t you come to OCC, S.? 

7 years old child: I come, but not every day sometimes for W. (psychosocial support). 

8 years old child: It is because of his dad. But she came some time. 
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5.2 Interview with an 8 years old child who is in Gorgopi’s School 

22
nd

 of May 2018 

Polykastro, Kilkis, Greece 

 

Do you like your teacher K.? 

Yes. 

Does she shout a lot? 

Yes, sometimes. The other day the teacher came and shouted. 

And what did she say? 

I don’t know, I don’t remember. But she shouted to us yesterday and the day before 

yesterday, everyday… 

But are you talking about K.? 

Yes. 

And does she scream in English or in Greek? 

Sometimes in English, sometimes she asks us to shut up in Greek. 

But sometimes the teachers ask you to shut up because they need you to pay 

attention in class, not because they are bad… 

Yes. 

And do you have Greek friends? 

No. When I came to the school I had a friend who loved me a lot but now not. 

Why? What happened? 

I don’t know. 

So you don’t have more Greek friends? 

No, I only have Arabic friends. 
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And you don’t speak with the Greeks? 

No. 

Do you speak Greek? 

A little bit. 

And which language do you speak with them? English? 

No, Greek! 

Then you speak Greek! 

Yes this morning they asked me if I wanted something and I said oji… 

And why don’t you play with the Greeks? 

I am just tired… 

And do you like to go to school or not? 

No, I don’t like it. 

Why? 

I don’t know. 

And do you like more when you stay with K. or with the other teachers? 

With the other teachers. 

And which is your favorite subject? Maths, Greek…? 

English! 

Are you happy that you are going to Germany? 

Not very much, because I will miss my friends. I am sad because I am going to leave 

my friends here. 
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5.3 Interview with a 9 years old child from Gorgopi’s school 

20
th

 of May 2018 

Polykastro, Kilkis, Greece 

 

C: How is the school going? 

Good. 

C: Do you like it? Do you like your teacher K.? 

Yes. 

C: Do you like more K. or the other teachers? 

K. 

C: Which is your favorite subject? 

Greek! 

C: Really? Are you learning a lot of Greek? 

Yes. 

C: Do you have Greek friends? 

Yes. 

C: A lot? 

Yes, I have friends from America …I have a lot of friends. 

C: So do you have Greek friends in the school? 

No…I don’t love them. Because they say crazy, crazy… and I don’t like it. They say 

Arabic is crazy. 

When S. goes to talk to them they say to her Crazy S.! 

C: So in the school you only go with S., S…? 
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Yes. 

C: So you don’t speak with them? 

Yes. 

C: In which language do you speak, in English or in Greek? 

In English. But they say to me Don’t look at me, don’t look at me! 

C: Who said this? 

A Greek girl. 

C: In English? 

No, in Greek. 

C: But you speak Greek… 

Yes, but I don’t like to talk with her. 

C: So you only like to talk to S., S…. 

Yes. 

C: But do you like to go to school? 

Yes. 

C:  How many languages do you speak? English? 

Yes. 

Greek? 

A little! 

C: So are you learning a lot with K.? 

Yes. 

C: Do you like her? 

Yes. 
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C: Is she a good or a bad teacher? 

She is a good teacher. 

C: Does she shout? 

Yes. 

C: But is that good or bad for you? 

Good. 
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5.4 Interview with a mother of 8 years old child and 12 years old child 

from Axioupolis and Gorgopi’s School  

22
nd

 of May 2018 

Polykastro, Kilkis, Greece 

 

Before coming to Polykastro, where have you been? 

We were in a refugee’s camp in Greece, for six months. We arrived to Polykastro 

almost 1 year ago. 

 

And the dad of the children is living in Europe? 

Yes, he is in Germany. 

 

Did he come to Polykastro to visit you? 

Children: Yes, he came four times. Last time he came before Christmas. 

 

And are you happy that you are going to Germany and you will finally see him? 

Children: Yes, a lot. 

 

How is the school going? Are you happy with the Greek school? 

Yes, a lot. S. is going to Gorgopi’s school because she is 8 years old, S. is going to the 

other one (Aixoupolis). 

 

And are you happy with OCC? 

Yes, a lot! Now my children speak English, Greek and German.  
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And is usually your mum who pushes you to go to OCC or you go by your own? (to 

the children) 

We go by our own. But my mum likes it a lot. When she sees that is late she tells us to 

go to class at OCC. 
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5.5 Interview with a mother of three children (8 years old, 10 years old 

and 11 years old who are in Goumenissa’s School 

24
th

 of May 2018 

Polykastro, Kilkis, Greece 

 

C: Are you happy with the school in Goumenissa? 

Yes, a lot. 

C: Do your children go to school every day? 

Yes, more or less yes. 

C: Even now with Ramadan? 

Yes, yes, they go to school. 

C: Do they like to go to school? 

Yes, a lot! They are very happy. 

C: And are they learning a lot of Greek? 

Yes. 

C: And English? 

Yes, but also in OCC they are learning a lot! 
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ANNEX II.  PARTICIPANT OBSERVATION 

 

PARTICIPANT OBSERVATION 1: Development of the support classes carried 

out by the organization (OCC) 

English 

 Place: Open Cultural Center Polykastro 

 Role of the researcher: Participant observer: Teacher / teacher assistant 

 Purpose of the observation: To study the development of the non formal 

lessons carried out by the main actor in order to proof the hypothesis planned at 

the beginning of our research 

 Duration of the session: 60 minutes per class (every day from Monday to 

Friday) 

 Hypothesis that we want to proof:  

- The organization is supporting and complementing the school curriculum 

through their non formal education 

- The manner of teaching corresponds to the one already agreed with the 

different educational centers 

- The subjects taught correspond to the ones already agreed with the different 

educational centers 

- A translator or native person is provided in the classroom in order to 

facilitate the communication between the children and the teacher 

- A teacher assistant is provided in the classroom in order to support and better 

control the development of the class 

 

 Observations: 

The children are not able to sit in class because they get easily distracted: They speak 

between each other, they stand up, some of them complain about the lessons and some 

of them come very late to class. 

There are also some children who cannot write and present some difficulties in the 

learning of the languages, while there are others (few of them) who already know how 

to write and pronounce a lot of vocabulary. 
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Some problems of illiteracy have been found in the different lessons with children from 

the age 6 (minimum of age to go to school) until 12 years old. 

Also some teenagers from 15 until 19 present some problems of illiteracy but this issue 

does not concern our work. 

One teacher assistant and in some cases also one translator are provided in order to 

assure a better development of the class. 

 

PARTICIPANT OBSERVATION 2: Development of the support classes carried 

out by the organization (OCC) 

Arabic 

 Place: Open Cultural Center Polykastro 

 Role of the researcher: Participant observer: Teacher / teacher assistant 

 Purpose of the observation: To study the development of the non formal 

lessons carried out by the main actor in order to proof the hypothesis planned at 

the beginning of our research 

 Duration of the session: 60 minutes per class (once per week) 

 Hypothesis that we want to proof:  

- The organization is offering to the children, not only support in their scholar 

curriculum, but also the learning of other subjects that the Greek school 

cannot provide to them 

- A translator or native person is provided in the classroom in order to 

facilitate the communication between the children and the teacher 

- A teacher assistant is provided in the classroom in order to support and better 

control the development of the class 

 

 Observations: 

The children are not able to sit in class because they get easily distracted: They speak 

between each other, they stand up, some of them complain about the lessons and some 

of them come very late to class. 
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There are also some children who cannot write and present some difficulties in the 

learning of the languages, while there are others (few of them) who already know how 

to write and pronounce a lot of vocabulary. 

Some problems of illiteracy have been found in the different lessons with children from 

the age 6 (minimum of age to go to school) until 12 years old and the majority of the 

children are not able to write or read in their own language, Arabic. 

A native person is provided in the classroom in order to facilitate the communication 

with the children and to transfer them the content in a better and more comprehensive 

way. 

A teacher assistant is provided in the classroom in order to support and better control 

the development of the class. 

 

PARTICIPANT OBSERVATION 3: Development of the support classes carried 

out by the organization (OCC) 

Greek 

 Place: Open Cultural Center Polykastro 

 Role of the researcher: Participant observer: Teacher / teacher assistant 

 Purpose of the observation: To study the development of the non formal 

lessons carried out by the main actor in order to proof the hypothesis planned at 

the beginning of our research 

 Duration of the session: 60 minutes per class (every day from Monday to 

Friday) 

 Hypothesis that we want to proof:  

- The organization is supporting and complementing the school curriculum 

through their non formal education 

- The manner of teaching corresponds to the one already agreed with the 

different educational centers 

- The subjects taught correspond to the ones already agreed with the different 

educational centers 
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- A translator or native person is provided in the classroom in order to 

facilitate the communication between the children and the teacher 

- A teacher assistant is provided in the classroom in order to support and better 

control the development of the class 

 

 Observations: 

The children are not able to sit in class because they get easily distracted: They speak 

between each other, they stand up, some of them complain about the lessons and some 

of them come very late to class. 

There are also some children who cannot write and present some difficulties in the 

learning of the languages, while there are others (few of them) who already know how 

to write and pronounce a lot of vocabulary. 

Some problems of illiteracy have been found in the different lessons with children from 

the age 6 (minimum of age to go to school) until 12 years old. 

Also some teenagers from 15 until 19 present some problems of illiteracy but this issue 

does not concern our work. 

Two assistants and one translator are provided in the sessions in order to assure a better 

development of the session as well as the participation of all the children. 

 

PARTICIPANT OBSERVATION 4: Development of the coordination meetings 

between the schools and the organization (OCC) 

Gorgopi 

 Place: Gorgopi’s School 

 Role of the researcher: Participant observer: Coordination assistant  

 Purpose of the observation: To study how the organization works in 

coordination with the school in matters of the educational curriculum, 

methodologies and tools used by the teachers or special necessities that those 

could require from the organization. Which kinds of topics are discussed; what 

does the school/s ask to the NGO and what does the NGO need from the 
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educational center/s. As well as to analyze if the organization is helping on the 

registration and the inclusion of the new arrivals in the class 

 Duration of the session: Non determined 

 Hypothesis that we want to proof:  

- The schools are coordinated with the organization in matters of educational 

curriculum, methodologies and tools 

- The teachers ask for help to the NGO when is required 

- The teacher/s shares with the organization their way of working, 

methodologies and tools used in the class 

- The organization is supporting and complementing the school curriculum 

through their non formal education 

- The organization is having a clear and constant communication with the 

educational center  

- The organization is following the process of schooling of each particular 

children 

 Observations: 

The NGO knows about every particular child and discuss with the teacher about them. 

Also the teacher ask to the NGO for help and collaboration when is needed. The teacher 

shares with the Coordination of the organization the methodologies used and the 

subjects taught in her classes.  

There is a very good communication, not only during the meeting but also there is a 

process of following afterwards (via phone or mail). 

 

PARTICIPANT OBSERVATION 5: Development of the psychosocial support 

activities carried out in the space of the organization (OCC) 

 Place: Open Cultural Center Polykastro 

 Role of the researcher: Participant observer: Teacher assistant 

 Purpose of the observation: To proof that the activities and methodology used 

in the activity correspond to the values of integration and inclusion of the 

children in the community and between themselves 

 Duration of the session: 90 minutes 
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 Hypothesis that we want to proof:  

- The professional communicates with the children and explains them the 

rules and values of each activity 

- The kind of activities that the professional is working on with the children 

are based on the values of cooperation between them and respect 

- The kind of activities that the professional is working on with the children 

could help the children on improving their social skills 

- The activity/ies have a specific aim or objective and the professional is clear 

on which is the objective and hoe they have to achieve it  

- The session finishes with the specific aim or objective accomplished 

 

 Observations: 

During the development of the session we observed that the children have some 

difficulties on working together, especially in the case of certain children who are new 

arrivals or who are not accepted for some reason among the other children. 

We also observed that some of them present some problems of anger and frustration 

because they are not able to be in a group without feeling extremely overwhelmed. 

The fact that the specialist speaks the same language as the children facilitates her work 

because she is able to communicate with the children and we can perceive. 

The children work on their social skills through collaborative games but also through 

competition, when the specialist needs some time to explain and make them understand 

that is important to learn how to loose and how to win. 

The aim or objective of each session is clearly explained to the children and the 

professional insists on them about the importance of working in order to achieve it, 

giving them instructions and encouraging them to work together. 

Two assistants and one translator are provided in the sessions in order to assure a better 

development of the session as well as the participation of all the children. 
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PARTICIPANT OBSERVATION 6: Development of the deregistering of the 

children in the educational centers 

De registering of two children from Gorgopi’s School after the approval of their 

request for familiar reunification in Germany 

 

 Place: Gorgopi’s School 

 Role of the researcher: Participant observer: Coordination substitute 

 Purpose of the observation: To proof that the organization is helping on the 

process of deregistration of the children from the schools 

 Hypothesis that we want to proof: 

- The organization provides a Greek and/or Arab translators for the 

communication with the parents 

- The organization explains with detail to the parents the process  

- The organization helps the parents filling up all the documents which are 

necessary to provide 

- The organization helps the parents on the process of acquisition of all the 

necessary documents for the schooling of the children 

- The organization accompanies the parents on the different steps which are 

needed for the acquisition of the different documents for the schooling of the 

children 

Observations: 

The Coordination of the NGO has to accompany the family in the process of de 

registration of their children from the school. The NGO knows about all the papers and 

steps that the family needs to follow (filling up a paper declaring that their children need 

to be de registered from the school; providing the flight tickets in case is required; and 

presenting a photocopy of their passport or any other identification document). 

The NGO provides translators for Arabic and Greek in order to help the parents with the 

filling of the document (which is in Greek) and the communication with the school. 
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PARTICIPANT OBSERVATION 7: Development of a meeting between a father 

and the Head Masters of the School of Goumenissa 

Ask for permission for their child to go to an activity related to religion 

 Place: Goumenissa’s School 

 Role of the researcher: Observer 

 Purpose of the observation: To proof that the schools are asking for permission 

to the parents regarding the activities related to religion 

 Hypothesis that we want to proof:  

- The School needs the mediation and help of the NGO in order to talk with 

the parents  

- The NGO provides transportation and translators to the parents in order to 

facilitate the communication between those and the school  

 Observations: 

The School communicates with the coordination of the OCC because they need a 

father to sign permission for their child in order to let them assist to an activity 

related to religion. 

The School communicates, with the help of a translator, with the father of the child 

and brings him to the school. 

A translator for Arabic explains to him everything that the Head Masters of the 

School communicates to the Coordinator of the NGO regarding the child and the 

activity. 

 

PARTICIPANT OBSERVATION 8: Development of the coordination meetings 

between the organizations working on the education field in Northern Greece 

(Greece National Education Sector Working Group) 

 Place: Thessaloniki 

 Role of the researcher: Participant Observator: Member of the team 

 Purpose of the observation: To study how is the cooperation between the 

different actors involved in formal and non formal education of refugees and new 

arrivals in Northern Greece 
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 Hypothesis that we want to proof: 

 Observations: 

 

 

PARTICIPANT OBSERVATION 9: Development of the leisure activities with the 

children by the organization (OCC) 

 Place: Polykastro, Kilkis, Greece 

 Role of the researcher: Participant Observator: Leisure teacher 

 Purpose of the observation: To observe how is the integration and inclusion of 

the refugee’s children being managed into the local community 

 Hypothesis that we want to proof: 

- The organization is working on the integration and the inclusion of the 

refugee’s children in the local community 

- The leisure activities are focused on this integration and the places chose as 

well 

- The teachers working with the children are trying to involve them with the 

local community  

 Observations: 

In some cases the teachers who are working with the children try to involve them with 

the Greeks, while encouraging them to play together or trying to catch the attention of 

the local community through games or other strategies.  

Nevertheless, in some other cases the teachers are not paying attention in this issue. 

The places chose are though in order to integrate the children with the local community 

in the majority of cases: Going to the square, especially when there are activities 

organized by the municipality, is one of those. 

In spite of this, some days the children are being brought to the park, which is more 

isolated, or doing activities inside of the OCC spaces (especially during winter or when 

there is bad weather outside) so they cannot work on the integration through this kind of 

activities. 
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We also observed that the children present some problems on playing with the Greek 

children because of the barrier of the language, but also because there are some rules of 

behavior that they don’t know. 

Some children present also problems with their motor skills because they are not able to 

jump or play other games regarding a coordination of movements. 

Specific case: In May 2018 there was an event in the square organized by the 

Municipality for a religious motive. The church was organizing some games and 

activities with all the children and the new arrivals wanted to join them. 

During the development of the activities and games, we observed that these children 

were lost, they didn’t understand the rules, and they couldn’t follow the games related 

to reading or speaking (because they were in Greek). 

We also saw that the children didn’t understand the rules in most of the cases so they 

didn’t know how to play. 

The consequence of that was that most of the children from the local community felt 

mad or angry with these children because they were not able to understand why they 

were not playing in an appropriate way. 

 

PARTICIPANT OBSERVATION 10: Development of the internal coordination 

meetings between of the organization (OCC) 

 Place: OCC spaces, Polykastro, Kilkis, Greece 

 Role of the researcher: Participant Observator: Member of the team 

 Purpose of the observation: To observe how is the cooperation between the 

members inside of the organization and if the issues of integration, cooperation in 

the schools and non formal education, are discussed in the meeting 

 Hypothesis that we want to proof: 

- The organization is working on the integration and the inclusion of the 

refugee’s children in the local community 

- The organization aims to improve their communication with the parents of 

the children 
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- The organization aims to improve their communication and coordination 

with the schools 

- All the members of the team are implicated in the work of integration and 

offering non formal education to the children and they know about the 

situation of every specific child 

- The coordination of the organization is mentoring the members of the team, 

through offering them also tools and specific trainings 

 Observations: 

Every hypothesis is proved. 



ANNEX III. Documents and Graphics of Interest 

 

OMNES Statistics 



Educational Degree YoB Urban Area Nea Kavala Site

Kindregarten 2013-2012 20 12

Primary School 2011-2006 44 41

Junior High School 2005-2003 23 6

Vocational High School 2002-2000 11 4

School Year 2017-18



Els camps de refugiats tenen la porta oberta, però la 
falta de mobilitat i de recursos, i la situació llunyana i 
desfavorable dels camps, fa que aquesta porta sigui 
més bé tancada, i que el camp de refugiats s’apropi més 
a un camp de detenció.

Per a les persones residents en els camps de refugiats, 
la capacitat de circulació no només permet la mobilitat, 
si no també un major grau d’autonomia dels usuaris i la 
seva integració en el territori a través de la possibilitat 
d’accedir de forma ràpida i sense  cost a les necessitats 
socials bàsiques i altres serveis proporcionats per la 
zona urbana o rural més propera. 

OCCycling és un projecte multidisciplinari que no només 
comprèn la planificació i execució d’un sistema de 
mobilitat compartit, si no també preveu un programa 
de formació en mecànica de bicicletes per a  joves 
i  adults de la població refugiada. D’aquesta forma, es 
busca l’apoderament dels principals grups beneficiaris 
i el sentiment de pertinença o ownership del projecte a 
través de la reparació de bicicletes, i també participant 
en la coordinació del sistema de lloguer.

ycling



OCCYCLING

Des del 2011, el greu conflicte civil siri 
ha produït més de 5 milions de persones 
refugiades i 6,3 milions de desplaçaments 
interns. La majoria de persones refugiades 
síries –incloent a persones Palestines 
amb estatut de refugiat a Síria- han fugit 
a països limítrofs.  A partir del 2015, el flux 
migratori comença a dirigir-se cap a Europa, 
convertint, per la seva localització geogràfica, 
Grècia un país en un principi de trànsit cap a 
l’interior d’Europa. A partir del tancament de 
les fronteres europees,  les persones abans 
circulant cap a l’interior d’Europa, es troben 
ara en una situació de buit legal traduït a la 
pràctica en camps de persones refugiades 
consistents en tendes de campanya i aigua 
potable. 

Encara que la principal via d’entrada a Grècia 
és per mar a través de les illes gregues de 

la zona oriental del país; durant el procés 
d’asil i fins que es produeix una decisió de 
la sol·licitud, les persones  són, la majoria, 
traslladades a zones del nord de Grècia. 

A pesar de que no hi ha dades oficials, la 
duració del procés de petició d’asil: des 
de que es produeix la petició fins que les 
autoritats gregues; fins que s’efectua la 
reubicació definitiva de la persona o la 
família afectada, és d’entre 6 y 22 mesos. 
Donada la lentitud del procés i el nombre 
de sol·licituds acumulades, no es preveu 
disminució en el termini mitjà d’espera. 

En l’actualidat hi ha més de 45.000 persones 
refugiades resident temporalment en camps 
de Grècia i 8.000 en zones urbanes de 
Athenas, Unitat Perifèrica de Kilkis i Unitat 

Perifèrica de Katerini, entre d’altres. La 
vida cotidiana de la comunitat en trànsit es 
caracteritza per la llarga espera i la incertesa. 
Des d’Open Cultural Center proposem 
i desenvolupem activitats educatives i 
culturals en col·laboració amb la població 
refugiada. Mitjançant la creació d’espais 
comunitaris com escoles i equipaments 
esportius en trànsit (dins dels camps) o 
en forma d’espai  urbà caracteritzat  per la 
multiculturalitat. D’aquestes experiències, 
sorgeix OCClying com un projecte de mobilitat 
que inclou elements de formació professional 
i empoderament comunitari.

SITUACIÓ EXISTENT I PROBLEMÀTICA

OCCycling
www.openculturalcenter.org2



OCCYCLING

L’emergència de la situació, junt amb la com-
plexitat dels actors implicats provoca la falta 
de polítiques públiques efectives aplicables 
a l’etapa en trànsit. Davant aquestes faltes, 
la nostra associació realitza intervencions 
de tipus educatiu, artístic o instal·lacions, 
que permetin l’aprenentatge continuat, i, en 
última instància dinamitzar i normalitzar les 
vides de les persones en trànsit. 

L’habilitació d’un espai comunitari al centro 
urbà de Polikastro ha facilitat l’educació i el 
desenvolupament de competències lingüís-
tiques i socials a més de 80 usuaris de forma 
continuada. El centre també representa un 
lloc de trobada entre la població local gre-
ga, la comunidat de persones refugiades i el 
voluntariat internacional.

En resposta a les opinions expressades i els 
intercanvis entre les diferents comunitats 
sobre de projectes vocacionals, neix el 
projecte d’OCClying. Aquest incideix en la 
problemàtica expressada des de diferents 
àmbits al voltant de l’ús de la bicicleta com a 

forma de mobilitat sostenible i compartida. 
El projecte OCCycling està formar per 
diferents elements que podríen sintetitzar-
se en els següents:

• Construcció i equipament de les cabines/ 
aparcaments

• Aprovisionament de bicicletes d’ús 
compartit

• Promoció de l’ús de la bicicleta compartida

• Gestió del sistema de bicicletes OCCycling

• Taller de mecànica de bicicletes per a joves

• Taller de reparacions gestionat per la 
comunitat refugiada

Les accions es portaran a terme a l’ubicació 
exposada en el punt anterior de forma 
conjunta amb la comunitat de persones 
refugiades. A més, durant el disseny, 
l’execució, monitorització i evaluació del 
projecte s’utilizaran metodologíes que puguin 
ser traslladables a altres zones de forma que 
el projecte sigui fàcilmente reproduïble amb 
recursos limitats.

• Refugiats i desplaçats: la població 
beneficiària principal del projecte és 
la comunitat  refugiada a la zona de 
Polikatro, incloent el camp de Nea Kavala, 
Grècia. 

• Infants/Joves(menors de 18 anys); el 
programa de formació en mecànica 
de bicicletes va principalment dirigit a 

joves entre 16 i 26 anys de la població de 
PoliKastro, Grècia. 

• Organització comunitària: en el disseny 
i l’execució del projecte utilitzem 
metodologies participatives i inclusives; 
establim xarxes solidàries i consolidem 
vincles amb la  comunitat grega, que es 
van integrant en la xarxa de solidaritat.

DESCRIPCIÓ DELS ANTECEDENTS 
I LA JUSTIFICACIÓ DEL PROJECTE

DESCRIPCIÓ DEL NOMBRE DELS 
BENEFICIARIS DEL PROJECTE

OCCycling
www.openculturalcenter.org3



OCCYCLING

La selecció del col·lectiu beneficiari es 
basa en les experiències prèvies de l’entitat 
durant el treball de camp portat a terme 
per part de l’entitat en els últims 24 mesos. 
Dins del col·lectiu de persones refugiades, 
actuem principalment  sobre els grups més 
vulnerables : famílies amb fills menors d’edat; 

joves no acompanyats. També busquem 
que la iniciativa OCClycing serveixi de pont 
integrador entre diferents comunitats, per 
això incloem en aquest projecte a joves de 
la població local, de manera que es puguin 
beneficiar també del sistema de mobilitat 
compartida i les activitats de formació. 

PROCEDIMENT I MOTIUS DE SELECCIÓ 
DE LA POBLACIÓ BENEFICIÀRIA

La formulació conceptual del projecte es 
basa en els intercanvis entre la comunitat 
refugiada i la nostra entitat. després de pre-
guntar a la comunitat per quin són els princi-
pals obstacles per la seva integració dins el 
territori, s’identifica la falta de recursos eco-
nòmics que permetin la mobilitat dins el terri-
tori, plantegem l’ús de la bicicleta compartida 
com a  mitja de transport gratuït i sostenible. 
La idea es rep amb  gran acollida.

En paral·lel, es van realitzar una sèrie d’en-
questes als joves en relació a potencials activi-
tats de formació professional. De nou es mostra 
un gran interès en la formació de mecànica.

En la formulació del projecte, es produeix 
la participació de persones de la comunitat 
refugiada amb coneixement i experiència 
prèvia en construcció, ingenyeria i  mecànica. 
També se compta amb la participació de per-
sones locals amb competències tècniques.

Durant l’execució la construcció es farà 
de forma comunitària amb la participació 
del col·lectiu  beneficiari principal, sobre 
els principis de solidaritat, voluntariat i 
empoderament. Proposem una participació 
activa dins del camp, per part de les 
persones refugiades tant de  la fase 
d’execució com a la de funcionament del 
projecte.

Es preveu l’enfortiment i/o el desenvolupa-
ment d’habilitats de la població beneficiària 
mitjançant un taller de formació tècnica en 
mecànica de bicicletes para joves de la co-
munitat refugiada i joves locals. Es preveu un 
programa de formació de 60 hores impartit 
de forma voluntària per un soci local. 

També, es desenvoluparan habilitats 
tècniques a través de les activitats de 
construcció. 

GRAU D’IMPLICACIÓ I DE PARTICIPACIÓ 
DELS BENEFICIARIS
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OCCYCLING

• Es  preveu l’ajuda de mà d’obra voluntària 

• Tenim identificades a persones amb 
competències tècniques (ingenyeria, 
arquitectura i construcció) que 
participaran de forma voluntària en las 
diferents fases del projecte. La seva 
selecció s’ha basat en la disponibilidad 
geogràfica, CV i voluntat de participar de 
forma continuada en el temps.

• La gestió del sistema de mobilitat 
compartida serà en el futur gestionat 

per persones de la comunitat refugiada 
voluntàries.

• El procés d’execució de les obres i 
l’equipament estarà liderat per l’arquitecta 
responsable del projecte, actuant de 
forma voluntària, que es desplaçarà 
temporalment al lloc d’execució.

• des de la Contrapart local es treballarà 
en  les activitats de seguiment de les 
activitats, identificació d’incidències i pla 
per a mitigar-les. 

PARTICIPACIÓ VOLUNTÀRIA

• Es preveu la col·laboració amb 
professionals i tècnics del país on es 
realitzi el projecte       

• Portem més d’un any a Grècia treballant, 
i tots els nostres projectes compten 
amb col.laboracions amb professionals i 
tècnics de Grècia. Participem en fòrums 
nacionals de cooperació a Grècia, 
format per un vast grup d’organitzacions 
multidisciplinars. Per aquest projecte 

les següents organitzacions, entitats o 
persones hi participaran:

1. Arquitecta grega: Athina Theodoropoulou

2. Aslanidis Theodoros & Sia O.E- Empresa 
de construcció grega

3. Open Cultural Center Grècia, experiència 
en construcció d’escoles, estructures i 
instal.lacions de plaques solars

4. Get Shit Done Team

PARTICIPACIÓ PROFESSIONAL
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OCCycling vol ser el model de la mobilitat 
sostenible, integradora i de lliure accés a 
nivell municipal.

Ara mateix hi ha enormes buits que 
impedeixen la comunicació entre espais i 
persones. L’objectiu és establir llaços d’unió 
entre els nuclis urbans i els assentaments de 
refugiats construint un paisatge. 

• S’utilitzaria una xarxa de carrils bici entre 
municipis i assentaments militaritzats per 
construir aquesta trama que uneix.

• Prenent com a referència el territori 
existent de Polikastro, i voltants, es 
projecta un recorregut en forma de carril 
bici i amb la finalitat d’apropar dos punts 
dins el territori distants aproximadament 
uns 5 Km: 

• La seu d’Open Cultural Center Grècia  
(OCC Grècia) al centre del municipi de 
Polikastro amb el camp de refugiats de 
Nea Kavala, situat en un antic aeroport en 
desús de la zona.

• Projecte Pilot ( durada d’execució de 2 a 3 
mesos)

• Es construirà un aparcament tancat a 
l’entrada del camp de refugiats de Nea 
Kavala i un altre aparcament tancat 
davant la seu d’OCC Grècia, al centre del 
Polikastro.  En aquest últim s’habilitarà un 
taller de bicicletes per a la seva reparació. 
En aquest taller també s’impartirien 
classes de mecànica a refugiats.

• El projecte es proposa convertir la 
bicicleta en un mode de transport 
prioritari per les persones desplaçades 
i alhora les autòctons convertint així les 

ciutats properes als camps de refugiats 
ciutats verdes i compromeses.

• Ciutats Integradores on es pugui arribar 
en bicicleta a qualsevol part en millors 
condicions en que s’hi pot arribar a peu.

• OCCycling és un projecte global que 
començaria amb el projecte pilot de 
Polikastro i tindria la voluntat d’abarcar el 
total dels camps situats al Nord de Grècia.

• La entidad que actua como contraparte 
en el proyecto tienes como prioridades 
estrategicas: el desarrollo de programas 
educativos y de formacion en transito;  el 
empoderamiento de la poblacion refugia-
da a traves de la co-gestion de proyectos 
comunitarios; y, la dinamizacion y norma-
lizacion de la vida de la comunidad refu-
giada del norte de Grecia. A traves de las 
actividades engloabdas bajo este proyecto 
se actuara sobre las 3 prioridades estrate-
gicas expuestas a traves de la perspectiva 
de la movilidad, la participation y el senti-
do de pertenencia de la comunidad sobre 
el proyecto, y el desarrollo de competenci-
as tecnicas que los jovenes.

• L’impacte del projecte pilot assoliria en 
curt termini l’autonomia en la mobilitat 
sostenible de les persones refugiades  del 
camp de Nea Kavala.  Unes 870 persones 
en l’actualitat segons xifres d’UCNHR.

• Els efectes a mig termini serien els 
d’integració amb la població del municipi 
de Polikastro. Uns 8.000 habitants.

• I a llarg termini, quan estigués la totalitat 
del pla executat, romandria un transport 
públic de qualitat i compromès amb el medi 
ambient dins la xarxa viaria del municipi.

OBJECTIUS ESPECÍFICS
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